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[bookmark: _Toc491875521]Overview of File 
This file is split up in to 2 distinct sections. The first section contains a linear disadvantage and various affirmative answers that can be used to respond to the disadvantage. The second section contains a similar set up but is meant to be run as a Kritique. 
The unique aspect of this disadvantage is that it does not require you to read Uniqueness; it simply requires a Link, Internal Link, and Impact. The disadvantage starts with two sections that contain generic links to the Department of Education and a popular policy which focuses on closing the Achievement Gap. The next three sections are links to potential affirmatives that will be popular this year; these cards indict Voucher programs, Teacher Hiring Schemes, and Desegregation policies. The next sections focus on the impact level of the disadvantage and ways to frame your impact. This disadvantage has a basic “Racism is a D-rule” impact and the framing arguments are used to show why this type of impact is preferable to something like a “Nuclear War” impact. The Affirmative Answers section has several link turns based on the links that were cut for this disadvantage. 

The kritique holds the same premise of the disadvantage but delves much deeper in to scholarship surrounding subjectivity and anti-blackness, rather than focusing exclusively on congressional policies. While there are several prominent authors that write about anti-blackness, this file did not have the room to incorporate all of them. The two authors that I have chosen to incorporate are Frank Wilderson and Jared Sexton. These two authors have been foundational in the spread of anti-blackness debates both within the college and high school circuits and are good authors to use as an introduction to the literature base. What makes this argument different from the disadvantage is the focus of the literature. As shown in the sample 1NC, these pieces of evidence speak to things such as the debate community itself, the subject position of black individuals, and civil society writ large. 
This argument functions differently than the disadvantage in a competitive sense. Rather than simply saying “X is bad and causes racism”, the kritique takes one more step and proposes a solution to the problem through the Alternative. There are two alternatives present within this file. The first is a “Reform Alt” which argues that black communities should be able to take over educational reform so that it better benefits their communities. The second alternative is more “pessimistic” and is a call for the end of the world. This doesn’t mean that everyone should just die, but is more of an impossible demand to destroy the mechanizations of civil society. 
[bookmark: _Toc491875522]Glossary of Terms 
Anti-blackness:  the collection of structural disadvantages and actions taken by civil society that devalue the worth of black individuals. 
Achievement Gap: the disparity in measures of educational performance among subgroups of U.S. students, especially groups defined by socioeconomic status, race/ethnicity, and gender.
H.R. 160: a current congressional proposal concerning educational reform. 
Institutional Racism: the pattern of social institutions, such as governmental organizations, schools, banks, and courts of law, giving negative treatment to a group of people based on their race. Requires access to power to carry out this discrimination. 
Ontology: the branch of metaphysics dealing with the nature of being. 
Solipsism: the view or theory that the self is all that can be known to exist.
Vouchers: special scholarships awarded to students that allows them to attend school outside of their public-school district. 
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Link - Vouchers were used to avoid integration and reinforce structural racism 
Hale 17 
(Jon is an assistant professor of educational history at the College of Charleston in South Carolina. The Atlantic “The African American Roots of Betsy DeVos's Education Platform”. January 18, 2017 https://www.theatlantic.com/education/archive/2017/01/black-roots-school-choice/513569/
In recent weeks, pundits and scholars have bemoaned the privatization of public education that is likely to occur if Betsy DeVos is confirmed as Donald Trump’s Secretary of Education. Democracy Now!, for instance, billed DeVos as “Public (School) Enemy No. 1.” Randi Weingarten, president of the American Federation of Teachers, in a statement described her as “the most ideological, anti-public education nominee put forward since President Carter created a Cabinet-level Department of Education.” At her confirmation hearing Tuesday evening, Democratic senators grilled her about her track record promoting private control of public education and demanded, to little avail, that she would commit to keeping public-school dollars in public schools. To numerous critics, DeVos’s appointment threatens the integrity of public education that still remains. DeVos is deeply committed to providing alternatives to public education through school choice, a theory of education reform that rests upon a belief that public education will improve if parents are provided a choice in schools. To implement this in Michigan, DeVos advocated for school vouchers, which families can use to attend private schools. She also supports charter schools—publicly funded yet privately governed institutions. According to the education-policy analyst and historian Diane Ravitch, vouchers and charter schools, particularly under Trump, are part of the privatization movement that seeks to dismantle public education by turning it over to for-profit corporations. Privatization skeptics and advocates alike overlook the historical nuances of the prospective administration’s support of vouchers, charter schools, and other school-choice reforms that remove schools from public oversight. An analysis of American history indicates that the use of private means was a critical aspect to ensure quality education for African Americans legally excluded from access to public institutions. The volatile role that privatization played in race relations is noteworthy because it underpinned the establishment of schools for students of color while it also informed the creation of alternatives to desegregation and the Republican narrative on the failure of public schools. American history clearly demonstrates that communities of color have been forced to rely upon themselves to provide an education to as many students as possible. Students of color have rarely been provided a quality public education. As James Anderson demonstrated in Education of Blacks in the South, 1860-1935, black communities consistently had to provide their own schools by taxing themselves beyond what the law required, as white officials never appropriated public money equitably by race. Black civic leaders and educators had to forge alliances with philanthropists and “progressive” whites for further financial support. Barred from the American social order, black educators, in effect, were forced to rely upon private means to meet the educational needs of their own children. African Americans established schools controlled by the community. Such “community-controlled schools” were by necessity administered by African Americans, taught by African Americans, and attended by African Americans. These schools matched the aspirations of a population that viewed education as an entreé into the upper echelons of professional society as well the means to inculcate vocational skills that led to employment in a changing economy. Black civic leaders established secondary schools that educated the masses and prepared students of color to live in and challenge an inherently unequal society. Schools like A.H. Parker High School in Birmingham, Alabama; the Avery Normal Institute in Charleston, South Carolina; Lanier High School in Jackson, Mississippi; and McKinley High School in Baton Rouge, Louisiana, were among the premier institutions that prepared thousands of students within and by the black community. Fisk University, Morehouse College, Spelman College, Howard University, and scores of other historically black colleges and universities became politically contested sites as they navigated difficult terrain with local and state school officials and white philanthropists to keep their schools open. Such schools were sometimes known as “Freedom Schools,” devoted in part to challenging institutional racism and preparing students to enter a violently hostile and segregated society. As the education scholar Vanessa Siddle Walker noted in her book Their Highest Potential, these schools hired well-educated and polished professionals who lived in the community they taught, cared for students as their own kin, and fashioned a curriculum grounded in the interests of the families they served. Excluded from white teacher associations, black educators formed their own professional associations, earned advanced degrees, and formed national networks. Private means to create a public good were an integral part of black education. Yet, as the historians Joseph Crespino, Lisa McGirr, Kevin Kruse, and Charles Bolton documented, white families used privatization for different purposes after the historic Brown v. Board of Education decision of 1954. Faced with the prospect of attending school with black children, white families and supportive lawmakers began to adopt “freedom of choice” plans. Black and Latino families had the choice to enroll in public schools across the South by the 1960s, but the onus fell squarely upon families of color to enroll in white schools. The 
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rates of desegregation were consequently negligible without federal protection or guidelines. At the same time, private schools and “segregation academies” emerged as an alternative presented to those who wanted to avoid desegregated schools while public schools precipitously dropped in public opinion. When lawmakers began to implement busing policies in the late 1960s to hasten desegregation, Richard Nixon ran on an “anti-busing” campaign as part of his larger southern strategy. Ronald Reagan, meanwhile, advocated abolishing the Department of Education, which his administration declaring that public schools put our “nation at risk.” In this way, “the Great Communicator” cultivated a narrative of failure for public schools, which expedited national divestment in public education and hastened white flight. Privatization and school choice thus emerged as a viable alternative to those with the means to escape the perils of public education. Prior to the nomination of DeVos, the most recent instance of federal support for privatizing education is found in the Every Student Succeeds Act, the education law that replaced No Child Left Behind. Passed in the twilight of President Obama’s administration, the act significantly reduced the power of the federal Department of Education and increased funding for private governance of public schools through charter schools. As he exits the White House, one aspect of President Obama’s legacy that will be preserved is his facilitation of school choice by entrusting the provision of public education to private entities such as charters. Ongoing privatization under Betsy DeVos and the Trump administration therefore represents a continuation of policy since the Brown decision in 1954, rather than an abrupt change. The Every Student Succeeds Act, which would be enforced by Betsy DeVos, implies that the federal government is scaling back oversight, which could allow negligent funding disparities and civil-rights violations to exist. This ideological context, which will likely perpetuate discrimination, is not unlike the bygone era that supported legal disenfranchisement. Education history suggests that current privatization or charter-school laws allow for communities to regain control of public schools much like civic leaders were forced to do during the era of segregation. Indeed, the Movement for Black Lives recently included “community control” in a comprehensive platform, which included the call for “real community control by parents, students, and community members of schools including democratic school boards and community control of curriculum, hiring, firing, and discipline policies.” This draws upon the history of black educators who have utilized private means at their disposal and public funding when available to teach their own children. In the contemporary era, families of color are free as “private” entities, by law, to control their own schools with public support. In the post-election reality marked with clear indications that the federal government will not intervene in local affairs, an intervention that was particularly useful during the black Southern freedom struggle, families faced with a lack of education opportunity can still engage at the local level to govern their own schools. In the hands of families who need a quality education, privately operated schools wouldn’t be charter schools or private schools, but community-controlled schools that connect to a longer history of self-determination. A move by black and brown families and others disenfranchised to create and sustain their own schools would not be driven by profits or a desire to “save” other people’s children—typical hallmarks of charter schools outlined by school-choice critics such as Ravitch and findings by the Civil Rights Project. It is instead a call that more accurately resembles the movement for community-controlled schools observed during the long history to secure a quality education through self-determination. Ultimately, then, the next four years may prove to be a civil-rights struggle for self-determination that transforms how public education is governed at the local level. Potentially a movement by and for people of color, the overlooked call for self-determination from those subjected to failing schools could provide impetus to new forms of resistance.
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Link - Vouchers are used to decimate public system budgets and further hurt black students. 
Quinlan 17 
(Casey is a policy reporter at Think Progress. Think Progress. “Why the racist history of school vouchers matters today” January 10, 2017. https://thinkprogress.org/why-the-racist-history-of-school-vouchers-matters-today-c972bec8a257
On Monday, Massachusetts Sen. Elizabeth Warren wrote a scathing letter to President-elect Donald Trump’s pick for education secretary, Betsy DeVos, questioning whether she had the expertise to run the department. Among Warren’s many criticisms of DeVos’ record — her unknown views on many aspects of higher education and civil rights issues, for example — Warren also mentioned the “racially charged history” of voucher programs. Warren wrote: “After Brown v. Board of Education and the court-ordered segregation of public schools, many Southern states established voucher schemes to allow white students to leave the education system and take taxpayer dollars with them, decimating the budgets of the public school districts. Today’s voucher schemes can be just as harmful to public school district budgets, because they often leave school districts with less funding to teach the most disadvantaged students, while funneling private dollars to unaccountable private schools that are not held to the same academic or civil rights standards as public schools.” After the U.S. Supreme Court’s Brown v. Board of Education decision, several southern states embraced resistance to integration through the opening of private schools that became known as “segregation academies.” Governors in Virginia and North Carolina supported the closure of entire school districts that were ordered to integrate and use of private school vouchers as a way to push against integration. Erica Frankenberg, associate professor in the Department of Education Policy Studies in the College of Education at Pennsylvania State University, said that although white students were affected by district closures, they had far more educational opportunities than black families left without a school district. “Imagine all public schools in a district shutting down for a year or two and not having a school kids could go to,” Frankenburg said. Obviously for families that didn’t have the means, which predominantly fell to the black community because they didn’t have the power and the money to fund their own schools, there was a question of what do you do with your kids and how do you keep educating them?” In Virginia, Gov. Thomas B. Stanley proposed the Stanley Plan, which was enacted in 1956. It allowed the governor to close any school under a segregation order, gave the state the ability to keep funding from desegregated schools, and gave grants and tuition subsidies to students in order to keep districts segregated. It was part of the Massive Resistance, a strategy used by Virginia Sen. Harry Byrd and other Virginia political figures to oppose school integration efforts. In the mid-60s, Massive Resistance was on its last breath since the U.S. Supreme Court declared it unconstitutional, but tax-funded tuition grants for students who wanted to leave public schools to attend private schools helped to maintain segregation. The marks of school segregation are still visible in Prince Edward County, where the county closed the public schools rather than comply with desegregation. The illiteracy rate is higher than the state average and school enrollment continues to decline, as Kristen Green wrote in The Atlantic. Green explained that private schools without playgrounds and cafeterias showed how far white parents were willing to go to maintain segregation. Frankenberg said that the choice by conservatives to use a civil rights context to justify their free market approach to improving schools doesn’t match the reality vouchers’ effect on students of color today. She also argues that some supporters of vouchers argued that the idea of a vouchers providing a school market place— which Milton Friedman introduced in the 1950s— would not endanger the rights of black students to a quality education, just as voucher supporters claim today. “In the ’50s and ’60s south, they would say African Americans are free to go wherever they wanted with their voucher too — that that was not being provided on a racial basis. Well that might have been the case, but there weren’t private schools that were going to take African American students back then at the heyday of resistance,” Frankenberg said. “So there is this assumption that there will be a market and the market will solve the problem but it only effectively did for one group of students and on a segregated basis. Vouchers and the market provided a barrier for African Americans to continue their education. We have quite frankly very similar things happening today.” In 1958, the Warren County, Va., PTA voted down a resolution to request the school board and county supervisors to ask Gov. Lindsay Almond to reopen the school. Approved, however was the appointment of a citizens’ committee to consider plans for interim schooling. (AP Photo) North Carolina, has had a voucher program since 2014, which is opposed by the North Carolina NAACP. In 1964, there were 83 private schools with a total enrollment of 9,500 students in the state, according to NC Policy Watch, a public policy think tank in North Carolina. But when the government really began to enforce school segregation, from 1968 to 1974, the number of private schools increased from 174 to 263 schools with more than 50,000 students. As of 2014, many private schools in neighborhoods where the majority people are African American were 95-percent to 99-percent white, according to NC Policy Watch. The North Carolina NAACP noted this history of segregation in its brief challenging the constitutionality of 
[bookmark: _Toc491875527]Sample 1NC 4/6
***The Card Continues***
North Carolina’s voucher program. In 1956, the North Carolina General Assembly’s education committee said it was be “foolhardy” to defy the U.S. Supreme Court, but defended segregation in its committee report. The report read, “If the prevails ignorance in either race, our economy will stall, our society will seethe, and our democracy will degenerate… Children do best in a school with their own race.” The governor urged the legislature to do everything it could, legally, to prevent white students from attending integrated schools. In turn, legislators allowed school districts that were ordered to desegregate to close all of its schools and gave vouchers to students in those districts so that they could attend private schools. The North Carolina NAACP argues that the current voucher plan deprives both private school students and public school students of a racially diverse student body. These kinds of efforts to resist desegregation were eventually recognized as unconstitutional, but not before they significantly hampered the enforcement of school integration and left a permanent mark on those communities. Voucher plans as they exist now, however, also work to exacerbate segregation, even though that may not be the intention of the policy. Qualitative studies looking at white, affluent parents find that they tend to choose schools based on the reputation of people they know, who are like themselves, rather than basing school choice on visits to the school or publicly available data on the school. These studies also show that white families are more likely to leave the traditional public school system or school zones that have higher proportions of students of color. “It’s easy to see how it looks like an answer. But it’s not a real answer.” Thus, schools competing for these white, more affluent families have incentives to keep disadvantaged students out of their schools. In cases of school choice programs where students have free transportation and schools have diversity goals and outreach programs, integrated schools are easier to achieve. But without those protections, school choice does not promote better opportunities for students of color, according to Frankenberg and University of California, Los Angeles distinguished research professor Gary Orfield’s 2013 book, Education Delusions? Why Choice Can Deepen Inequality and How to Make Schools Fair. In addition to creating incentives for advantaged families to leave public schools, school choice programs don’t provide enough money to truly benefit low-income families, Frankenburg said, because the private school tuition is often much higher than what is offered through vouchers. North Carolina’s average school voucher value is $4,116. “If you want the market to work, you have to provide the market rate, and that’s not something any governmental program has done on a large-scale basis,” Frankenberg said. “You can’t presume schools are going to accept kids, especially kids with special educational needs. If they don’t want to, they don’t have to. And then you also have the issue of the voucher often not being enough for the tuition. It’s easy to see how it looks like an answer. But it’s not a real answer.” To be sure, there were advocates of vouchers who were concerned about issues of access to education for disadvantaged students in the 1960s and 1970s, such as Christopher Jencks, Theodore Sizer, and Phillip Whitten. James Forman Jr., professor of law at Yale Law School, explained that history in his 2005 Georgetown Law Journal piece on school choice. The idea of seeking alternatives to public schools, especially schools where there were black teachers for black students, was championed by community control advocates on the left, Forman wrote. Sizer and Whitten wrote, “A Proposal for a Poor Children’s Bill of Rights” for Psychology Today, which explained that vouchers could “weight the education scales in favor of the poor for the next generation” under the right conditions. One part of the proposal required that supplementary grants should be large enough that schools were motivated to compete for it. American Federation of Teachers President Albert Shanker argued Jencks’ voucher proposal, which introduced the idea of bonus vouchers to promote integration, would be watered down and eventually morph into the conservative model for vouchers. Conservatives weren’t on board either, since they wanted a model with fewer regulations. With those efforts’ emphasis on better civil rights protections, the Trump–DeVos approach to vouchers doesn’t have a connection to the ’60s and ’70s vision for school choice, Frankenberg said. “There have been some cases of people using vouchers for more civil rights aims but by and large, when I look at DeVos and Trump’s platform, I think of Milton Friedman,” she said. “When you look at his writings, there are so many strong echoes of what I see in the platform right now.”
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Impact - Racism must be rejected in every instance without surcease. It justifies atrocities and violence against people of color. 
Memmi 2000
Albert, Professor Emeritus of Sociology @ Unv. Of Paris, Albert (RACISM, translated by Steve Martinot, pp.163-165) 
The struggle against racism will be long, difficult, without intermission, without remission, probably never achieved, yet for this very reason, it is a struggle to be undertaken without surcease and without concessions. One cannot be indulgent toward racism. One cannot even let the monster in the house, especially not in a mask. To give it merely a foothold means to augment the bestial part in us and in other people which is to diminish what is human. To accept the racist universe to the slightest degree is to endorse fear, injustice, and violence. It is to accept the persistence of the dark history in which we still largely live. It is to agree that the outsider will always be a possible victim (and which [person] man is not [themself] himself an outsider relative to someone else?). Racism illustrates in sum, the inevitable negativity of the condition of the dominated; that is it illuminates in a certain sense the entire human condition. The anti-racist struggle, difficult though it is, and always in question, is nevertheless one of the prologues to the ultimate passage from animality to humanity. In that sense, we cannot fail to rise to the racist challenge. However, it remains true that one’s moral conduct only emerges from a choice: one has to want it. It is a choice among other choices, and always debatable in its foundations and its consequences. Let us say, broadly speaking, that the choice to conduct oneself morally is the condition for the establishment of a human order for which racism is the very negation. This is almost a redundancy. One cannot found a moral order, let alone a legislative order, on racism because racism signifies the exclusion of the other and his or her subjection to violence and domination. From an ethical point of view, if one can deploy a little religious language, racism is “the truly capital sin.”fn22 It is not an accident that almost all of humanity’s spiritual traditions counsel respect for the weak, for orphans, widows, or strangers. It is not just a question of theoretical counsel respect for the weak, for orphans, widows or strangers. It is not just a question of theoretical morality and disinterested commandments. Such unanimity in the safeguarding of the other suggests the real utility of such sentiments. All things considered, we have an interest in banishing injustice, because injustice engenders violence and death. Of course, this is debatable. There are those who think that if one is strong enough, the assault on and oppression of others is permissible. But no one is ever sure of remaining the strongest. One day, perhaps, the roles will be reversed. All unjust society contains within itself the seeds of its own death. It is probably smarter to treat others with respect so that they treat you with respect. “Recall,” says the bible, “that you were once a stranger in Egypt,” which means both that you ought to respect the stranger because you were a stranger yourself and that you risk becoming once again someday. It is an ethical and a practical appeal – indeed, it is a contract, however implicit it might be. In short, the refusal of racism is the condition for all theoretical and practical morality. Because, in the end, the ethical choice commands the political choice. A just society must be a society accepted by all. If this contractual principle is not accepted, then only conflict, violence, and destruction will be our lot. If it is accepted, we can hope someday to live in peace. True, it is a wager, but the stakes are irresistible.
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Framing - You should privilege everyday violence for two reasons- A) social bias underrepresents its effects B) its effects are exponential, not linear which means even if the only causes a small amount of structural violence, its terminal impacts are huge
Nixon ‘11
Rob, Rachel Carson Professor of English, University of Wisconsin-Madison, Slow Violence and the Environmentalism of the Poor, pgs. 2-3)
Three primary concerns animate this book, chief among them my conviction that we urgently need to rethink-politically, imaginatively, and theoretically-what I call "slow violence." By slow violence I mean a violence that occurs gradually and out of sight, a violence of delayed destruction that is dispersed across time and space, an attritional violence that is typically not viewed as violence at all. Violence is customarily conceived as an event or action that is immediate in time, explosive and spectacular in space, and as erupting into instant sensational visibility. We need, I believe, to engage a different kind of violence, a violence that is neither spectacular nor instantaneous, but rather incremental and accretive, its calamitous repercussions playing out across a range of temporal scales. In so doing, we also need to engage the representational, narrative, and strategic challenges posed by the relative invisibility of slow violence. Climate change, the thawing cryosphere, toxic drift, biomagnification, deforestation, the radioactive aftermaths of wars, acidifying oceans, and a host of other slowly unfolding environmental catastrophes present formidable representational obstacles that can hinder our efforts to mobilize and act decisively. The long dyings-the staggered and staggeringly discounted casualties, both human and ecological that result from war's toxic aftermaths or climate change-are underrepresented in strategic planning as well as in human memory. Had Summers advocated invading Africa with weapons of mass destruction, his proposal would have fallen under conventional definitions of violence and been perceived as a military or even an imperial invasion. Advocating invading countries with mass forms of slow-motion toxicity, however, requires rethinking our accepted assumptions of violence to include slow violence. Such a rethinking requires that we complicate conventional assumptions about violence as a highly visible act that is newsworthy because it is event focused, time bound, and body bound. We need to account for how the temporal dispersion of slow violence affects the way we perceive and respond to a variety of social afflictions-from domestic abuse to posttraumatic stress and, in particular, environmental calamities. A major challenge is representational: how to devise arresting stories, images, and symbols adequate to the pervasive but elusive violence of delayed effects. Crucially, slow violence is often not just attritional but also exponential, operating as a major threat multiplier; it can fuel long-term, proliferating conflicts in situations where the conditions for sustaining life become increasingly but gradually degraded. 
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The Department of Education views HBCU’s as pioneers of school choice – misunderstands the racist history of education reform that forced the creation of HBCU’s. 
Gasman 17 (Marybeth Professor of higher education, the Graduate School of Education at the University of Pennsylvania. Quartz “Betsy DeVos’ revisionism shows how quickly we’ve forgotten the racist history of US education” March 2, 2017 https://qz.com/922959/betsy-devos-hbcus-historical-revisionism-shows-how-quickly-weve-forgotten-the-racist-history-of-us-education/
On Feb. 27, new US secretary of education Betsy DeVos sat down with leaders of Historically Black Colleges and Universities (HBCUs). Unfortunately, as evidenced by the statement she released immediately after the session, she didn’t appear to have listened to anything they said. DeVos’ statement praised HBCUs as “real pioneers” of school choice. These schools stepped up when “too many students in America… did not have equal access to education.” Put simply, this is an outrageous whitewashing of the history of HBCUS. DeVos made no mention of our nation’s history of slavery, Jim Crow, segregation, or the large-scale oppression of African Americans that made HBCUs a necessity in the first place. The backlash was, not surprisingly, swift. DeVos hurriedly clarified her comments, adding that HBCUs’ “history was born, not out of mere choice, but out of necessity, in the face of racism.” This backpedaling, while politically expedient, is far too little, too late. Some may think that DeVos is merely ignorant of US history. However, I think that this subtle rewriting of America’s shameful treatment of African Americans is purposeful. If you keep erasing history, eventually people forget. Then, inevitably, the same history gets repeated. In reality, HBCUs were created for the most part after the Civil War with the express purpose of educating the many African American students denied access to white colleges and universities throughout the nation. Segregation was the law of the land and fully enforced. Various groups created HBCUs—from black missionaries and churches to white missionaries and the federal government’s Freedmen’s Bureau. In addition, the Morrill Act of 1890 led to the creation of a separate public system of HBCUs in many states. The federal government would only give funding to states if they educated blacks as well as white students, so southern states with segregated school systems created separate black colleges to be viewed as compliant. DeVos is right to highlight the importance of HBCUs, of course. Despite being born out of segregation, HBCUs are responsible for helping to build the middle class as we know it. And although we now live in a country in which segregation is technically illegal (though it still exists), HBCUs continue to contribute to society in deep and meaningful ways. They enroll 8% of all African American students and graduate 20% of all African American students. Without HBCUs, we would see fewer African Americans in STEM programs, medical schools, law schools, and as professors. But HBCUs have never been about “school choice.” DeVos’ craven attempt to push her own educational agenda notwithstanding, to imply that African Americans had a choice under segregation is insulting and irrational. HBCUs do offer a choice for students today at higher education levels, but this is vastly different from the school choice programs DeVos has long advocated for at the K-12 level. In fact, many of the students who attend HBCUs—over 70% of HBCU students are Pell Grant eligible—are hurt by DeVos’s school choice obsession, as such efforts are often aimed at killing public schools rather than investing in them and the communities that surround them. Let’s be honest, Betsy DeVos knows nothing about HBCUs. But ignorance does not excuse historical revisionism, especially when it comes to the whitewashing of America’s segregationist history. It seems like someone needs a History 101 refresher.
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The Department of Education’s push towards privatization reinforces segregation within educational institutions. 
Wilson 17  (Bruce is co-founder of Talk to Action. Daily Kos “DeVos Privatization Brings Racist "New Jim Crow" Education To Detroit Schools” January 28, 2017 http://www.dailykos.com/story/2017/1/28/1626314/-DeVos-Privatization-Brings-Racist-New-Jim-Crow-Education-To-Detroit-Schools
As Michele Alexander’s book The New Jim Crow searingly documented, during the 1980s and 1990s the “war on drugs” enabled the rise of a mass incarceration-driven racist caste system that targets and strips millions of African-American men charged with felony crimes of basic rights enjoyed by other American citizens. But there’s another “New Jim Crow” on the rise. In the 1950s, as an outgrowth of the rising civil rights movement, the overthrow of school segregation had helped establish quality education as a basic right of citizenship for Americans of any skin color. Now, a school privatization push led by the Michigan-based DeVos clan and spearheaded by Betsy DeVos is quickly imposing another inadvertent, separate and unequal “New Jim Crow” regime — inflicted by multimillionaire and billionaire activist dilettantes who have little actual expertise in education — upon those with the least political clout, especially African-American children in the inner cities. What would Betsy DeVos do if nominated for secretary of Education ? Look to Michigan, suggests author and researcher Russ Bellant, whose prophetic 1996 book The Religious Right In Michigan Politics described the rise of the movement which, via Trump and the takeover of Congress and the Senate, has seized the federal government. In Michigan, and especially Detroit, the DeVos-led school privatization push is, according to Bellant, “accelerating separate and unequal education in Michigan”. Over the last two decades DeVos political donations have encouraged Michigan legislation that has opened up an unaccountable “wild west” proliferation of for-profit, unaccountable Detroit-area charter schools. In stark contrast to the names of DeVos-funded front organizations created to champion privatization — groups like “The American Federation For Children” and “All Children Matter” — some children seem to matter less in Betsy DeVos’ brave new charter school regime and many, even most, of those children happen to be African-American. Anecdotal evidence that DeVos-style school privatization promotes a new, ugly form of structural racism comes from the personal testimony of, for example, Detroit mother of eight Michele Phillips who writes, of her experience with Detroit charters, “choice” meant dragging my kids out of bed at 5 a.m. each morning and paying to put them on the city bus. The bus could be an hour, even two hours late, but the school would lock its doors 45 minutes after the opening bell. If my kids were late, the school would make them go home and miss the entire school day. I later realized that it’s not an accident that charter schools don’t offer buses, or that many are downtown, far from the neighborhoods where families like ours live. These schools don’t want low-income kids like minention when school performance is an issue, and it gets more attention. But when Black schools are targeted, there is less statewide concern, so they are seen as a path of least resistance for charterizers.” Is the real DeVos agenda about quality education, or simply about tearing down secular education in order to advance a theocratic religious agenda in which public money increasingly flows to private religious schools ? A number of recent data points support that conjecture. One is Betsy DeVos’ recently exposed 2001 statement that she considers public education a means to “advance God’s kingdom”. More recently, in 2015, DeVos called public education “a dead end”. ‘Betsy DeVos Wants to Use America's Schools to Build "God's Kingdom’, argues a major Mother Jones story. DeVos “Used God and Amway to Take Over Michigan Politics” charged a Politico story. Writing for The Atlantic, Allie Gross covers the DeVos family’s key role in tearing down Michigan educational regulations that enforce minimal standards and ensure accountability. And in a well-supported New York Times op-ed from author Katherine Stewart — whose book The Good News Club: The Christian Right’s Stealth Assault on America’s Children exposed a massive fundamentalist push to infiltrate public schools with proselytizing bible clubs — argues that Donald Trump’s nomination of Betsy DeVos for secretary of education is merely one part of a broader, dominionist agenda now being inflicted upon America by the Christian right through the Trump administration. Stewart’s accusation has some strong backing evidence — in the early 1990s the recently incorporated Dick and Betsy DeVos Foundation began funding a new Christian right “family values” Michigan nonprofit called the Foundation For Traditional Values. The DeVos’ foundation continuously funded FTV for almost two decades. Betsy DeVos was honorary co-chair of FTV’s first major fundraising event, actively participated in FTV, and was listed on its advisory board into 2015. FTV’s sole program is a Michigan fundamentalist summer camp that indoctrinates teens who are from homsechooled and from Christian private schools in the “biblical worldview” and trains them to become political activists. FTV head James Muffett has stated his hope to see “thousands of Rick Santorums in the next generation”. FTV, and its camp, embodies the true DeVos project — not better education for poor inner city kids but, rather, reclaiming America for Christ or, at least, the DeVos version of Christ, a stern, punitive “biblical capitalist” Christ who will rule with a rod of iron, through his chosen elect. Such as Betsy DeVos.
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Policy attempts to close the achievement gap result in inaction and no change. 
Koran and Evans 16 
(Mario is a reporter for Voice of San Diego and Rachel Evans is a reporter for Voice of San Diego. Voice of San Diego. “The Neverending Cycle of Committing, and Recommitting, to Fixing the Achievement Gap” February 25, 2016. http://www.voiceofsandiego.org/topics/education/the-neverending-cycle-of-committing-and-recommitting-to-fixing-the-achievement-gap/
When I first landed in San Diego in fall 2013, the first San Diego Unified school board member I met was Scott Barnett. Barnett, who left the board in 2014, was impolitic, always quotable and often right. And he told me something that day that has stuck with me: San Diegans, he said, are great at making plans, having lunches and creating task forces. They’re just terrible at actually getting anything done. This comment is maybe most fitting when we apply it to the achievement gap. Year after year, district officials point out that black and Latino students perform worse on tests than their white and Asian peers. And, year after, officials pledge to tackle the problem with tenacity and laser focus. (“Laser focus” has been an especially popular slogan for current school board members.) But, despite the pattern of commitments and recommitments, actual progress has been marginal. Let’s take a 10-year view of just one data point. In 2003, just 16 percent of black 11th graders in San Diego Unified scored proficient or advanced on the high school math section of the California Standards Test. In 2013, that number was the same – 16 percent. By contrast, 42 percent of white 11th graders scored proficient or higher in 2003. By 2013, that number had risen to 53 percent. These numbers form just a partial glimpse at an issue that has vexed school district leaders for 50 years. Whether we look at test scores, students enrolled in AP classes or the number of students who graduate prepared to enter college, a gap between white and Asian students and their black and Latino peers persists. Around 2009, Wendell Bass, a retired principal and then-president of the Association of African American Educators, helped create a plan to reach more black students who were falling behind. Bass and AAAE took a proposal to the school board, who liked the idea. A task force was created, and a plan was later adopted by the school district. The plan was given a stately title: The Blueprint to Accelerate the Achievement of African American and African Students. (A similar plan with a different name was created in the ‘80s). The plan includes an extensive list of recommendations, including things like hiring more teachers of color, improving graduation rates and conducting more professional development for teachers, so they’re better equipped to teach in high-need schools. Question: What’s the status of the Blueprint to Accelerate the Achievement of African American Students? – Omar Passons, interested reader, community member There’s a short answer to this: The blueprint still exists and the district is still trying to implement it. The longer answer involves fleshing out why progress has stalled. On Monday night, parents, teachers and district officials crammed into the parent center at Lincoln High for one of the regularly scheduled task force meetings the district holds to get to business on the blueprint. A handful of principals from schools in the Lincoln Cluster – which includes the middle and elementary schools that feed into Lincoln – presented some of the work they’ve been doing at their schools. Oak Park Elementary principal Reashon Villery, for example, talked about the way they observe students interacting in class and described their outreach efforts to family members or foster parents. At Baker Elementary, principal Kathleen Gallagher is strategically targeting 17 black students, even putting their photos on a flyer so parents and teachers could put faces to the efforts. Efforts sounded strategic and robust. Then student scores were posted, and it was clear the blueprint was not delivering. Scores from the last year’s tests, the first scores tied to the Common Core Standards, showed the old gaps persist. In some schools, black students fare worse or marginally better than English-learners who, by definition, are not fluent in English. Despite years of task force meetings and district officials who claim to prioritize the achievement gap, progress has been – at best – marginal. The question is why. We need to first acknowledge the complex cocktail of issues that results in some students entering school behind their peers. Housing, poverty, language barriers – of course these things matter – make it difficult for students who are behind to catch up to their peers. And the concerns are most acute in the schools with the highest concentrations of black and Latino students. There are also practical issues with the blueprint itself. For example, it needs to be updated. The high school exit exam, once a graduation requirement, has been included in the blueprint as a measure of success. But last year the state killed the exit exam. Vernon Moore, executive director of the district’s office of youth advocacy and the district’s point person on the blueprint, said the updated plan and refocused efforts should help schools make gains. Yet, the central problem involves a deeper disconnection. Essentially, the blueprint task force came up with recommendations and is part of a regular group that meets with district staff to assess progress. 
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But the task force’s recommendations are not binding. That is, there’s no rule that says the district actually has to implement the recommendations. So you have a group of people regularly meeting in good faith, but with nothing to say that work will lead to anything concrete. And even if more principals would like to implement many of the task force recommendations, there’s no guarantee they’ll get extra money from the district to actually do so. Bass, who is still on the task force, sees the problem as cyclical. “They’re talking about revamping the blueprint now, but what’s the point of revamping it when they haven’t done anything in the first plan?” said Bass. “We’ve gotten to a point where, if you’re not going to do anything recommended in the blueprint, do something.” All principals are welcomed at the task force meetings, but Bass said only a handful of principals show up. So the plans might get kicked between the task force and the principals, but recommended strategies are implemented in few schools. Nonexistent is any sort of consistency between schools. Bass describes the problem in medical language. “You’ve got kids in these neighborhoods just dying educationally. If that was happening in schools north of (Interstate) 8, you know they’d have figured this out by now. If you’ve got a tumor, you’re not going to fix the problem by ignoring the tumor.” Bass wonders what it will take for the district to move with more urgency, short of a lawsuit. Not that he’s threatening one. But he knows a few things for sure: “I’m not playing with these people, Mario. We need to hold people’s feet to the fire.” Bass acknowledges we can’t lay the entire burden at the feet of principals and teachers. Parent involvement is a crucial element, and will become even more important moving forward. The district is supposed to create budget decisions based, in part, on the input of parents. But if parents don’t advocate – either because they’re not involved or don’t know what to request – their needs may be overlooked. Ed Reads of the Week • Bridging a Digital Divide that Leaves Schoolchildren Behind (New York Times) The Times takes us to Texas this week for an important look at how the digital divide means for children whose families can’t afford home internet. In basic terms, it means they take a three-hour bus route home instead of the short one – because the bus has free Wi-Fi, which they can access on their smart phones. Otherwise, kids wouldn’t have a way of accessing their homework, which digital-minded teachers are increasingly distributing online instead of in class. Other students opt to hang out on the street corner – because that’s where they can access the free internet from nearby businesses. The Federal Communications Commission will vote in March to repurpose $2 billion a year toward Lifeline, a national program designed to make Internet accessible in low-income homes. • The Secret to School Integration (New York Times) Despite integration efforts and court rulings, public schools nationwide are extremely racially and socioeconomically segregated. “In some ways, it’s as if Brown v. Board of Education never happened. Increasing residential segregation and a string of unfavorable court cases are partly to blame. But too many local school officials are loath to admit the role that their enrollment policies play in perpetuating de facto segregation,” writes the Times. • Broken Discipline Tracking Systems Let Teachers Flee Troubled Pasts (USA Today) You’d think teachers would undergo the most rigorous background checks of just about any profession. You’d be wrong. In this investigation, USA Today finds major problems with the teacher-screening systems used to ensure the safety of children in more than 13,000 school districts. “The patchwork system of laws and regulations — combined with inconsistent execution and flawed information sharing between states and school districts — fails to keep teachers with histories of serious misconduct out of classrooms and away from schoolchildren. At least three states already have begun internal investigations and audits based on questions raised during the course of this investigation,” reports USA Today.
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HR 610 will shift education policy to investment in voucher programs. 
Strauss 17 
(Valerie reports on Education for The Washington Post. The Washington Post. “So far, Education Secretary Betsy DeVos is just what her critics feared”. February 22, 2017. https://www.washingtonpost.com/news/answer-sheet/wp/2017/02/22/so-far-education-secretary-betsy-devos-is-just-what-her-critics-feared/?utm_term=.88311217d220 
Michigan billionaire Betsy DeVos has been U.S. education secretary for only a few weeks, but already she has shown herself to be exactly what her critics feared. In her brief time running the Education Department she has (among other things): *insulted teachers at a middle school *bashed protesters, saying they are “hostile” to change and new ideas *said she would be fine if the department she runs is shut down *complained that critics want “to make my life a living hell” *did not participate in the first Twitter chat her department had for teachers on Feb. 21 *suggested schools should be able to compensate for troubles children have at home, such as absent fathers *had U.S. marshals protect her after protesters blocked her entrance to a D.C. school door *made a confusing statement about the Common Core State Standards *made crystal clear that a top priority will be pushing for alternatives to traditional public schools, otherwise known as “school choice.” [DeVos: Critics want to ‘make my life a living hell’] And, according to this Washington Post story, while she personally opposed the Trump administration’s rollback of the Obama administration’s federal guidance protecting the right of transgender students to use the bathroom of their choice, she did not say so publicly and was unable to persuade them to leave the guidance in place. Sen. Patty Murray (D-Wash.), issued a statement saying that she hoped DeVos “stands strong” and doesn’t “cave to pressure,” but the New York Times reported that she was given the choice by Attorney General Jeff Sessions to go along with the move or resign — and she “relented.” After the rollback, she said the issue was best left to states and local school districts. DeVos’s boss, President Trump, has come to her defense, saying that she has been unfairly attacked and that she will do a great job as education secretary. And for those who support her prioritizing of school choice, statements such as this, which she gave to Axios, are reassuring: “I expect there will be more public charter schools. I expect there will be more private schools. I expect there will be more virtual schools. I expect there will be more schools of any kind that haven’t even been invented yet.” To advocates of the public education system, the absence of a mention of traditional public schools in her vision is alarming, though not unexpected. They had fought against her confirmation in the Senate because they believed her years-long advocacy for school choice showed that she wants to privatize the public education system. Though she has denied this, her strong connections to the privatization movement helped spark unprecedented opposition to her nomination around the country, forcing Mike Pence to become the first vice president in history to have to break a tie over a Cabinet nominee. Now that she is the education secretary, DeVos (who said in 2015 that “government sucks”) expressed ambivalence about the very existence of the department she heads. In the Axios interview, she was asked whether the Education Department should be eliminated, something Trump said in the past he could support, and she replied: “It would be fine with me to have myself worked out of a job, but I’m not sure that — I’m not sure that there will be a champion movement in Congress to do that.” Actually, there’s already a bill in Congress proposing to do just that, H.R. 899, which says in its entirety: “The Department of Education shall terminate on December 31, 2018.” Another bill in the U.S. House, H.R. 610, has this as a self-described mission: “To distribute Federal funds for elementary and secondary education in the form of vouchers for eligible students and to repeal a certain rule relating to nutrition standards in schools.” The bill would, as explained by the Congressional Research Service, repeal the current version of the 1965 Elementary and Secondary Education Act of 1965 and only allow the Education Department to award block grants to qualified states. It would have no other powers. DeVos, a big supporter of vouchers, has said she would enforce the current federal education law, the Every Student Succeeds Act, but it doesn’t sound like she would shed tears if the law — and the department — were made to go away. Is there enough support in Congress to close the Education Department and create a federal voucher program for America’s schoolchildren? No, according to people on Capitol Hill who are familiar with the issue, though a pilot federal voucher program is possible. Still, Trump has said he wants to spend $20 billion in federal funds to expand school choice, and the Hill sources said this could come in the form of a federally funded scholarship tax credit program that would be part of a Trump-promised reform of the U.S. tax code. Vouchers are funded with public dollars and used to pay for tuition at private and religious schools. Scholarship tax credit programs offer lucrative tax credits to individuals and corporations donating to nonprofits that provide money for students to use for tuition at private and religious schools and public schools outside a student’s designated district. There are now 17 states with programs that offer scholarship tax credits, according to the National Conference of 
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State Legislatures, including Florida, the state that DeVos has frequently mentioned as a model for the kind of reform she is seeking. A close ally of former Florida governor Jeb Bush, DeVos has talked up the Sunshine State’s corporate school reform for years, including recently on a Michigan-based radio station, heaping praise on a tax credit program to help students with disabilities, the same program that a 2011 Miami New Times story found had sparked “cottage industry of fraud.” The Orlando Sentinel just published a story about one school for students with autism that received money from two tax credit programs in Florida that was abruptly closed after its leaders were charged with Medicaid fraud. DeVos has been a target of critics of the Common Core State Standards, who have seen her as a supporter — along with Bush — even though she has said she is not. Trump has vowed to eliminate the Common Core — even though individual state officials would have to decide to get rid of it because they were the ones who approved it. DeVos told Michigan radio station host Frank Beckmann that the Every Student Succeeds Act effectively does away “with the notion of the Common Core,” Education Week reported. It doesn’t. In a recent interview with columnist Cal Thomas of the conservative online publication Townhall, DeVos raised another issues that concerns public education advocates — just how much schools and teachers should be held accountable for students who come to class with overwhelming problems, such as hunger, sickness or the effects of living in a violent area. This was the back and forth: Q. What about family situations that government can’t fix — the absent father, for example? A. The whole child. Q. Yes. A. It’s not an easy or a single answer, but again it goes back to having the power to influence those things at the classroom level. Address that at the classroom level? Exactly how? What are her expectations of educators? Meanwhile, DeVos angered teachers at Jefferson Academy in Washington when she told Townhall that teachers there seemed dedicated and sincere but were in “receive mode.” “I visited a school on Friday and met with some wonderful, genuine, sincere teachers who pour their heart and soul into their classrooms and their students, and our conversation was not long enough to draw out of them what is limiting them from being even more successful from what they are currently. But I can tell the attitude is more of a ‘receive mode.’ They’re waiting to be told what they have to do, and that’s not going to bring success to an individual child. You have to have teachers who are empowered to facilitate great teaching.” Jefferson Academy teachers were not amused, and posted tweets blasting her, as others did, including the former chancellor of D.C. schools, Kaya Henderson. DeVos, no friend to teachers unions, did reach out to the leaders of the National Education Association and the American Federation of Teachers in her first days on the job but that didn’t go smoothly. She spoke to AFT President Randi Weingarten, and the two agreed to visit some schools together, though Weingarten has continued to criticize DeVos’s education views. NEA President Lily Eskelsen García was not in the office and DeVos left a voice message, to which Eskelsen García responded with a letter. Eskelsen García said in a statement: “Education Secretary Betsy DeVos called me the other day saying we should talk … I’m still struck by the lack of clear answers she gave the public at her Senate [confirmation] hearing. There is no doubt where we stand on issues critical to supporting students and public education, but Americans have a right to know where she stands. So … I sent her a letter, asking for the answers that we didn’t get from her confirmation hearing.” DeVos, the union says, has not yet responded.


[bookmark: _Toc491875536]Vouchers Links (Current Congressional Education Proposal) 3/6
Vouchers were used to avoid integration and reinforce structural racism 
Hale 17 
(Jon is an assistant professor of educational history at the College of Charleston in South Carolina. The Atlantic “The African American Roots of Betsy DeVos's Education Platform”. January 18, 2017 https://www.theatlantic.com/education/archive/2017/01/black-roots-school-choice/513569/
In recent weeks, pundits and scholars have bemoaned the privatization of public education that is likely to occur if Betsy DeVos is confirmed as Donald Trump’s Secretary of Education. Democracy Now!, for instance, billed DeVos as “Public (School) Enemy No. 1.” Randi Weingarten, president of the American Federation of Teachers, in a statement described her as “the most ideological, anti-public education nominee put forward since President Carter created a Cabinet-level Department of Education.” At her confirmation hearing Tuesday evening, Democratic senators grilled her about her track record promoting private control of public education and demanded, to little avail, that she would commit to keeping public-school dollars in public schools. To numerous critics, DeVos’s appointment threatens the integrity of public education that still remains. DeVos is deeply committed to providing alternatives to public education through school choice, a theory of education reform that rests upon a belief that public education will improve if parents are provided a choice in schools. To implement this in Michigan, DeVos advocated for school vouchers, which families can use to attend private schools. She also supports charter schools—publicly funded yet privately governed institutions. According to the education-policy analyst and historian Diane Ravitch, vouchers and charter schools, particularly under Trump, are part of the privatization movement that seeks to dismantle public education by turning it over to for-profit corporations. Privatization skeptics and advocates alike overlook the historical nuances of the prospective administration’s support of vouchers, charter schools, and other school-choice reforms that remove schools from public oversight. An analysis of American history indicates that the use of private means was a critical aspect to ensure quality education for African Americans legally excluded from access to public institutions. The volatile role that privatization played in race relations is noteworthy because it underpinned the establishment of schools for students of color while it also informed the creation of alternatives to desegregation and the Republican narrative on the failure of public schools. American history clearly demonstrates that communities of color have been forced to rely upon themselves to provide an education to as many students as possible. Students of color have rarely been provided a quality public education. As James Anderson demonstrated in Education of Blacks in the South, 1860-1935, black communities consistently had to provide their own schools by taxing themselves beyond what the law required, as white officials never appropriated public money equitably by race. Black civic leaders and educators had to forge alliances with philanthropists and “progressive” whites for further financial support. Barred from the American social order, black educators, in effect, were forced to rely upon private means to meet the educational needs of their own children. African Americans established schools controlled by the community. Such “community-controlled schools” were by necessity administered by African Americans, taught by African Americans, and attended by African Americans. These schools matched the aspirations of a population that viewed education as an entreé into the upper echelons of professional society as well the means to inculcate vocational skills that led to employment in a changing economy. Black civic leaders established secondary schools that educated the masses and prepared students of color to live in and challenge an inherently unequal society. Schools like A.H. Parker High School in Birmingham, Alabama; the Avery Normal Institute in Charleston, South Carolina; Lanier High School in Jackson, Mississippi; and McKinley High School in Baton Rouge, Louisiana, were among the premier institutions that prepared thousands of students within and by the black community. Fisk University, Morehouse College, Spelman College, Howard University, and scores of other historically black colleges and universities became politically contested sites as they navigated difficult terrain with local and state school officials and white philanthropists to keep their schools open. Such schools were sometimes known as “Freedom Schools,” devoted in part to challenging institutional racism and preparing students to enter a violently hostile and segregated society. As the education scholar Vanessa Siddle Walker noted in her book Their Highest Potential, these schools hired well-educated and polished professionals who lived in the community they taught, cared for students as their own kin, and fashioned a curriculum grounded in the interests of the families they served. Excluded from white teacher associations, black educators formed their own professional associations, earned advanced degrees, and formed national networks. Private means to create a public good were an integral part of black education. Yet, as the historians Joseph Crespino, Lisa McGirr, Kevin Kruse, and Charles Bolton documented, white families used privatization for different purposes after the historic Brown v. Board of 
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Education decision of 1954. Faced with the prospect of attending school with black children, white families and supportive lawmakers began to adopt “freedom of choice” plans. Black and Latino families had the choice to enroll in public schools across the South by the 1960s, but the onus fell squarely upon families of color to enroll in white schools. The rates of desegregation were consequently negligible without federal protection or guidelines. At the same time, private schools and “segregation academies” emerged as an alternative presented to those who wanted to avoid desegregated schools while public schools precipitously dropped in public opinion. When lawmakers began to implement busing policies in the late 1960s to hasten desegregation, Richard Nixon ran on an “anti-busing” campaign as part of his larger southern strategy. Ronald Reagan, meanwhile, advocated abolishing the Department of Education, which his administration declaring that public schools put our “nation at risk.” In this way, “the Great Communicator” cultivated a narrative of failure for public schools, which expedited national divestment in public education and hastened white flight. Privatization and school choice thus emerged as a viable alternative to those with the means to escape the perils of public education. Prior to the nomination of DeVos, the most recent instance of federal support for privatizing education is found in the Every Student Succeeds Act, the education law that replaced No Child Left Behind. Passed in the twilight of President Obama’s administration, the act significantly reduced the power of the federal Department of Education and increased funding for private governance of public schools through charter schools. As he exits the White House, one aspect of President Obama’s legacy that will be preserved is his facilitation of school choice by entrusting the provision of public education to private entities such as charters. Ongoing privatization under Betsy DeVos and the Trump administration therefore represents a continuation of policy since the Brown decision in 1954, rather than an abrupt change. The Every Student Succeeds Act, which would be enforced by Betsy DeVos, implies that the federal government is scaling back oversight, which could allow negligent funding disparities and civil-rights violations to exist. This ideological context, which will likely perpetuate discrimination, is not unlike the bygone era that supported legal disenfranchisement. Education history suggests that current privatization or charter-school laws allow for communities to regain control of public schools much like civic leaders were forced to do during the era of segregation. Indeed, the Movement for Black Lives recently included “community control” in a comprehensive platform, which included the call for “real community control by parents, students, and community members of schools including democratic school boards and community control of curriculum, hiring, firing, and discipline policies.” This draws upon the history of black educators who have utilized private means at their disposal and public funding when available to teach their own children. In the contemporary era, families of color are free as “private” entities, by law, to control their own schools with public support. In the post-election reality marked with clear indications that the federal government will not intervene in local affairs, an intervention that was particularly useful during the black Southern freedom struggle, families faced with a lack of education opportunity can still engage at the local level to govern their own schools. In the hands of families who need a quality education, privately operated schools wouldn’t be charter schools or private schools, but community-controlled schools that connect to a longer history of self-determination. A move by black and brown families and others disenfranchised to create and sustain their own schools would not be driven by profits or a desire to “save” other people’s children—typical hallmarks of charter schools outlined by school-choice critics such as Ravitch and findings by the Civil Rights Project. It is instead a call that more accurately resembles the movement for community-controlled schools observed during the long history to secure a quality education through self-determination. Ultimately, then, the next four years may prove to be a civil-rights struggle for self-determination that transforms how public education is governed at the local level. Potentially a movement by and for people of color, the overlooked call for self-determination from those subjected to failing schools could provide impetus to new forms of resistance.
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Vouchers are used to decimate public system budgets and further hurt black students. 
Quinlan 17 
(Casey is a policy reporter at Think Progress. Think Progress. “Why the racist history of school vouchers matters today” January 10, 2017. https://thinkprogress.org/why-the-racist-history-of-school-vouchers-matters-today-c972bec8a257
On Monday, Massachusetts Sen. Elizabeth Warren wrote a scathing letter to President-elect Donald Trump’s pick for education secretary, Betsy DeVos, questioning whether she had the expertise to run the department. Among Warren’s many criticisms of DeVos’ record — her unknown views on many aspects of higher education and civil rights issues, for example — Warren also mentioned the “racially charged history” of voucher programs. Warren wrote: “After Brown v. Board of Education and the court-ordered segregation of public schools, many Southern states established voucher schemes to allow white students to leave the education system and take taxpayer dollars with them, decimating the budgets of the public school districts. Today’s voucher schemes can be just as harmful to public school district budgets, because they often leave school districts with less funding to teach the most disadvantaged students, while funneling private dollars to unaccountable private schools that are not held to the same academic or civil rights standards as public schools.” After the U.S. Supreme Court’s Brown v. Board of Education decision, several southern states embraced resistance to integration through the opening of private schools that became known as “segregation academies.” Governors in Virginia and North Carolina supported the closure of entire school districts that were ordered to integrate and use of private school vouchers as a way to push against integration. Erica Frankenberg, associate professor in the Department of Education Policy Studies in the College of Education at Pennsylvania State University, said that although white students were affected by district closures, they had far more educational opportunities than black families left without a school district. “Imagine all public schools in a district shutting down for a year or two and not having a school kids could go to,” Frankenburg said. Obviously for families that didn’t have the means, which predominantly fell to the black community because they didn’t have the power and the money to fund their own schools, there was a question of what do you do with your kids and how do you keep educating them?” In Virginia, Gov. Thomas B. Stanley proposed the Stanley Plan, which was enacted in 1956. It allowed the governor to close any school under a segregation order, gave the state the ability to keep funding from desegregated schools, and gave grants and tuition subsidies to students in order to keep districts segregated. It was part of the Massive Resistance, a strategy used by Virginia Sen. Harry Byrd and other Virginia political figures to oppose school integration efforts. In the mid-60s, Massive Resistance was on its last breath since the U.S. Supreme Court declared it unconstitutional, but tax-funded tuition grants for students who wanted to leave public schools to attend private schools helped to maintain segregation. The marks of school segregation are still visible in Prince Edward County, where the county closed the public schools rather than comply with desegregation. The illiteracy rate is higher than the state average and school enrollment continues to decline, as Kristen Green wrote in The Atlantic. Green explained that private schools without playgrounds and cafeterias showed how far white parents were willing to go to maintain segregation. Frankenberg said that the choice by conservatives to use a civil rights context to justify their free market approach to improving schools doesn’t match the reality vouchers’ effect on students of color today. She also argues that some supporters of vouchers argued that the idea of a vouchers providing a school market place— which Milton Friedman introduced in the 1950s— would not endanger the rights of black students to a quality education, just as voucher supporters claim today. “In the ’50s and ’60s south, they would say African Americans are free to go wherever they wanted with their voucher too — that that was not being provided on a racial basis. Well that might have been the case, but there weren’t private schools that were going to take African American students back then at the heyday of resistance,” Frankenberg said. “So there is this assumption that there will be a market and the market will solve the problem but it only effectively did for one group of students and on a segregated basis. Vouchers and the market provided a barrier for African Americans to continue their education. We have quite frankly very similar things happening today.” In 1958, the Warren County, Va., PTA voted down a resolution to request the school board and county supervisors to ask Gov. Lindsay Almond to reopen the school. Approved, however was the appointment of a citizens’ committee to consider plans for interim schooling. (AP Photo) North Carolina, has had a voucher program since 2014, which is opposed by the North Carolina NAACP. In 1964, there were 83 private schools with a total enrollment of 9,500 students in the state, according to NC Policy Watch, a public policy think tank in North Carolina. But when the government really began to enforce school segregation, from 1968 to 1974, the number of 
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private schools increased from 174 to 263 schools with more than 50,000 students. As of 2014, many private schools in neighborhoods where the majority people are African American were 95-percent to 99-percent white, according to NC Policy Watch. The North Carolina NAACP noted this history of segregation in its brief challenging the constitutionality of North Carolina’s voucher program. In 1956, the North Carolina General Assembly’s education committee said it was be “foolhardy” to defy the U.S. Supreme Court, but defended segregation in its committee report. The report read, “If the prevails ignorance in either race, our economy will stall, our society will seethe, and our democracy will degenerate… Children do best in a school with their own race.” The governor urged the legislature to do everything it could, legally, to prevent white students from attending integrated schools. In turn, legislators allowed school districts that were ordered to desegregate to close all of its schools and gave vouchers to students in those districts so that they could attend private schools. The North Carolina NAACP argues that the current voucher plan deprives both private school students and public school students of a racially diverse student body. These kinds of efforts to resist desegregation were eventually recognized as unconstitutional, but not before they significantly hampered the enforcement of school integration and left a permanent mark on those communities. Voucher plans as they exist now, however, also work to exacerbate segregation, even though that may not be the intention of the policy. Qualitative studies looking at white, affluent parents find that they tend to choose schools based on the reputation of people they know, who are like themselves, rather than basing school choice on visits to the school or publicly available data on the school. These studies also show that white families are more likely to leave the traditional public school system or school zones that have higher proportions of students of color. “It’s easy to see how it looks like an answer. But it’s not a real answer.” Thus, schools competing for these white, more affluent families have incentives to keep disadvantaged students out of their schools. In cases of school choice programs where students have free transportation and schools have diversity goals and outreach programs, integrated schools are easier to achieve. But without those protections, school choice does not promote better opportunities for students of color, according to Frankenberg and University of California, Los Angeles distinguished research professor Gary Orfield’s 2013 book, Education Delusions? Why Choice Can Deepen Inequality and How to Make Schools Fair. In addition to creating incentives for advantaged families to leave public schools, school choice programs don’t provide enough money to truly benefit low-income families, Frankenburg said, because the private school tuition is often much higher than what is offered through vouchers. North Carolina’s average school voucher value is $4,116. “If you want the market to work, you have to provide the market rate, and that’s not something any governmental program has done on a large-scale basis,” Frankenberg said. “You can’t presume schools are going to accept kids, especially kids with special educational needs. If they don’t want to, they don’t have to. And then you also have the issue of the voucher often not being enough for the tuition. It’s easy to see how it looks like an answer. But it’s not a real answer.” To be sure, there were advocates of vouchers who were concerned about issues of access to education for disadvantaged students in the 1960s and 1970s, such as Christopher Jencks, Theodore Sizer, and Phillip Whitten. James Forman Jr., professor of law at Yale Law School, explained that history in his 2005 Georgetown Law Journal piece on school choice. The idea of seeking alternatives to public schools, especially schools where there were black teachers for black students, was championed by community control advocates on the left, Forman wrote. Sizer and Whitten wrote, “A Proposal for a Poor Children’s Bill of Rights” for Psychology Today, which explained that vouchers could “weight the education scales in favor of the poor for the next generation” under the right conditions. One part of the proposal required that supplementary grants should be large enough that schools were motivated to compete for it. American Federation of Teachers President Albert Shanker argued Jencks’ voucher proposal, which introduced the idea of bonus vouchers to promote integration, would be watered down and eventually morph into the conservative model for vouchers. Conservatives weren’t on board either, since they wanted a model with fewer regulations. With those efforts’ emphasis on better civil rights protections, the Trump–DeVos approach to vouchers doesn’t have a connection to the ’60s and ’70s vision for school choice, Frankenberg said. “There have been some cases of people using vouchers for more civil rights aims but by and large, when I look at DeVos and Trump’s platform, I think of Milton Friedman,” she said. “When you look at his writings, there are so many strong echoes of what I see in the platform right now.”
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Hiring teachers doesn’t close the diversity gap and reinforces structural issues. 
Hansen and Quintero 16 (Michael The Herman and George R. Brown Chair and Director - Brown Center on Education Policy Senior Fellow - Governance Studies and Diana Research Assistant - Governance Studies, Brown Center on Education Policy. Brown Center Chalkboard “We cannot simply hire our way to a more diverse teacher workforce” August 18, 2016 https://www.brookings.edu/blog/brown-center-chalkboard/2016/08/18/we-cannot-simply-hire-our-way-to-a-more-diverse-workforce/
Students nationwide will be heading back to school in the coming weeks—maybe it’s already begun where you are. For school principals, back-to-school season is always a frenzy of preparation activities—and for most principals, teacher hiring is usually the biggest and most critical task in the weeks leading up to the new year. Any principals who have been paying attention to the current conversations about teachers will have their eyes peeled for applicants from minority teacher candidates. The reason for their vigilance is that public schools are suffering a shortage in teachers of color: though minority students make up roughly 50 percent of all public school students, minority teachers comprise just 18 percent of the teacher workforce. And many organizations, from unions to districts to the U.S. Department of Education have weighed in on the importance of having a more diverse teacher workforce. But to what extent will the frenzied teacher hiring efforts of districts help to narrow the teacher-student diversity gap? In a Brown Center report released today, we—along with co-authors Hannah Putman and Kate Walsh from the National Council on Teacher Quality—examine this issue and further explore what it would take to achieve a national teacher workforce that is as diverse as the student body it serves. Based on our analysis, attempts to close the diversity gap through hiring alone will barely nudge the diversity gap today and into the decades to come; truly addressing the yawning gaps will require a much broader long-term strategy. U.S. teacher diversity trends Both the percentage of minority students and teachers in schools have increased over the years, though the student share has increased at a much higher rate than the teacher share, creating a meaningful diversity gap. And based on our calculations, the diversity gaps will likely persist for decades into the future and may even grow. Based on current inflows and outflows from the teacher workforce, we find that the diversity gap between black teachers and black students (which stands now at nine percentage points) will remain essentially the same, at least through the year 2060, while the gap between Hispanic teachers and Hispanic students (currently 18 percentage points) will most likely increase by four points. Examining hiring strategies Looking at data on teacher hiring we find that black and Hispanic teacher candidates are hired for teaching jobs at significantly lower rates than white teacher candidates. For instance, four years after graduating, while 19.3 percent of white college graduates are or have worked as teachers, only 16.8 percent of black college graduates and 17.6 percent of Hispanic college graduates can say the same.[1] There may be multiple reasons for this gap, ranging from differences in actual interest in becoming a teacher to differences in licensure passage rates. Regardless of the source, though, this data reveals a leak in the teacher pipeline in which districts have an opportunity to intervene. Well, what would happen to the diversity gap if these hiring discrepancies were closed by districts? Almost nothing, it turns out. You can see this in Figure 2. The panels depict the proportion of black or Hispanic teachers under different hiring scenarios; the thick black “Proportion representing parity” line is the share of minority students and the diversity gap is closed (parity is achieved) when the multi-colored teacher lines intersect with this black line. Even projecting out to the year 2060, equating hiring rates of minority teacher candidates to those of white candidates reduces the black and Hispanic diversity gaps each by less than one percentage point (keeping all else equal). An even more proactive hiring strategy where minority candidates are hired at modestly higher rates than white candidates would make almost no discernible difference. These findings show that increasing hiring rates among minority teachers makes just a small contribution to closing the diversity gap. In fact, we looked at three other points in the teacher pipeline where minorities could be lost—college enrollment and completion, taking interest in pursuing a teaching career, and being retained in the classroom—and we found that racial equality on any of these other strategies would lead to greater reductions in the future diversity gap than what is achieved through a focus on hiring alone. This is not to say that hiring more minorities doesn’t help—it does. However, the gaps between white and minority teacher candidate hiring, conditional on being eligible for hire as a teacher, are pretty small. Rather, what is most urgently needed for a more diverse workforce is to get more minorities through college and persuading them to become teachers so they can get to the point of being eligible for hire. In sum, achieving a teacher workforce that is as diverse as the student body it serves will require exceptionally ambitious patches to fix the leaky pipeline into and out of the teaching profession, and must include a broader set of actors than just school principals and districts’ HR offices.
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Teacher hiring programs can’t escape structural issues that affect educational institutions. 
Klein 17 
(Rebecca is the education reporter for HuffPost, focusing on K-12 issues. Huffington Post. “Why Aren’t There More Black Teachers? Racial Discrimination Still Plays A Role” 4/12/2017 http://www.huffingtonpost.com/entry/teacher-racism-black-discrimination_us_58ebdcc2e4b0c89f912083dc
Policy surrounding the nation’s shortage of black teachers tends to focus around recruitment or retention. However, new research suggests that those two issues are only part of the problem. The other culprit is blatant racial discrimination. A Harvard Educational Review study looks at the hiring patterns of one large unidentified public school district. Job applicants in this district apply to a central office before human resources sends the relevant resumes to school principals. Principals then set up interviews with applicants and decide to whom they want to extend an offer. In 2012, the black and white teachers who applied for jobs in the district were equally qualified, researchers found. However, white teachers received a disproportional number of job offers. Although 13 percent of job applicants were black, only 6 percent received offers. On the other hand, 70 percent of applicants were white, and 77 percent received offers. Black teachers disproportionately received job offers from schools with black principals. Black teachers were also disproportionately hired in schools with high rates of low-income and minority students. Hispanic and Asians candidates were hired at a proportional rate to the number of applicants, making the imbalance unique to black teachers. District leaders were shocked by the results, said study author and researcher Diana D’Amico, who is an assistant professor at George Mason University. The district prides itself on its effort to recruit minority applicants and “created this story that there’s not more black teachers because black individuals are not applying,” said D’Amico. At first, district leaders suggested that perhaps 2012 had been an unusual year for hiring. But D’Amico found no evidence of this. “I think this is just another example of how ideas about race and racism, to be frank, are deeply embedded in the schools,” said D’Amico. “The other thing is, if there are these racial assumptions that inhibit the hiring of black individuals, I wonder how those same perceptions influence teachers once they’re already in the system.” Indeed, minority teachers tend to have lower rates of retention than their white counterparts. Nationwide, during the 2012-2013 school year, the turnover rate for minority teachers was 19 percent, but only 15 percent for non-minority teachers. The lack of black teachers is a problem in this district and around the country. Although about 15 percent of American students are black, only 8 percent of American teachers are black. The stakes on this issue are high. Numerous studies have indicated that black teachers can have an enormous positive impact on black students. Having a black teacher in elementary school significantly increases the likelihood that a black student will graduate, a recent John Hopkins University study found. The impact is particularly acute for low-income black boys. For this demographic, having at least one black teacher from third through fifth grade reduced the likelihood of later dropping out of school by 39 percent. It’s unclear why having a black teacher early on in life would have such an immense impact on students in high school and beyond. “I speculate these teachers are probably just as good as other teachers but there’s something special about race match effect,” said study co-author and John Hopkins professor Nicholas Papageorge. “There has been a lot of scholarship and research on this idea of the role model effect. This idea that if you’re a poor black boy, you might not have a lot of contact with college educated folks who look like you, and spending a year with a teacher who is also black and who is college educated, might allow them to imagine themselves in that kind of a role, and shift their own expectations and aspirations,” Papageorge told the Huffington Post, although he does not know if the role model effect influenced his study. However, D’Amico thinks that the results of the latest study are problematic for both black and white students, since most black teachers were hired in minority schools. The fact that white students in some schools get nearly zero exposure to black teachers demands further interrogation, she says. “Black teachers are important for black kids, and that almost rationalizes the segregation we see,” said D’Amico. “Aren’t black teachers important for white students too?” 
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Hiring teachers would not close the achievement gap – distracts from integration. 
Hansen 16 
(Michael is Senior Fellow and Deputy Director of the Brown Center on Education Policy at The Brookings Institution. A labor economist by training, he focuses on K-12 issues, with specialties in the teacher workforce, school performance, and the use of longitudinal data systems in education research. U.S. News. “In Search of the Key to Closing Achievement Gaps” January 8, 2016 https://www.usnews.com/opinion/knowledge-bank/articles/2016-01-08/the-academic-benefit-of-reducing-school-segregation-may-be-overblown 
This week, Dr. John B. King Jr. stepped into the role of acting secretary of Education, following Arne Duncan's resignation last month. As a vocal proponent of reducing inequalities in American schools and a person of color, Dr. King's leadership may open the door for the Department of Education to take a stronger position on one of the most persistent problems in American schools: segregation. He has been a proponent of integrated schools in the past and as State Education Commissioner in New York, he promoted integration as part of the state's school turnaround efforts. Dr. King's new role, in light of the upcoming observance of the holiday celebrating another Dr. King, warrants the question: Would greater school integration actually be successful in closing long-standing achievement gaps based on race and income? Policy research and debates about this question have been going on for years, and a full discussion deserves more space than I can devote to it here. Yet, I'd like to come at this question from a slightly different angle than what has been commonly considered, based on my research work focused on equalizing student access to quality teaching. By way of background, American schools have had an unremarkable track record in achieving greater levels of school integration, in spite of long-time policy interests to do so. Though schools did show an increasing trend towards integration in the decades immediately following the 1954 Brown v. Board of Education decision, that trend has reversed over the last 20 years, and schools in many states are now only slightly less segregated than they were before the decision. Given the intransigence of the segregation problem over time, policymakers in recent years appear to have become content with monitoring equality in educational resources across segregated schools rather than promoting student integration. And many acknowledge that schools serving large numbers of economically disadvantaged and minority students tend to be under-resourced in a myriad of ways; hence, the resurgence of the "separate and unequal" claim in recent years. But even more important than dollars and textbooks, teachers themselves are a key educational resource; indeed, they are the primary school-based input into student learning. Proponents of school integration argue that equalizing access to school resources (with a big emphasis on teachers) is one of the key mechanisms through which integration will narrow achievement gaps. After all, we know from prior research evidence that teachers in disadvantaged schools tend to have less experience and fewer credentials than those in more affluent schools. Recent findings from a large project I am involved with, however, throw a bit of a wet blanket on that argument. I have been part of the research team for the Study of the Distribution of Effective Teaching, a large five-year project funded by the U.S. Department of Education's Institute of Education Sciences that investigates whether disadvantaged students have equal access to quality teaching. Our study took a different approach from prior research on the distribution of teachers. Instead of quantifying teacher quality based on experience and credentials (which are decidedly not the best indicators of student learning), we estimated the size of inequalities in access based on student learning gains on test scores. Using data from 29 large participating school districts, we did find gaps in access to effective teaching in English Language Arts in all districts, though not all were statistically significant. We also found gaps in access in math in most, though not all, districts. To the surprise of those of us on the research team, though, the estimated gains from equalizing access to effective teaching across all students was not nearly as large as we had expected: We estimated student achievement gaps in test scores could be reduced by 2 percentile points in both subjects. This amounts to less than one-tenth of the current achievement gaps in either subject. What does this mean for integration? Well, inasmuch as the bulk of learning gains to integration are predicated on equalizing access to teachers for all students, our findings suggest that integration would help in a modest way, but very large gaps in achievement would remain for disadvantaged students even in integrated schools. Given how difficult it is to translate short-term learning gains into persistent gains across students, even if students went through all of grades K-12 in integrated schools, achievement gaps would be markedly narrowed but still very large. Given the large achievement gaps that accompany students when they enroll in kindergarten, it is not too surprising that simply equalizing access to quality teachers (or any other school resource) will not remediate those gaps. Under integration, however, at least U.S. schools would no longer be reinforcing these gaps students enter with. Interestingly, we also 
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found a surprising amount of variability across the 29 study districts, in which disadvantaged students had significantly lower access to effective teaching in a few of the districts. In these districts, equalizing access to teachers would make a more consequential and immediate dent in achievement gaps and put disadvantaged students on a very different learning trajectory. Yet, current gaps in these districts are presumably already larger than they otherwise would be due to the current state of inequalities. I do not mean to suggest that reducing the level of segregation in schools is not worth trying. Equalizing student access to teachers should improve disadvantaged students' learning now, along with other longer-term educational outcomes. Other mechanisms beyond effective teaching – like peer effects – could contribute to academic gains in integrated schools, not to mention other socio-emotional benefits that may accrue to students as well. However, I argue that the academic gains from this strategy may not be as transformational to the distribution of student achievement as some media accounts have suggested. To conclude, I offer my congratulations to Acting Secretary King and look forward to this new chapter of education policy in America. I offer my genuine support in his efforts to raise awareness of and reduce inequalities in American schools, and hope that our schools can live up to the aspirations of both Drs. King.
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The hiring process ensures black teachers are discriminated against which hurts black students. 
Barnum 17 
(Matt is a senior staff writer at The 74. The 74. “3 Big Problems in How Schools Hire Teachers — and What Research Says About How to Solve Them” January 10, 2017 https://www.the74million.org/article/3-big-problems-in-how-districts-hire-teachers-and-ways-to-solve-them
Every year, 15 percent of teachers quit, either switching schools or leaving the profession entirely, often to retire. That, in turn, means that each year, schools get a new slate of teachers to replace those who leave. Often, though, the subsequent hiring process represents a missed opportunity for increasing the quality and diversity of the teaching staff. Several recent studies suggest that many principals, schools and districts have considerable room to improve the outcomes of this annual cycle. In particular, some principals don’t seem to leverage available data to select the most effective teachers; many districts don’t even require applicants to teach sample lessons; districts often fail to actively recruit potential teachers of color; and teachers are frequently hired after the school year has begun, which has been shown to harm student achievement. Teachers often aren’t required to conduct sample lessons, and principals aren’t always supported in using data According to a December report from the Center for American Progress — a left-of-center think tank that backed the Obama administration’s teacher accountability policies — fewer than 20 percent of 108 districts surveyed required applicants to perform a demonstration lesson, either to students or adults. One third of those districts didn’t ensure that candidates met with a school’s hiring principal. Another study, published last month in the peer-reviewed research journal Education Administration Quarterly, examined hiring practices in six large districts and two charter school networks. Use of data varied from district to district and from principal to principal. Notably, when hiring teachers within the same district, about one in three principals didn’t consider teachers’ evaluation scores. Even fewer central offices provided such data directly to principals, even though the information was likely readily available. The researchers, who conducted extensive interviews with school principals, also found that many school leaders said they wished for information that was, in fact, available to them — though often not in a user-friendly format. “Even when principals were aware of the data available to them, they did not necessarily know how to access the data,” the study says. Providing principals with more data, and conducting more-thorough interviews, will, of course, help only if the data and interview process are useful. Research shows this is possible. A study of the Spokane, Wash., school district showed that its structured interview process was a decent predictor of teachers’ likelihood of remaining in the classroom and their ability to improve student test scores. Similarly, separate research done in Washington, D.C., showed that the district’s applicant rating system — based, in part, on a model lesson — was correlated with teacher effectiveness among those who were subsequently hired. A paper examining New York City teachers found that though no single trait was strongly predictive of teacher quality, a combination of measures was. Teacher-evaluation measures, though sometimes biased against teachers with lower-achieving students, have a significant degree of year-to-year reliability. Research has shown that certification status is a strong predictor of a teacher’s likelihood of remaining in the profession. A North Carolina study found that teachers certified in-state had higher retention rates and were slightly more effective. A key problem is not being able to ensure that principals have access to such information and, when appropriate, use it. The D.C. research showed that principals often did not make hiring decisions based on interview ratings. This may be appropriate in some cases. For instance, evidence and common sense suggest that some teachers are better matches with certain schools. However, districts should consider providing both support and accountability to make sure principals are making wise hiring decisions. Many districts aren’t doing a good job recruiting or hiring teachers of color The CAP study also found that only one in three surveyed districts “actively recruit[ed] from institutions and organizations that serve primarily minority populations.” This, despite the fact that the teaching force is predominantly white, and black students in particular benefit from having black teachers. Meanwhile, a recent Brookings Institution report finds that white education majors are hired at higher rates than those who are black or Hispanic. (This may be be due in part to lower pass rates on licensure exams among prospective teachers of color — even though such exams are less predictive of effectiveness for minority teachers.) Last year, Chicago Public Schools admitted that its screening process for teachers discriminated against black and Latino applicants. As the Brookings paper points out, improving hiring processes would, even in the best-case scenario, make a relatively small dent in the teacher diversity gap. Still, districts should at the very least ensure that hiring processes are not discriminatory and ideally try to expand the hiring pool through targeted outreach. Teachers are often hired after the school year starts — and that harms student achievement According to one recent study of a large urban school district, a 
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remarkable 18 percent of new teachers were hired after the school year began — and the proportion was even in higher in schools with lower achievement rates and higher poverty. (Keep in mind that this is the share of newly hired teachers, not all teachers.) Predictably, those teachers were less effective, both because of the disruptive impacts of entering a class midyear and because the late-hired teachers, at least in math, were simply less skilled. Teachers hired late were also more likely to quit teaching in the district; some studies have linked higher teacher turnover to lower student test scores. It’s not entirely clear why so many teachers are brought on late, though the paper offers a number of explanations, including timelines for budget approvals, timing of when teachers are encouraged to make retirement decisions, and collective bargaining agreements that prioritize the hiring of certain teachers, such as those who are in an “excess pool” or looking to transfer schools. In this study, though, the district examined does not collectively bargain with teachers. In the Education Administration Quarterly study, however, principals in some districts cited such provisions — often codified in teachers’ contracts—as a significant constraint: “Centralized rules that restrict which candidates principals can consider, or force them to hire particular teachers, were criticized for reducing principal autonomy.” In an older paper focusing on Florida, the vast majority of contracts had some restriction on the hiring of new teachers, though in many ways principals still had significant autonomy. Another explanation for late hires is that high-poverty schools are simply less appealing to many teachers — in part, perhaps, because of poor working conditions — making it difficult to attract talent. Teachers may turn to poorer schools only as a last resort if they can’t find work in more-affluent areas. Such schools also have higher teacher attrition, on average, meaning there will usually be more vacancies to fill, which may make hiring more burdensome in a given school. One potential way to address this problem is through signing bonuses or salary increases, which have been shown to help with teacher retention and recruitment. There’s still a lot to learn about the best ways to hire teachers All the studies cited in the piece have significant limitations. The CAP paper examined 108 “nationally representative” districts, but the survey had just a 63 percent response rate, so we don’t know to what extent the responsive districts were truly representative. The research in Education Administration Quarterly looked at just six districts and two charter school networks, based on their relatively advanced teacher-evaluation systems. The study on late teacher hiring was based on just one anonymous district. That doesn’t mean that such research has no value — far from it — but it shows the difficulty of making broad generalizations about hiring practices in the thousands of districts and charter schools in the country. To be clear, teacher hiring is by no means a nationwide disaster; studies show that some principals are particularly good at navigating the process and that schools in some cases are able to hire the most effective teachers available. Insofar as hiring is a problem, the issue can’t be blamed entirely on schools, which are often constrained by resources, since a rigorous hiring process takes time and money—and most states currently allocate fewer dollars per student to education than before the Great Recession. Finally, schools face competing priorities when making hiring decisions, including many that are difficult to capture through data. Nevertheless, the evidence that exists, particularly these recent studies, suggests that many districts and schools could be doing a significantly better job in this critical area. 
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Desegregation measures institute colorblind policies that hurt black communities. 
ABS 13 
(ABS Staff. Atlanta Black Star. “5 Ways Integration Underdeveloped Black America” December 9, 2013 http://atlantablackstar.com/2013/12/09/5-ways-integration-underdeveloped-black-america/5/ 
During segregation, Blacks were forced to start and support the businesses in their own communities. Many of these businesses flourished and even helped made some Black communities, such as the Greenwood community in Tulsa, Okla., (often called Black Wall Street), wealthier than their white neighbors. After segregation ended, African-Americans flocked to support businesses owned by whites and other groups, causing Black restaurants, theaters, insurance companies, banks, etc. to almost disappear. Today, Black people spend 95 percent of their income at white-owned businesses. Even though the number of Black firms has grown 60.5 percent between 2002 and 2007, they only make up 7 percent of all U.S firms, and less than .005 percent of all U.S business receipts. In 1865, just after Emancipation, 476,748 free Blacks — 1.5 percent of U.S. population– owned a .005 percent of the total wealth of the United States. Today, a full 135 years after the abolition of slavery, 44.5 million Black Americans — 14.2 percent of the population — possess a meager 1 percent of the national wealth. Black Family Structure Collapsed After Integration From 1890 to 1950, Black women married at higher rates than white women, despite a consistent shortage of Black males due to their higher mortality rate. According to a report released by the Washington D.C.-based think tank Urban Institute, the state of the African-American family is worse today than it was in the 1960s, four years before President Johnson passed the Civil Rights Act. In 1965, only 8 percent of childbirths in the Black community occurred out of wedlock. In 2010, that figure was 41 percent; and today, out-of-wedlock childbirths in the Black community is at an astonishing 72 percent. Researchers Heather Ross and Isabel Sawhill argue that marital stability is directly related to the husband’s relative socio-economic standing, and the size of the earnings difference between men and women. Instead of focusing on maintaining Black male employment to allow them to provide for their families, Johnson passed the Civil Rights Act with full affirmative action for women. The act benefited mostly white women and created a welfare system that encouraged removal of the Black male from the home. Many Black men were also dislodged from their families and pushed into the rapidly expanding prison industrial complex that developed in the wake of rising unemployment. The Unemployment Rate of Black Men Quadrupled After Integration Since integration, the unemployment rate of Black men has been spiraling out of control. In 1954, white men had a zero percent unemployment rate, while African-American men experienced about a 4 percent rate. By 2010, it was at 16.7 percent for Black men compared to 7.7 percent for white men. The work force in 1954 was 79 percent African-American. By 2011, that number had decreased to 57 percent. The number of employed Black women, however, has increased. In 1954, 43 percent of African-American women had jobs. By 2011 54 percent of Black women are job-holders. Although the earnings gap between African-Americans and their white peers has narrowed, it still persists, with a Black man earning about 70 percent of white man’s income. In 1960, Black men earned about 60 percent of what white men were paid. Myth of a Colorblind Society Propagated After Integration The Civil Rights Movement pushed for laws that would create a colorblind society, where people would not be restricted from access to education, jobs, voting, travel, public accommodations, or housing because of race. However, legislation has been ineffective in eradicating white privilege. Michael K. Brown, professor of politics at University of California Santa Cruz, and co-author of “Whitewashing Race: The Myth of a Color-Blind Society” says in the U.S., “The color of one’s skin still determines success or failure, poverty or affluence, illness or health, prison or college.” Colorblind policies that treat everyone the same, no exceptions for the historically oppressed and disenfranchised, are often used to argue against corrective policies such as affirmative action. But “colorblindness” today merely bolsters the unfair advantages that color-coded practices enabled white Americans to accumulate over a very long time. Black Community Became Dependent After Integration African-Americans have appealed to the descendants of our oppressors to right their ancestors’ wrongs, pay us sufficient wages to take care of our families, educate our children and police our neighborhoods. As a result, only 2 percent of all working Black Americans work for another Black person within their own neighborhood. Because of this, professionally trained Black people provide very little economic benefit to the Black community. The Black median household income is about 64 percent that of whites, while the Black median wealth is about 16 percent that of whites. Millions of Black children are being miseducated by people who don’t care about them, and they are unable to compete academically with their peers. At the same time, the criminal justice system has declared war on young Black men with policies such as “stop and frisk” and “three strikes.” Marcus Garvey warned about this saying: “Lagging behind in the van of civilization will not prove 
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our higher abilities. Being subservient to the will and caprice of progressive races will not prove anything superior in us. Being satisfied to drink of the dregs from the cup of human progress will not demonstrate our fitness as a people to exist alongside of others, but when of our own initiative we strike out to build industries, governments, and ultimately empires, then and only then will we as a race prove to our Creator and to man in general that we are fit to survive and capable of shaping our own destiny.”

Desegregation results in black schools being shut down and the firing of black teachers.  
Strauss 13 
(Valerie reports on Education for The Washington Post. The Washington Post. “Why some black families led the charge against school desegregation” February 7, 2013. https://www.washingtonpost.com/news/answer-sheet/wp/2013/02/07/why-some-black-families-led-the-charge-against-school-desegregation/?utm_term=.92cb933dd875
On June 28, 2007, the U.S. Supreme Court handed down a ruling that officially ended the era of school desegregation that followed Brown v. Board of Education. Five of the nine justices declared that race alone could no longer be used to assign students to a school. Under the new interpretation of the law, school districts that had labored for half a century to integrate under plans once forced on them by the courts were told those plans were now unconstitutional. Two cases led to the decision, one out of Seattle and another out of Louisville, Ky. The Louisville case had a long history. Ten years earlier, parents had gone to court to fight desegregation in order to save one school, Central High. The parents were angry about busing, the main tool used in Louisville’s plan. Their children were being forced into the worst schools in the city when one of the best, located in their neighborhood, was being threatened with closure. They were frustrated that their children’s educational fates were decided solely on their race, with little attention to what parents and the community wanted for their kids. They believed the school system was violating their constitutional right to equal protection. They didn’t care that their case might jeopardize a central cause of the civil rights movement, school desegregation; a few of the plaintiffs hoped that desegregation would be dismantled because of their efforts. Although they were not the first to bring a federal case challenging desegregation, they were the first African Americans to do so. To the plaintiffs and their supporters, the triumphant narrative of the civil rights battles that led to the long-awaited desegregation of the nation’s schools ignored some ugly truths. Americans commemorated James Meredith’s fight to attend Old Miss and the integration of the Little Rock schools, but they rarely talked about the mass firings of black teachers and widespread closings of traditionally black schools that followed. School desegregation reinforced assumptions about black inferiority, they argued, and it didn’t succeed in closing the racial achievement gap. Central High School, located in the inner city amid housing projects and industrial warehouses, was Louisville’s traditionally black school. Under the district’s desegregation plan, every school had to maintain a white majority, and Central couldn’t attract enough white students to stay viable. The school could hold 1,400 students, but the enrollment in 1994 was only 1,100. It seemed the Louisville school district might close it. The school’s history was marked by the injustices of Jim Crow. Louisville’s Central Colored High School, as it was called at first, originally opened in 1882 in a three-story brick building south of downtown. It quickly outgrew its facilities. The original 27 students ballooned to 185, and kept expanding. Like its books and desks and chalkboards, Central’s second building, an edifice of heavy stone and Greek revival columns, was a hand-me-down. The building had originally been built for Male High School, Louisville’s pride and joy, the first public high school west of the Allegheny. Male, for white boys only, had moved on when the city built it an expansive new facility farther away from the encroaching black neighborhoods downtown. After a half-century of use, the building was decrepit. The hallways were so dark students bumped into each other while changing classes. In an annex built to hold the overflow of students, the gas heaters spewed more fumes than warmth. Rats infested the basement and the maid doubled as a school nurse. On one occasion, a student who began hemorrhaging blood during class died as the cleaning woman helplessly held him in her arms in the school bathroom. The death didn’t prompt the city to assign a trained nurse to Central. Yet students and teachers cherished the school. In the old days, Maude Brown Porter, the assistant principal, stalked the hallways in cat-eye glasses and ugly black shoes, and sent students skittering into class at the sound of her low, but powerful voice. She was tiny, but it was rumored she had the strength to lift up a basketball player twice her size. The students loved and feared her. They 
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felt the same about their teachers, who spent their Saturdays and Sundays visiting the homes of students that were absent during the week or doing poorly in class. The classes ranged from Latin to physics to typing and woodshop. Many of the teachers held multiple master’s degrees. A few had doctorates. The goal at Central was to bolster Louisville’s growing black middle class – with or without the help of whites. Despite the many deprivations, the school often succeeded in reaching its goal. Central became part of the community’s identity, and also a point of pride. In many ways, however, the threat to Central was just a last straw. After desegregation, black students were still relegated to the worst schools; the group of black activists had seen the numbers to prove that low-performing schools enrolled many more blacks than the city’s top-tier magnet schools. The numbers told them that “choice”, the new education reform buzzword, really just meant choice for white students. Too few blacks could be found in accelerated tracks such as the Advance Program, and their test scores still lagged far behind whites. They were not against integration, but it always seemed to entail compromises that hurt black interests. It no longer seemed worth it to them. Represented by an ambitious personal injury lawyer, the group of African-American plaintiffs, most of them Central alumni, won a district court case to end racial quotas at the school and keep it open. The victory opened the door for other lawsuits against the city’s desegregation plan. Almost immediately, a group of white parents angry that their children couldn’t attend the schools of their choice hired the black group’s lawyer and took their cause to the Supreme Court. The black parents’ lawsuit was largely forgotten, but the white parents’ case gripped the nation. Educators and civil rights activists worried that the justices were prepared to overturn Brown – that they would decide that 30 years of desegregation was enough to compensate for more than 300 years of slavery and segregation. Others hoped the justices would affirm their belief that racial preferences were self-defeating and that American society had entered a “post-racial” era. Both sides argued that the other was turning back the clock to an era when racial discrimination was the law. In the Supreme Court case, white parents fought against mostly white school officials, and white lawyers argued in front of a mostly white Supreme Court. Few people watching the national case unfold knew about the black parents in Louisville who made it possible. For the most part, it was not that the black activists opposed racial integration. Several saw it as a highly desirable goal. What they opposed was how desegregation had so often worked as a one-way exchange, and the lack of concern about how the loss of their schools and their voice might affect their community. They wanted equal outcomes for black children and they also wanted equal power, over the schools and over the content and trajectory of their children’s education—something they argued that racial integration in the schools never produced. Desegregation had been framed as a way to make up for what black people lacked. They wanted recognition that the African-American community also had something to add to American society, that their culture had strengths, not just weaknesses. I was struck, as I listened to their criticisms of busing, at how similar their complaints were to the frustrations with the current set of education reforms: the charter schools and accountability systems that replaced desegregation. As the era of desegregation ended, black communities across the nation were once again facing unilateral school closings and mass firings of black teachers. Many felt disenfranchised, and wondered whether reformers cared about their own vision for their children’s education. Some took to the streets in protest. Others filed lawsuits. In the end, the dissatisfaction with the way desegregation was implemented—among both whites and blacks—toppled it. In the case of black parents, they wanted more from their schools than just test score gains. The story of Central High School in Louisville, and why black community members valued it so much that they helped overturn a half-century of school desegregation, is not just a history lesson. It’s also a message to education reformers today.



[bookmark: _Toc491875549]Desegregation Link 3/4
Desegregation has historically resulted in further hidden inequality. 
Jenkins 14  (Daisy is president of Daisy Jenkins & Associates and a member of the Tucson, Ariz., Human Relations Commission. She is also a Public Voices fellow with the OpEd Project. The Root. “Did School Integration Fail Black Children?” August 17, 2014.  http://www.theroot.com/did-school-integration-fail-black-children-1790876750
“Back to school” is just around the corner, and 60 years after the Brown v. Board of Education decision, many children will be returning to “resegregated” schools. The anniversary year has prompted much investigation and analysis, most pointing toward waning enforcement of integration orders. But what if integration itself is part of the problem? As a young girl in Bainbridge, Ga., I attended segregated schools two years before the 1954 Brown ruling and six years after. My teachers and school administrators lived in our neighborhood and knew my parents. These educators had high expectations for us and were daily role models and cheerleaders for our success. I had a rich, balanced educational experience rooted in strong cultural awareness. Then we moved to Sacramento, Calif. It was 1960, and my parents were warned that the segregated schools were inferior to the integrated schools and that I would probably have to repeat eighth grade. It was true that my segregated school didn’t have the modern facilities and equipment available to white students on the other side of the tracks, but I breezed through ninth grade and performed equally well in high school. But still, something was lost. I had excellent teachers, but black teachers and counselors disappeared from my academic life. Despite my good grades, my high school counselor had low expectations for my future, encouraging me to become a nurse’s aide or secretary. She didn’t think of me as college material. Fast-forward 60 years and a big question looms large: Is it possible that integration was actually a major setback for black educators and students? The reality is that black families faced heavier burdens with the desegregation mandate than whites. Black children spent more time commuting, black schools were closed to make desegregation more convenient for whites (and to prevent their flight to the suburbs or private schools), and black teachers and principals were fired when white and black schools were merged. Estimates show that more than 82,000 black teachers provided instruction to a black student population numbering around 2 million in 1954. Within a span of 10 years, around 40,000 black teachers lost their jobs. Ninety percent of black principals lost their jobs in 11 Southern states. Today, increased public school closings across the nation disproportionately impact black, Latino and poor students who lose their neighborhood schools. Eighty-eight percent of the school closings in Chicago affect black students. The decimation of black educators has had a long-lasting impact. A study by the National Center for Education Statistics found that among 3.3 million teachers in American public elementary and secondary schools in 2012—where minority students are quickly becoming the majority—they were 82 percent white, 8 percent Hispanic, 7 percent black and about 2 percent Asian. The loss of black teachers means that many students have lost contact with their most impactful role models. As black educator Kevin Gilbert told the Associated Press, “Nothing can help motivate our students more than to see success standing right in front of them.” This lack of black educators has meant that black students are less valued in general. White teachers, typically women, who are educated in white neighborhoods and white universities, make up the majority of educators in minority classrooms. Many are fantastic, quality teachers and a gift to all students. But many are ill-equipped to meet the educational needs of black students. And studies indicate that they treat black children differently. A 2012 study from the American Sociological Association found, “Substantial scholarly evidence indicates that teachers—especially white teachers—evaluate black students’ behavior and academic potential more negatively than those of white students.” Another longitudinal study shows that teacher expectations account for 42 percent of the difference between white and African-American students’ realization of their potential. I’m not saying the 1954 Supreme Court decision is solely to blame for the significant decline in black student achievement. There’s no question that it had tremendous strengths. It clarified the harm caused by state-sponsored segregation. It articulated the central role education would play in modern life and that the opportunity for all to receive a quality education required an end to racial segregation in education. It also highlighted the human suffering caused by racial segregation. The decision also laid the foundation for racial equality and was the keystone for major civil rights legislation, including the Civil Rights Act of 1964 and the Voter Rights Act of 1965. But the way desegregation efforts were administered resulted in extreme inequality. It’s time for the Department of Education to address the long-term systematic inequalities of that biased desegregation model and launch a national recruitment campaign for black teachers, especially men. We should also offer a student-loan forgiveness program for black professionals proportional to the number of years spent teaching in inner-city classrooms. In the meantime, we should require cultural-sensitivity training for nonminority teachers who teach in predominantly minority classrooms and upgrade inner-city schools to the maintenance and technology standards of middle-class suburban schools. I’m a firm believer in a diverse learning environment for all students 
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with updated facilities and technology. But it’s equally important for students to have community accountability and positive role models who look like them. This community need wasn’t recognized by the Brown decision, and it’s still not recognized by many decision-makers 60 years later. That has to change, and it must change now.
Desegregation results in further policies that harm minority students. 
John 14 
(Arit is a former reporter for The Wire. New Republic. “Even Well-Integrated Schools Treat Black Students Differently” May 15, 2014. https://newrepublic.com/article/117775/brown-v-board-60-years-later-racial-divide-students-teachers 
This Saturday marks the 60th anniversary of Brown v. Board of Education, the landmark Supreme Court case that, for a time, desegregated American schools. And if you listen to experts talk about Brown’s legacy, you’ll typically hear them point out that schools are more segregated than ever, thanks to a combination of bad housing policy, white flight to the suburbs and lax court enforcement of desegregation orders. But the problem now isn't just that many schools have reversed the desegregation gains of the '70s and '80s. It’s that white and black students get different treatment—and end up performing at different levels—in the few schools that they attend together. In other words, even where Brown has seemed to succeed, serious racial inequality persists. Minority families petitioned for integration in the 1950s in part because white schools were better funded. But, as a majority of the Court’s justices would later argue, a disparity in resources wasn’t the only problem. Segregation also had a psychological aspect on students, making education inherently unequal. In the unanimous Court's opinion, Chief Justice Earl Warren wrote that "to separate [black children] from others of similar age and qualifications solely because of their race generates a feeling of inferiority … that may affect their hearts and minds in a way unlikely ever to be undone." Segregation, he added, denoted a sense of inferiority that "affects the motivation of a child to learn." Today, even in schools that have achieved some level of diversity, there’s evidence that students of different races are still being treated differently. A 2007 study from the Journal of Educational Psychology analyzed dozens of previous studies, spanning more than three decades, on how teachers interact with different kinds of students. Researchers found that, overall, teachers' expectations and speech varied depending on the race of the student. Teachers directed the most positive behavior, like questions and encouragement, to white students. A 2012 study from the American Sociological Association found, "Substantial scholarly evidence indicates that teachers—especially white teachers—evaluate black students' behavior and academic potential more negatively than those of white students.” The study analyzed the results from the Education Longitudinal Study, a national survey of 15,362 high school sophomores, as well as their parents and teachers. Again, the evidence showed a bias among white teachers that favored white students. Ironically, it was Brown that led to massive decline in the number of African American teachers. Segregated counties often operated two school districts—one for blacks and one for whites. When the school districts integrated thousands of African American teachers were fired or laid off. Today’s teacher force reflects that decline in diversity. A new report from the Center for American Progress found that 80 percent of public school teachers are white, while nearly 50 percent of students are minorities. One problem with teachers evaluating minority students more negatively than white students is that those teachers, along with standardized tests, are the ones who decide who gets recommended for remedial classes. African American and Hispanic students are more likely to get sorted into less competitive education tracks. And, if the evidence is right, it’s not because those students on average happen to be performing worse. A 2005 paper from the University of Illinois Law Review noted that school tracking assigns students of color “unjustifiably and disproportionately to lower tracks and almost excludes them from the accelerated tracks.” The re-segregation of schools in the wake of lax enforcement of Brown gets a lot of attention—and for good reason. Studies have shown that schools with a majority of minority students and poor students tend to have fewer resources, and that black students who go to integrated schools have better academic outcomes than students in segregated schools. But if the goal is to make sure education is neither separate nor unequal, then policymakers also have to look at the way students of color are being treated in diverse schools. Desegregation might be the easy part. 
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Charter schools harm minority students. 
Zernike 16 (Kate is an education reporter for the New York Times. New York Times. “Condemnation of Charter Schools Exposes a Rift Over Black Students” August 20, 2016. https://www.nytimes.com/2016/08/21/us/blacks-charter-schools.html?_r=2 
With charter schools educating as many as half the students in some American cities, they have been championed as a lifeline for poor black children stuck in failing traditional public schools. But now the nation’s oldest and newest black civil rights organizations are calling for a moratorium on charter schools. Their demands, and the outcry that has ensued, expose a divide among blacks that goes well beyond the now-familiar complaints about charters’ diverting money and attention from traditional public schools. In separate conventions over the past month, the N.A.A.C.P. and the Movement for Black Lives, a group of 50 organizations assembled by Black Lives Matter, passed resolutions declaring that charter schools have exacerbated segregation, especially in the way they select and discipline students. They portray charters as the pet project of foundations financed by white billionaires, and argue that the closing of traditional schools as students migrate to charters has disproportionately disrupted black communities. Black leaders of groups that support charter schools have denounced the resolutions, saying they contradict both the N.A.A.C.P.’s mission of expanding opportunity and polls showing support for charters among black parents. The desire for integration, the charter school proponents say, cannot outweigh the urgent need to give some of the country’s poorest students a way out of underperforming schools. “You’ve got thousands and thousands of poor black parents whose children are so much better off because these schools exist,” said Howard Fuller, a longtime civil rights activist and the founding president of the Black Alliance for Educational Options, which encourages support among blacks for charters. The debate about race and charters is long simmering. Black residents of cities like New Orleans, which has converted nearly all of its public schools to charters in the decade since Hurricane Katrina, have complained that the people who come in presenting themselves as education reformers tend to be white outsiders. Charter school leaders themselves have begun to acknowledge that they do not have enough blacks in their ranks or in front of their classrooms. But to some black parents, those concerns seem academic. Chris Stewart recalled feeling “like a complete loser” when his son was entering middle school in Minneapolis. A specialty public school had no room; other parents were warning him away from two nearby traditional public schools; and he could not afford a reduced tuition of $12,000 — what he called “the poor people’s discount” — for a private school. “It really challenged my sense of manhood because I felt like I was watching other people do for their kids what I wanted to do for mine, but I didn’t have the resources,” said Mr. Stewart, who became a school board member in Minneapolis and now writes a blog on education. He found a charter school where black students were thriving and classrooms seemed orderly. “It wasn’t perfect, it wasn’t horrible, it just was better,” he said. “It set my mind at ease and let me go to work every day with a sense that I had done the best that I could.” But Cornell William Brooks, the president of the N.A.A.C.P., noted that not all charter schools are high performers. “This is very much a mixed bag,” he said, noting that he had given a commencement address at North Star Academy, a well-regarded charter in Newark. “This whole notion that charter schools are uniformly excellent, and therefore that people don’t even get to raise the question, is simply not the case.” Studies have shown that charters — which are financed by taxpayers but privately run — have improved on traditional public schools in cities like Newark, Boston and Washington. But they have made little improvement in cities like Detroit and Philadelphia, where a large proportion of students attend charters. Although charters are supposed to admit students by lottery, some effectively skim the best students from the pool, with enrollment procedures that discourage all but the most motivated parents to apply. Some charters have been known to nudge out their most troubled students. That, the groups supporting a moratorium say, concentrates the poorest students in public schools that are struggling for resources. Charter schools “are allowed to get away with a lot more,” said Hiram Rivera, an author of the Black Lives platform and the executive director of the Philadelphia Student Union. Charters are slightly more likely to suspend students than traditional public schools, according to an analysis of federal data this year. And black students in charter schools are four times as likely to be suspended as their white peers, according to the data analysis, putting them in what Mr. Brooks calls the “preschool to prison pipeline.” Another platform author, Jonathan Stith, the national coordinator for the Alliance for Educational Justice, chose a charter school in Washington for one of his children because it promised an Afrocentric curriculum. But he began to see the school driving out students. It was difficult, he said, for parents to push back against the private boards that run the schools. “Where you see the charters providing an avenue of 
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escape for some, it hasn’t been for the majority,” he said. Mr. Stith came to think the money would be better spent on fixing the traditional public school system. But Mr. Stewart said a moratorium on charters would effectively make black parents “wards of the state.” Photo “That’s just stupid,” he said. “Can you imagine us saying that with police forces? ‘They’re good institutions. All we need to do is double down on supporting them.’” Dr. Fuller, who is also a professor of education at Marquette University, argues that the criticism of charters ignores the patterns of racism in the United States and the many ways traditional school districts have perpetuated it. “You look at traditional districts, housing policies, all the things that have created this problem, and a charter school comes into these environments and tries to create a great school,” he said. “For you to criticize based on segregation is beyond the pale. I don’t understand it. I literally don’t understand it.” Charter supporters say the debate reflects class more than race. “It’s a divide between families who are served by charters and see the tangible effects that high-quality charters are having, and some who don’t live in the inner-city communities, where it becomes more of an ideological question versus an urgent life-and-death issue for their kids,” said Shavar Jeffries, the president of Democrats for Education Reform and a former president of the advisory school board in Newark, where his children attend a charter school. “Any advocate for black and brown people in cities knows that for generations, traditional public schools have failed these students,” Mr. Jeffries said. “That’s not even in question.” Supporters of charters also say that the civil rights groups are allied with teachers’ unions that see charters, which generally are not unionized, as a threat to their existence. Mr. Brooks disputed that, saying that the N.A.A.C.P. resolution had been approved by 2,000 delegates and that “we don’t have 2,000 teachers’ union lobbyists among our delegates.” The resolution would not become official until the national board votes on it in October. In the meantime, Mr. Brooks urged less “hyperventilating” and more focus on addressing problems that critics of the charter schools have cited. “If the point of some is for parents and citizens to be grateful and silent, that’s not a particularly democratic response,” he said. “People can be grateful for good schools but also critical in terms of what can be done better.”
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Racism must be rejected in every instance without surcease. It justifies atrocities and violence against people of color. 
Memmi 2000
Albert, Professor Emeritus of Sociology @ Unv. Of Paris, Albert (RACISM, translated by Steve Martinot, pp.163-165) 
The struggle against racism will be long, difficult, without intermission, without remission, probably never achieved, yet for this very reason, it is a struggle to be undertaken without surcease and without concessions. One cannot be indulgent toward racism. One cannot even let the monster in the house, especially not in a mask. To give it merely a foothold means to augment the bestial part in us and in other people which is to diminish what is human. To accept the racist universe to the slightest degree is to endorse fear, injustice, and violence. It is to accept the persistence of the dark history in which we still largely live. It is to agree that the outsider will always be a possible victim (and which [person] man is not [themself] himself an outsider relative to someone else?). Racism illustrates in sum, the inevitable negativity of the condition of the dominated; that is it illuminates in a certain sense the entire human condition. The anti-racist struggle, difficult though it is, and always in question, is nevertheless one of the prologues to the ultimate passage from animality to humanity. In that sense, we cannot fail to rise to the racist challenge. However, it remains true that one’s moral conduct only emerges from a choice: one has to want it. It is a choice among other choices, and always debatable in its foundations and its consequences. Let us say, broadly speaking, that the choice to conduct oneself morally is the condition for the establishment of a human order for which racism is the very negation. This is almost a redundancy. One cannot found a moral order, let alone a legislative order, on racism because racism signifies the exclusion of the other and his or her subjection to violence and domination. From an ethical point of view, if one can deploy a little religious language, racism is “the truly capital sin.”fn22 It is not an accident that almost all of humanity’s spiritual traditions counsel respect for the weak, for orphans, widows, or strangers. It is not just a question of theoretical counsel respect for the weak, for orphans, widows or strangers. It is not just a question of theoretical morality and disinterested commandments. Such unanimity in the safeguarding of the other suggests the real utility of such sentiments. All things considered, we have an interest in banishing injustice, because injustice engenders violence and death. Of course, this is debatable. There are those who think that if one is strong enough, the assault on and oppression of others is permissible. But no one is ever sure of remaining the strongest. One day, perhaps, the roles will be reversed. All unjust society contains within itself the seeds of its own death. It is probably smarter to treat others with respect so that they treat you with respect. “Recall,” says the bible, “that you were once a stranger in Egypt,” which means both that you ought to respect the stranger because you were a stranger yourself and that you risk becoming once again someday. It is an ethical and a practical appeal – indeed, it is a contract, however implicit it might be. In short, the refusal of racism is the condition for all theoretical and practical morality. Because, in the end, the ethical choice commands the political choice. A just society must be a society accepted by all. If this contractual principle is not accepted, then only conflict, violence, and destruction will be our lot. If it is accepted, we can hope someday to live in peace. True, it is a wager, but the stakes are irresistible.
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Structural violence is the largest proximate cause of war- creates priming that psychologically structures escalation
Scheper-Hughes and Bourgois ‘ Prof of Anthropology @ Cal-Berkely; Prof of Anthropology @ UPenn - Nancy and Philippe, Introduction: Making Sense of Violence, in Violence in War and Peace, pg. 19-22)
This large and at first sight “messy” Part VII is central to this anthology’s thesis. It encompasses everything from the routinized, bureaucratized, and utterly banal violence of children dying of hunger and maternal despair in Northeast Brazil (Scheper-Hughes, Chapter 33) to elderly African Americans dying of heat stroke in Mayor Daly’s version of US apartheid in Chicago’s South Side (Klinenberg, Chapter 38) to the racialized class hatred expressed by British Victorians in their olfactory disgust of the “smelly” working classes (Orwell, Chapter 36). In these readings violence is located in the symbolic and social structures that overdetermine and allow the criminalized drug addictions, interpersonal bloodshed, and racially patterned incarcerations that characterize the US “inner city” to be normalized (Bourgois, Chapter 37 and Wacquant, Chapter 39). Violence also takes the form of class, racial, political self-hatred and adolescent self-destruction (Quesada, Chapter 35), as well as of useless (i.e.  preventable), rawly embodied physical suffering, and death (Farmer, Chapter 34).  Absolutely central to our approach is a blurring of categories and distinctions between wartime and peacetime violence. Close attention to the “little” violences produced in the structures, habituses, and mentalites of everyday life shifts our attention to pathologies of class, race, and gender inequalities. More important, it interrupts the voyeuristic tendencies of “violence studies” that risk publicly humiliating the powerless who are often forced into complicity with social and individual pathologies of power because suffering is often a solvent of human integrity and dignity. Thus, in this anthology we are positing a violence continuum comprised of a multitude of “small wars and invisible genocides” (see also Scheper- Hughes 1996; 1997; 2000b) conducted in the normative social spaces of public schools, clinics, emergency rooms, hospital wards, nursing homes, courtrooms, public registry offices, prisons, detention centers, and public morgues. The violence continuum also refers to the ease with which humans are capable of reducing the socially vulnerable into expendable nonpersons and assuming the license - even the duty - to kill, maim, or soul-murder. We realize that in referring to a violence and a genocide continuum we are flying in the face of a tradition of genocide studies that argues for the absolute uniqueness of the Jewish Holocaust and for vigilance with respect to restricted purist use of the term genocide itself (see Kuper 1985; Chaulk 1999; Fein 1990; Chorbajian 1999). But we hold an opposing and alternative view that, to the contrary, it is absolutely necessary to make just such existential leaps in purposefully linking violent acts in normal times to those of abnormal times. Hence the title of our volume: Violence in War and in Peace. If (as we concede) there is a moral risk in overextending the concept of “genocide” into spaces and corners of everyday life where we might not ordinarily think to find it (and there is), an even greater risk lies in failing to sensitize ourselves, in misrecognizing protogenocidal practices and sentiments daily enacted as normative behavior by “ordinary” good-enough citizens. Peacetime crimes, such as prison construction sold as economic development to impoverished communities in the mountains and deserts of California, or the evolution of the criminal industrial complex into the latest peculiar institution for managing race relations in the United States (Waquant, Chapter 39), constitute the “small wars and invisible genocides” to which we refer. This applies to African American and Latino youth mortality statistics in Oakland, California, Baltimore, Washington DC, and New York City. These are “invisible” genocides not because they are secreted away or hidden from view, but quite the opposite.  As Wittgenstein observed, the things that are hardest to perceive are those which are right before our eyes and therefore taken for granted. In this regard, Bourdieu’s partial and unfinished theory of violence (see Chapters 32 and 42) as well as his concept of misrecognition is crucial to our task. By including the normative everyday forms of violence hidden in the minutiae of “normal” social practices - in the architecture of homes, in gender relations, in communal work, in the exchange of gifts, and so forth - Bourdieu forces us to reconsider the broader meanings and status of violence, especially the links between the violence of everyday life and explicit political terror and state repression, Similarly, Basaglia’s notion of “peacetime crimes” - crimini di pace - imagines a direct relationship between wartime and peacetime violence. Peacetime crimes suggests the possibility that war crimes are merely ordinary, everyday crimes of public consent applied systematically and dramatically in the extreme context of war. Consider the parallel uses of rape during peacetime and wartime, or the family resemblances between the legalized violence of US immigration and naturalization border raids on “illegal aliens” versus the US government- engineered genocide in 1938, known as the Cherokee “Trail of Tears.” Peacetime crimes suggests that everyday forms of state violence make a certain kind of domestic peace possible.  Internal “stability” is purchased with the currency of peacetime crimes, many of which take the form of professionally applied “strangle-holds.” Everyday forms of state violence during peacetime make a certain kind of domestic “peace” possible. It is an easy-to-identify peacetime crime that is usually maintained as a public secret by the government and 
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by a scared or apathetic populace. Most subtly, but no less politically or structurally, the phenomenal growth in the United States of a new military, postindustrial prison industrial complex has taken place in the absence of broad-based opposition, let alone collective acts of civil disobedience. The public consensus is based primarily on a new mobilization of an old fear of the mob, the mugger, the rapist, the Black man, the undeserving poor. How many public executions of mentally deficient prisoners in the United States are needed to make life feel more secure for the affluent? What can it possibly mean when incarceration becomes the “normative” socializing experience for ethnic minority youth in a society, i.e., over 33 percent of young African American men (Prison Watch 2002).  In the end it is essential that we recognize the existence of a genocidal capacity among otherwise good-enough humans and that we need to exercise a defensive hypervigilance to the less dramatic, permitted, and even rewarded everyday acts of violence that render participation in genocidal acts and policies possible (under adverse political or economic conditions), perhaps more easily than we would like to recognize. Under the violence continuum we include, therefore, all expressions of radical social exclusion, dehumanization, depersonal- ization, pseudospeciation, and reification which normalize atrocious behavior and violence toward others. A constant self-mobilization for alarm, a state of constant hyperarousal is, perhaps, a reasonable response to Benjamin’s view of late modern history as a chronic “state of emergency” (Taussig, Chapter 31). We are trying to recover here the classic anagogic thinking that enabled Erving Goffman, Jules Henry, C. Wright Mills, and Franco Basaglia among other mid-twentieth-century radically critical thinkers, to perceive the symbolic and structural relations, i.e., between inmates and patients, between concentration camps, prisons, mental hospitals, nursing homes, and other “total institutions.” Making that decisive move to recognize the continuum of violence allows us to see the capacity and the willingness - if not enthusiasm - of ordinary people, the practical technicians of the social consensus, to enforce genocidal-like crimes against categories of rubbish people. There is no primary impulse out of which mass violence and genocide are born, it is ingrained in the common sense of everyday social life.  The mad, the differently abled, the mentally vulnerable have often fallen into this category of the unworthy living, as have the very old and infirm, the sick-poor, and, of course, the despised racial, religious, sexual, and ethnic groups of the moment. Erik Erikson referred to “pseudo- speciation” as the human tendency to classify some individuals or social groups as less than fully human - a prerequisite to genocide and one that is carefully honed during the unremark- able peacetimes that precede the sudden, “seemingly unintelligible” outbreaks of mass violence. Collective denial and misrecognition are prerequisites for mass violence and genocide. But so are formal bureaucratic structures and professional roles. The practical technicians of everyday violence in the backlands of Northeast Brazil (Scheper-Hughes, Chapter 33), for example, include the clinic doctors who prescribe powerful tranquilizers to fretful and frightfully hungry babies, the Catholic priests who celebrate the death of “angel-babies,” and the municipal bureaucrats who dispense free baby coffins but no food to hungry families.  Everyday violence encompasses the implicit, legitimate, and routinized forms of violence inherent in particular social, economic, and political formations. It is close to what Bourdieu (1977, 1996) means by “symbolic violence,” the violence that is often “nus-recognized” for something else, usually something good. Everyday violence is similar to what Taussig (1989) calls “terror as usual.” All these terms are meant to reveal a public secret - the hidden links between violence in war and violence in peace, and between war crimes and “peace-time crimes.” Bourdieu (1977) finds domination and violence in the least likely places - in courtship and marriage, in the exchange of gifts, in systems of classification, in style, art, and culinary taste- the various uses of culture. Violence, Bourdieu insists, is everywhere in social practice. It is misrecognized because its very everydayness and its familiarity render it invisible. Lacan identifies “rneconnaissance” as the prerequisite of the social. The exploitation of bachelor sons, robbing them of autonomy, independence, and progeny, within the structures of family farming in the European countryside that Bourdieu escaped is a case in point (Bourdieu, Chapter 42; see also Scheper-Hughes, 2000b; Favret-Saada, 1989).  Following Gramsci, Foucault, Sartre, Arendt, and other modern theorists of power-vio- lence, Bourdieu treats direct aggression and physical violence as a crude, uneconomical mode of domination; it is less efficient and, according to Arendt (1969), it is certainly less legitimate.  While power and symbolic domination are not to be equated with violence - and Arendt argues persuasively that violence is to be understood as a failure of power - violence, as we are presenting it here, is more than simply the expression of illegitimate physical force against a person or group of persons. Rather, we need to understand violence as encompassing all forms of “controlling processes” (Nader 1997b) that assault basic human freedoms and individual or collective survival. Our task is to recognize these gray zones of violence which are, by definition, not obvious. Once again, the point of bringing into the discourses on genocide everyday, normative experiences of reification, depersonalization, institutional confinement, and acceptable death is to help answer the question: What makes mass violence 
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and genocide possible? In this volume we are suggesting that mass violence is part of a continuum, and that it is socially incremental and often experienced by perpetrators, collaborators, bystanders - and even by victims themselves - as expected, routine, even justified. The preparations for mass killing can be found in social sentiments and institutions from the family, to schools, churches, hospitals, and the military. They harbor the early “warning signs” (Charney 1991), the “priming” (as Hinton, ed., 2002 calls it), or the “genocidal continuum” (as we call it) that push social consensus toward devaluing certain forms of human life and lifeways from the refusal of social support and humane care to vulnerable “social parasites” (the nursing home elderly, “welfare queens,” undocumented immigrants, drug addicts) to the militarization of everyday life (super-maximum-security prisons, capital punishment; the technologies of heightened personal security, including the house gun and gated communities; and reversed feelings of victimization).
You should privilege everyday violence for two reasons- A) social bias underrepresents its effects B) its effects are exponential, not linear which means even if the only causes a small amount of structural violence, its terminal impacts are huge
Nixon ‘11
Rob, Rachel Carson Professor of English, University of Wisconsin-Madison, Slow Violence and the Environmentalism of the Poor, pgs. 2-3)
Three primary concerns animate this book, chief among them my conviction that we urgently need to rethink-politically, imaginatively, and theoretically-what I call "slow violence." By slow violence I mean a violence that occurs gradually and out of sight, a violence of delayed destruction that is dispersed across time and space, an attritional violence that is typically not viewed as violence at all. Violence is customarily conceived as an event or action that is immediate in time, explosive and spectacular in space, and as erupting into instant sensational visibility. We need, I believe, to engage a different kind of violence, a violence that is neither spectacular nor instantaneous, but rather incremental and accretive, its calamitous repercussions playing out across a range of temporal scales. In so doing, we also need to engage the representational, narrative, and strategic challenges posed by the relative invisibility of slow violence. Climate change, the thawing cryosphere, toxic drift, biomagnification, deforestation, the radioactive aftermaths of wars, acidifying oceans, and a host of other slowly unfolding environmental catastrophes present formidable representational obstacles that can hinder our efforts to mobilize and act decisively. The long dyings-the staggered and staggeringly discounted casualties, both human and ecological that result from war's toxic aftermaths or climate change-are underrepresented in strategic planning as well as in human memory. Had Summers advocated invading Africa with weapons of mass destruction, his proposal would have fallen under conventional definitions of violence and been perceived as a military or even an imperial invasion. Advocating invading countries with mass forms of slow-motion toxicity, however, requires rethinking our accepted assumptions of violence to include slow violence. Such a rethinking requires that we complicate conventional assumptions about violence as a highly visible act that is newsworthy because it is event focused, time bound, and body bound. We need to account for how the temporal dispersion of slow violence affects the way we perceive and respond to a variety of social afflictions-from domestic abuse to posttraumatic stress and, in particular, environmental calamities. A major challenge is representational: how to devise arresting stories, images, and symbols adequate to the pervasive but elusive violence of delayed effects. Crucially, slow violence is often not just attritional but also exponential, operating as a major threat multiplier; it can fuel long-term, proliferating conflicts in situations where the conditions for sustaining life become increasingly but gradually degraded. 
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No great power war –interdependence, information age, mutually assured destruction
Fettweis, 08
PhD in International Relations and Comparative Politics ‘2008 (Christopher J.- PoliSci Proff @ Tulan University and Former Proff of U.S. foreign policy and Grand strategy @ naval war college, “Losing Hurts Twice as Bad”, W.W. Norton & Company, p.190-94)

One can be fairly confident in making such an assertion in part because of what might be the single most significant yet under-reported trend in world politics: The world is significantly more peaceful at the beginning of the twenty-first century than at any time in recorded history. Although conflict and chaos may dominate the headlines, the incidence of warfare has dropped to remarkably low levels. A far greater percentage of the worlds people live in societies at peace than at any other time in history. Not only is the current era markedly better in most measurable categories of international security than ever before, but it is growing more stable as time goes by. At the very least, to a growing number of experts, a major clash of arms does not seem plausible. Major war may well have become obsolete. Rather than a “clash of civilizations” a “coming anarchy,” or a step “back to the future” toward multipolarity and instability, the new century may well prove to be far more peaceful than any previous one. The number and intensity of all kinds of conflict, including interstate wars, civil wars, and ethnic conflicts, declined steadily throughout the 1990s and into the new decade. This period of peace may be due to some combination of nuclear weapons, complex economic interdependence, the spread of democracy, or , as many scholars believe, a simple change in ideas about what is worth fighting for. These days, not much may be left. This rather bold and perhaps counterintuitive claim may seem a bit utopian to those familiar with the long, dismal history of warfare. Is not war an innate part of human nature, an outgrowth of our passions and imperfections, like murder? Not necessarily, say many of the scholars. After all, murder is an act of the individual, often of passion rather than reason: war is a rational act of state, a symptom of the broader practices of the international system of states. War is an institution, a tradition of dispute resolution, a method countries have chosen to employ when their interests diverge. Granted, it has been with us since the beginning of time, but as political scientists John Mueller has noted, “unlike breathing, eating or sex, war is not something that is somehow required by the human psyche, by the human condition , or by the forces of history.” The eminent military historian John Keegan reports being “impressed by the evidence that mankind, wherever it has the option, is distancing itself from the institution of warfare.” If keegan is impressed, then maybe we should be, too. Overall, as the table below shows, international and internal conflicts has steadily declined since the end of the cold war. Despite perceptions that the current wars “on terror” and in Iraq may have created, the world is a much safer place that it was in prior generations. There remains a human (and perhaps particularly American) tendency to replace one threat with another, to see international politics as an arena of dangerous competition, but this perception simply no longer matches the facts. The evidence is apparent on every continent. At the beginning of 2008, the only conflict raging in the entire western hemisphere was the ongoing civil war in Colombia, but even that was far less sever than it was a decade ago. Europe, which of course has been the most war-prone continent for most of human history, was entirely calm, without even the threat of interstate conflict. The situations in Bosnia and Kosovo were not settled, but they were at least stable for the moment. And in contrast to 1914, the great powers have shown no eagerness to fill Balkan power vacuums- to the contrary, throughout the 1990’s they had to be shamed into intervention, and were on the same side when they did. The entire Pacific Rim was currently experiencing no armed conflict. Even in the Middle East, where Iraq continued to burn, a tenuous peace was holding between Arabs and Israelis, terrorism not withstanding, and no other wars seemed imminent. This trend was even visible in Africa where , despite a variety of ongoing serious challenges, levels of conflict were the lowest they have ever been in the centuries of written history we have about the continent. Darfur and the Congo were the only real extended tragedies still underway; the intensity of the internal conflicts simmering in Algeria, Somalia, Senegal, and a couple of other places is in all cases lower than a decade ago. This can all change quite rapidly – Ethiopia and Eritrea might soon decide to renew their pointless fighting over uninhabitable land, for instance, or Kenya could melt down into chaos – but right now, the continent seems more stable than it has ever been. West Africa is quiet, at least for the moment, as is all of Southern Africa, despite the criminally negligent governance of Robert Mugabe in Zimbabwe. None of this is to suggest that these places are without problems, of course. But given the rapid increase in the world population and number of countries (the League of Nations had 63 members at its peak between the wars, while the United Nations currently has 192), one might expect a great deal more warfare than there currently is. We also are witnessing record low levels of the secondary symptoms of insecurity, such as arms races, military rivalry, and “cold” wars. Either we are merely experiencing another of the worlds occasional peaceful periods (and it would be by far the most remarkable such period ever), or something about the nature of international politics has changed, and for the better.  The twentieth century witnessed an unprecedented pace of evolution in all areas of human 
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endeavor, in science and medicine, transportation and communication, and even in religion. In such an atmosphere, perhaps it is not difficult to imagine that attitudes toward the venerable institution of warfare may also have experiences similarly rapid evolution, to the point where its obsolescence could become plausible, even probable, in spite of thousands of years of violent precedent. Perhaps the burden of proof should be on those who say that our rules of governing war cannot change, and that it will someday return with a vengeance.  Overall, although the idea that war is becoming obsolete is gaining ground in academic circles, it has yet to make much headway in those of policymaking. One need not be convinced of its wisdom, however, to believe that the United States is an extremely safe country, or at the very least that its basic existence does not depend on an active presence abroad. No matter what happens in the far corners of the globe, it would seem, America is going to survive the coming century quite well. Even those who actively support internationalism have a hard time demonstrating that there foreign adventures are truly necessary to assume the basic security of the United States. The benefits of activist strategies must therefore manifestly outweigh the costs, since the United States could easily survive inaction, no matter how dire any future situation appears. 

No miscalculation, escalation, or loose nukes
Quinlan 09
Former Permanent Under-Sec. State for UK Ministry of Defense ‘9 (Michael, Former Permanent Under-Sec. State – UK Ministry of Defense, “Thinking about Nuclear Weapons: Principles, Problems, Prospects”, p. 63-69) *we don’t endorse gendered language
Even if initial nuclear use did not quickly end the fighting, the supposition of inexorable momentum in a developing exchange, with each side rushing to overreaction amid confusion and uncertainty, is implausible. It fails to consider what the situation of the decisionmakers would really be. Neither side could want escalation. Both would be appalled at what was going on. Both would be desperately looking for signs that the other was ready to call a halt. Both, given the capacity for evasion or concealment which modem delivery platforms and vehicles can possess, could have in reserve significant forces invulnerable enough not to entail use-or-lose pressures. (It may be more open to question, as noted earlier, whether newer nuclear-weapon possessors can be immediately in that position; but it is within reach of any substantial state with advanced technological capabilities, and attaining it is certain to be a high priority in the development of forces.) As a result, neither side can have any predisposition to suppose, in an ambiguous situation of fearful risk, that the right course when in doubt is to go on copiously launching weapons. And none of this analysis rests on any presumption of highly subtle or pre-concerted rationality. The rationality required is plain. The argument is reinforced if we consider the possible reasoning of an aggressor at a more dispassionate level. Any substantial nuclear armoury can inflict destruction outweighing any possible prize that aggression could hope to seize. A state attacking the possessor of such an armoury must therefore be doing so (once given that it cannot count upon destroying the armoury pre-emptively) on a judgement that the possessor would be found lacking in the will to use it. If the attacked possessor used nuclear weapons, whether first or in response to the aggressor's own first use, this judgement would begin to look dangerously precarious. There must be at least a substantial possibility of the aggressor leaders' concluding that their initial judgement had been mistaken—that the risks were after all greater than whatever prize they had been seeking, and that for their own country's survival they must call off the aggression. Deterrence planning such as that of NATO was directed in the first place to preventing the initial misjudgement and in the second, if it were nevertheless made, to compelling such a reappraisal. The former aim had to have primacy, because it could not be taken for granted that the latter was certain to work. But there was no ground for assuming in advance, for all possible scenarios, that the chance of its working must be negligible. An aggressor state would itself be at huge risk if nuclear war developed, as its leaders would know. It may be argued that a policy which abandons hope of physically defeating the enemy and simply hopes to get him to desist is pure gamble, a matter of who blinks first; and that the political and moral nature of most likely aggressors, almost ex hypothesi, makes them the less likely to blink. One response to this is to ask what is the alternative—it can only be surrender. But a more positive and hopeful answer lies in the fact that the criticism is posed in a political vacuum. Real-life conflict would have a political context. The context which concerned NATO during the cold war, for example, was one of defending vital interests against a postulated aggressor whose own vital interests would not be engaged, or would be less engaged. Certainty is 
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not possible, but a clear asymmetry of vital interest is a legitimate basis for expecting an asymmetry, credible to both sides, of resolve in conflict. That places upon statesmen, as page 23 has noted, the key task in deterrence of building up in advance a clear and shared grasp of where limits lie. That was plainly achieved in cold-war Europe. If vital interests have been defined in a way that is dear, and also clearly not overlapping or incompatible with those of the adversary, a credible basis has been laid for the likelihood of greater resolve in resistance. It was also sometimes suggested by critics that whatever might be indicated by theoretical discussion of political will and interests, the military environment of nuclear warfare—particularly difficulties of communication and control—would drive escalation with overwhelming probability to the limit. But it is obscure why matters should be regarded as inevitably .so for every possible level and setting of action. Even if the history of war suggested (as it scarcely does) that military decision-makers are mostly apt to work on the principle 'When in doubt, lash out', the nuclear revolution creates an utterly new situation. The pervasive reality, always plain to both sides during the cold war, is `If this goes on to the end, we are all ruined'. Given that inexorable escalation would mean catastrophe for both, it would be perverse to suppose them permanently incapable of framing arrangements which avoid it. As page 16 has noted, NATO gave its military commanders no widespread delegated authority, in peace or war, to launch nuclear weapons without specific political direction. Many types of weapon moreover had physical safeguards such as PALs incorporated to reinforce organizational ones. There were multiple communication and control systems for passing information, orders, and prohibitions. Such systems could not be totally guaranteed against disruption if at a fairly intense level of strategic exchange—which was only one of many possible levels of conflict— an adversary judged it to be in his interest to weaken political control. It was far from clear why he necessarily should so judge. Even then, however, it remained possible to operate on a general fail-safe presumption: no authorization, no use. That was the basis on which NATO operated. If it is feared that the arrangements which 1 a nuclear-weapon possessor has in place do not meet such standards in some respects, the logical course is to continue to improve them rather than to assume escalation to be certain and uncontrollable, with all the enormous inferences that would have to flow from such an assumption. The likelihood of escalation can never be 100 per cent, and never zero. Where between those two extremes it may lie can never be precisely calculable in advance; and even were it so calculable, it would not be uniquely fixed—it would stand to vary hugely with circumstances. That there should be any risk at all of escalation to widespread nuclear war must be deeply disturbing, and decision-makers would always have to weigh it most anxiously. But a pair of key truths about it need to be recognized. The first is that the risk of escalation to large-scale nuclear war is inescapably present in any significant armed conflict between nuclear-capable powers, whoever may have started the conflict and whoever may first have used any particular category of weapon. The initiator of the conflict will always have physically available to him options for applying more force if he meets effective resistance. If the risk of escalation, whatever its degree of probability, is to be regarded as absolutely unacceptable, the necessary inference is that a state attacked by a substantial nuclear power must forgo military resistance. It must surrender, even if it has a nuclear armoury of its own. But the companion truth is that, as page 47 has noted, the risk of escalation is an inescapable burden also upon the aggressor. The exploitation of that burden is the crucial route, if conflict does break out, for managing it, to a tolerable outcome--the only route, indeed, intermediate between surrender and holocaust, and so the necessary basis for deterrence beforehand. The working out of plans to exploit escalation risk most effectively in deterring potential aggression entails further and complex issues. It is for example plainly desirable, wherever geography, politics, and available resources so permit without triggering arms races, to make provisions and dispositions that are likely to place the onus of making the bigger, and more evidently dangerous steps in escalation upon the aggressor volib wishes to maintain his attack, rather than upon the defender. (The customary shorthand for this desirable posture used to be 'escalation dominance'.) These issues are not further discussed here. But addressing them needs to start from acknowledgement that there are in any event no certainties or absolutes available, no options guaranteed to be risk-free and cost-free. Deterrence is not possible without escalation risk; and its presence can point to no automatic policy conclusion save for those who espouse outright pacifism and accept its consequences. Accident and Miscalculation Ensuring the safety and security of nuclear weapons plainly needs to be taken most seriously. Detailed information is understandably not published, but such direct evidence as there is suggests that it always has been so taken in every possessor state, with the inevitable occasional failures to follow strict procedures dealt with rigorously. Critics have nevertheless from time to time argued that the possibility of accident involving nuclear weapons is so substantial that it must 
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weigh heavily in the entire evaluation of whether war-prevention structures entailing their existence should be tolerated at all. Two sorts of scenario are usually in question. The first is that of a single grave event involving an unintended nuclear explosion—a technical disaster at a storage site, for example, Dr the accidental or unauthorized launch of a delivery system with a live nuclear warhead. The second is that of some event—perhaps such an explosion or launch, or some other mishap such as malfunction or misinterpretation of radar signals or computer systems—initiating a sequence of response and counter-response that culminated in a nuclear exchange which no one had truly intended. No event that is physically possible can be said to be of absolutely zero probability (just as at an opposite extreme it is absurd to claim, as has been heard from distinguished figures, that nuclear-weapon use can be guaranteed to happen within some finite future span despite not having happened for over sixty years). But human affairs cannot be managed to the standard of either zero or total probability. We have to assess levels between those theoretical limits and weigh their reality and implications against other factors, in security planning as in everyday life. There have certainly been, across the decades since 1945, many known accidents involving nuclear weapons, from transporters skidding off roads to bomber aircraft crashing with or accidentally dropping the weapons they carried (in past days when such carriage was a frequent feature of readiness arrangements----it no longer is). A few of these accidents may have released into the nearby environment highly toxic material. None however has entailed a nuclear detonation. Some commentators suggest that this reflects bizarrely good fortune amid such massive activity and deployment over so many years. A more rational deduction from the facts of this long experience would however be that the probability of any accident triggering a nuclear explosion is extremely low. It might be further noted that the mechanisms needed to set off such an explosion are technically demanding, and that in a large number of ways the past sixty years have seen extensive improvements in safety arrangements for both the design and the handling of weapons. It is undoubtedly possible to see respects in which, after the cold war, some of the factors bearing upon risk may be new or more adverse; but some are now plainly less so. The years which the world has come through entirely without accidental or unauthorized detonation have included early decades in which knowledge was sketchier, precautions were less developed, and weapon designs were less ultra-safe than they later became, as well as substantial periods in which weapon numbers were larger, deployments more widespread and diverse, movements more frequent, and several aspects of doctrine and readiness arrangements more tense. Similar considerations apply to the hypothesis of nuclear war being mistakenly triggered by false alarm. Critics again point to the fact, as it is understood, of numerous occasions when initial steps in alert sequences for US nuclear forces were embarked upon, or at least called for, by, indicators mistaken or misconstrued. In none of these instances, it is accepted, did matters get at all near to nuclear launch--extraordinary good fortune again, critics have suggested. But the rival and more logical inference from hundreds of events stretching over sixty years of experience presents itself once more: that the probability of initial misinterpretation leading far towards mistaken launch is remote. Precisely because any nuclear-weapon possessor recognizes the vast gravity of any launch, release sequences have many steps, and human decision is repeatedly interposed as well as capping the sequences. To convey that because a first step was prompted the world somehow came close to accidental nuclear war is wild hyperbole, rather like asserting, when a tennis champion has lost his opening service game, that he was nearly beaten in straight sets. History anyway scarcely offers any ready example of major war started by accident even before the nuclear revolution imposed an order-of-magnitude increase in caution.  It was occasionally conjectured that nuclear war might be triggered by the real but accidental or unauthorized launch of a strategic nuclear-weapon delivery system in the direction of a potential adversary. No such launch is known to have occurred in over sixty years. The probability of it is therefore very low. But even if it did happen, the further hypothesis of it initiating a general nuclear exchange is far-fetched. It fails to consider the real situation of decision-makers as pages 63-4 have brought out. The notion that cosmic holocaust might be mistakenly precipitated in this way belongs to science fiction. 
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Nuclear war doesn’t cause extinction
Seitz 06 
former associate of the John M. Olin Institute for Strategic Studies at Harvard University’s Center for International Affairs, 2006 (Russell, “The' Nuclear Winter ' Meltdown Photoshopping the Apocalypse”, http://adamant.typepad.com/seitz/2006/12/preherein_honor.html, REQ) 
All that remains of Sagan's Big Chill  are curves such as this , but history is full of prophets of doom who fail to deliver, not all are without honor in their own land.  The 1983  'Nuclear Winter " papers in Science were so politicized that  even the eminently liberal President of The Council for a Liveable World called "The worst example ofthe misrepesentation of science to the public in my memory."  Among the authors was Stanford  President  Donald Kennedy. Today he edits Science , the nation's major arbiter of climate science--and policy.  Below, a case illustrating  the mid-range of the ~.7 to ~1.6 degree C maximum cooling  the 2006 studies suggest  is  superimposed in color on the Blackly Apocalyptic predictions published in Science  Vol. 222, 1983 . They're worth  comparing, because the range of soot concentrations in the new models   overlaps with cases assumed to have dire climatic consequences in the  widely publicized 1983  scenarios --   "Apocalyptic predictions require, to be taken seriously,higher standards of evidence than do assertions on other matters where the stakes are not as great." wrote Sagan in Foreign Affairs , Winter 1983 -84. But that "evidence" was never forthcoming.'Nuclear Winter' never existed outside of a computer  except as air-brushed animation commissioned by the a  PR firm - Porter Novelli Inc. Yet Sagan predicted "the extinction of the human species " as temperatures plummeted 35 degrees C and  the world froze in the aftermath of  a nuclear holocaust.  Last year, Sagan's cohort tried  to reanimate the ghost in a machine anti-nuclear activists invoked in the depths of the Cold War, by re-running equally arbitrary scenarios on a modern  interactive Global Circulation Model. But the Cold War is history in more ways than one. It is a credit to post-modern computer climate simulations that they do not reproduce the apocalyptic results of what Sagan oxymoronically termed "a sophisticated one dimensional model."  The subzero 'baseline case'  has melted down into a tepid 1.3 degrees of average cooling- grey skies do not a Ragnarok make . What remains is just not the stuff that  End of the World myths are made of.  It is hard to exaggerate  how seriously " nuclear winter "was once taken by policy analysts who  ought to  have known better. Many were taken aback by the sheer force of Sagan's rhetoric Remarkably, Science's news coverage of the new results  fails to  graphically compare them with the old ones Editor Kennedy  and other recent executives of the American Association for the Advancement of Science, once proudly co-authored and helped to publicize.  You can't say they didn't try to reproduce this Cold War icon. Once again, soot from imaginary software materializes in midair  by the megaton , flying  higher than Mount Everest . This is not physics, but a crude exercise in  ' garbage in, gospel out' parameter forcing designed to maximize and extend  the cooling an aeosol can generate, by sparing it from realistic  attrition by rainout in the lower atmosphere.  Despite decades of progress in modeling atmospheric chemistry , there is none in this computer simulation, and  ignoring  photochemistry further extends its impact.  Fortunately , the history of  science is as hard to erase as it is easy to ignore. Their past mastery of semantic agression cannot  spare  the authors of "Nuclear Winter Lite " direct comparison of their new results and their old.  Dark smoke clouds in the  lower atmosphere don't last long enough to spread across the globe. Cloud droplets and  rainfall remove them. rapidly washing them out of the sky  in a matter of days to weeks- not long enough to sustain a global pall.  Real world weather  brings down particles much as soot is scrubbed out of power plant smoke by the water sprays in smoke stack scrubbers  Robock acknowledges this- not even a single degree of cooling results when  soot is released  at lower elevations in he models . The workaround is to inject the imaginary aerosol at truly Himalayan elevations -  pressure altitudes of 300 millibar and higher , where the  computer model's vertical transport function modules pass it off to their even higher neighbors in the stratosphere , where it does not rain and particles linger..  The new studies like the old suffer from the disconnect between a desire to paint the sky black and the vicissitudes of natural history. As with many exercise in worst case models both at invoke  rare phenomena  as commonplace,  claiming it prudent to assume the worst. But the real world is subject to Murphy's lesser known second law- if everything must go wrong, don't bet on it.  In 2006 as in 1983 firestorms and forest fires that send smoke into the stratosphere  rise to alien prominence in the modelers re-imagined world , but i the real one remains a very different place, where though  every month sees forest fires  burning  areas the size of cities - 2,500 hectares or larger , stratospheric smoke injections arise but once in a blue moon.  So how come  these neo-nuclear winter models feature so  much smoke so far aloft for so long?
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Vouchers do not reinforce institutional racism.  
Gibbons 14 (Patrick Public Affairs Manager for Step Up For Students, which Florida Tax Credit Scholarship Program. Education Next. “The Myth of School Vouchers and Racism”. February 27, 2014. http://educationnext.org/the-myth-of-school-vouchers-and-racism-2/
Many have tried to link vouchers and school choice to racism, but it can’t be done without a tortured reading of the law and civil rights history. So it was a surprise to see two civil rights attorneys at an elite American university doing exactly that last week. The attorneys, Elizabeth Haddix and Mark Dorosin of the University of North Carolina Center for Civil Rights, penned “The Ugly Truth About Vouchers,” where they argue vouchers are a tool of modern racism. The authors begin linking school choice to racism by claiming private schools “are permitted to discriminate against students on the basis of race,” which is simply not true. Surely, they know better. As determined by the U.S. Supreme Court in Runyon v. McCrary (1976), no private school in the U.S. is permitted to discriminate based on race, color or national origin. Next, Haddix and Doroson argue there are “historical links between racism and private schools” and, thus, the attempt to attach vouchers and school choice to the civil rights movement is “a twisted irony.” Indeed, as they point out, many private schools across the nation grew in enrollment during the era of desegregation, as white students fled public schools that were enrolling black students. But to draw the link between racism and private schools is to miss the more important historical precursor: American public schools were themselves rooted in racism. African-Americans waited 235 years after the founding of the first public high school to get their first public high school. It would be another 84 years before the U.S. Supreme Court ruled on Brown v. Board (1954) and nearly 20 more years before real integration efforts were made. Don’t forget, public school districts and elected officials fought racial integration every step of the way. While it is true some parents jumped ship to private schools, some areas, such as Poquoson, Va., became their own independent districts, zoning African-Americans completely outside city boundaries. Other districts shut themselves down altogether to avoid integration. Furthermore, many urban areas faced “white flight” as white families segregated themselves into whiter public school enclaves. This segregation in public schools remains largely intact to this day. After whitewashing this history, the authors point to four rural, North Carolina counties with the highest concentration of black students. Blacks make up 79 to 86 percent of public school enrollment in those counties while private schools there are between 95 and 99 percent white. Whether the authors are correct in their insinuation that racism still motivates private school parents and students, the point they seem intent on missing is that the new voucher plan likely would send many black students to largely white private schools – and thus reduce segregation. How is that racist? Finally, the authors directly link North Carolina’s recent voucher legislation with racist policies occurring 40-60 years prior. They write, “Private entities that profit from privatizing our tax dollars have not been made to answer for the racist history of their legislation.” It is a head-scratching statement given the lingering racial segregation in North Carolina along public school district lines. Though the North Carolina student population is 52 percent white and 26 percent black, districts range from 0.03 percent to 95 percent black and 3 percent to 94 percent white. That’s as bad as, or worse than, the racial makeup of the private schools the authors highlight. Racial Demographics of Select North Carolina Districts County/City District Student Population White Black North Carolina 52% 26% Weldon City 3% 95% Halifax County 4% 86% Bertie County 15% 82% Northampton County 15% 80% Hertford County 16% 79% Durham County 19% 51% Orange County 64% 16% Cherokee County 90% 1.7% Haywood County 89% 1% Clay County 93% 0.9% Madison County 94% 0.3% *Source: North Carolina State Board of Education, Department of Public Instruction http://www.dpi.state.nc.us/fbs/accounting/data/ Those stark differences often surface in districts right next to each other. Take Orange and Durham counties. Orange County – home of UNC-Chapel Hill – is 64 percent white and 16 percent black. Its neighbor, Durham County, is 19 percent white and 51 percent black. The authors’ statements are even more disappointing when you realize the great work the UNC Center for Civil Rights has done in highlighting the inequalities facing low-income and minority students. Last year, the center’s report, “The State of Exclusion,” blasted public school zoning policies. “Nor does everyone have equal access to the community’s best schools due to school assignment policies,” it wrote. “Some counties have multiple school districts, a situation which often aggravates disparities based upon spatial segregation.” The report found “failing schools” were the closest school to 48 percent of all black students in the state, while high-poverty schools were the closest to 68 percent. These rates were double the statewide average for all students. Given the existing racial and income disparities, the most likely beneficiaries of North Carolina’s voucher program – put on hold last week by a court injunction – are minority students. This is exactly what we saw in Florida after the state passed the Tax Credit Scholarship Program. Today, 70 percent of scholarship students attending private schools are black or Hispanic. Half of the students come from single-parent households, while the average scholarship student lives in a family with a household income just 9 percent above poverty. Isn’t this exactly the student population Haddix, Dorosin and the UNC Center for Civil Rights wish to help in North Carolina?
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Hiring teachers of color is key to reducing the achievement gap. 
Murray and Scott 14 
(Jacob is the executive director of the Aspire Institute, at Wheelock College, which seeks to improve education and social services for children and families in Boston. Jackie Jenkins-Scott is the president of Wheelock College. Education Week. “We Need Teachers of Color” September 9, 2014 http://www.edweek.org/ew/articles/2014/09/10/03murray.h34.html
School demographics in the United States are changing rapidly as students become more diverse in terms of race, ethnicity, and spoken language. Earlier this year, the U.S. Department of Education predicted a historic first: This fall, a majority of public school students will be children of color. At the same time, our country's teacher workforce remains remarkably stagnant, with little change in teacher diversity rates over the past decade. Data from the National Center for Education Statistics, or NCES, show that between 2003 to 2011, the percentage of public school teachers of color inched up from just under 17 percent to 18 percent. Nationally, organizations such as the Center for American Progress, the American Association of Colleges for Teacher Education, and the Congressional Hispanic Caucus Institute have made teacher diversity an essential priority. In our home city, the Boston public school system recently renewed its efforts to raise the number of teachers of color by at least 35 percent—a goal it has pursued since the city's busing crisis of the 1970s and 1980s. Boston, which has long been a minority-majority school district, now has 87 percent students of color; and 75 percent of all students receive free or reduced-price lunch. Like Boston, almost all urban districts across the country strive to meet workforce-diversity goals. Many have launched regional and national recruitment campaigns, while fewer have collaborated with alternative teacher-education programs to expand the teacher-of-color pipeline. It's true that recruiting, preparing, and hiring more teachers of color is essential for improving educational experiences for children. But districts must also find ways to keep these teachers. Sadly, retention has proven to be an even greater challenge than recruitment and preparation. "Teachers and police officers need to reflect the communities they serve." Moreover, in the wake of the shooting of Michael Brown, an African-American teenager, by a white police officer in Ferguson Mo., and the multiple protests, workplace diversity and retention has taken on a heightened significance. Families and students from minority-majority communities and school districts have intensified calls for greater representation of minorities in civic, law-enforcement, and education professions. In other words, teachers and police officers need to reflect the communities they serve and maintain a deep affinity for and with their children and citizens. Diversity-employment policies, diversity training, and even the election of an African-American president are not enough. Until there is a shift in the workforce to match the overall shift in population demographics, racism and racial tension will remain a strong current in this country. NCES data show that in 2011, 48 percent of the nation's K-12 public school students were of color, while only 18 percent of their teachers were, resulting in a 30-percentage-point gap in national teacher-student diversity. In urban school districts, this gap is typically wider. In Boston, for example, it is closer to 50 percentage points. More research is needed on the correlation between teachers of color and the academic performance of their students. But studies by Betty Achinstein and Rodney Ogawa from the University of California, Santa Cruz, suggest that reducing this gap by increasing the presence of minority teachers in K-12 schools can have a positive impact on the achievement and retention of minority students. Having teachers who more accurately reflect the population of their classrooms results in a number of benefits to students and the school community, including culturally based instruction and higher student expectations. These teachers can also serve in the role of cultural mediators and advocates, helping to counter negative stereotypes and strengthening a district's human capital. Several notable efforts are underway to recruit and prepare teachers of color for urban schools. Since 2004, the Urban Teacher Enhancement Program, a partnership between the University of Alabama at Birmingham and three urban districts in the metropolitan area, has recruited 20 to 30 candidates a year for area schools. Approximately 70 percent of the program's participants are African-American. Since 2009, Teach Tomorrow in Oakland, a partnership program in California, has recruited local residents—83 percent of whom are candidates of color—to complete alternative teacher-certification programs and commit to at least five years of teaching in that city's public schools. And over the past five years, Wheelock College (with which we are both affiliated), the University of Massachusetts Boston, and the Boston Teacher Residency have partnered with the Boston district on a federal Teacher Quality Partnership grant to expand the teachers-of-color pipeline. To date, this partnership has recruited and trained 184 teachers of color for Boston classrooms. As a result of these and many similar alternative teacher-education efforts, including those of Teach For America and the teacher group known as TNTP, the number of teachers of color is growing at a faster rate than that of white teachers. In fact, 
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between 1988 and 2008, the number of teachers of color increased by 96 percent, compared with a 41 percent increase in white teachers, according to researchers Richard M. Ingersoll and Henry May. But how do we retain our teachers of color? According to the NCES, the turnover rate among all teachers in their first through third years is approximately 23 percent. For teachers of color, attrition rates are equally concerning. So much so that Mr. Ingersoll and Mr. May refer to this retention problem as "the revolving door." The reasons for attrition among teachers of color vary. Many dislike the idea of top-down management and minimal faculty input, which they encounter particularly in urban, low-income schools. Some face isolation. Others are cast in stereotyped roles. For example, school administrators and teacher colleagues often ask male teachers of color to serve as school disciplinarians, with the assumption that they are better suited to "handle" students of color. Boston is committed to addressing the attrition problem head-on. With a grant from the W.K. Kellogg Foundation, the Wheelock College Aspire Institute, a national center whose mission is to improve education and social policy and practice, is collaborating with the Boston schools to launch a fellowship program for teachers of color in the next three years. The initiative will enhance the professional experience of 20 new teachers—in their second to fifth years—by fostering supportive, culturally responsive work environments in collaboration with school principals; connecting them with retired educators of color who will serve as mentors; developing cross-school support networks to decrease isolation; and offering professional, leadership, and self-advocacy skills training. The fellows will be selected based on their demonstration of leadership potential and skills, a strong commitment to teaching in urban schools, and the ability to promote the success of all students. Ultimately, they will assist the Aspire Institute and the Boston district in identifying factors that can promote retention among teachers of color. Significantly increasing the number of talented teachers of color in Boston, or in any urban school district, will, of course, take more than three years. However, by working closely with districts to develop new, targeted initiatives, we can reduce persistent teacher-student diversity gaps. We must close "the revolving door" so that our teacher workforce can keep pace with the country's rapidly changing student population.
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Hiring teachers of color improves the education of black students. 
Id-Din 17 (Rafiq R. Kalam Id-Din II is the co-founder and managing partner of Ember Charter School for Mindful Education (formerly TFOA-Professional Prep Charter School) in the Brooklyn borough of New York City, where he serves as a teacher and co-school leader. He is the founder of the #BlackLedSchoolsMatter initiative and a 2017 fellow of the OpEd Project’s Ford Public Voices Fellowship. Education Week. “Black Teachers Matter. School Integration Doesn’t.” May 4, 2017. http://www.edweek.org/ew/articles/2017/05/04/black-teachers-matter-school-integration-doesnt.html
New research confirms what black education reformers have always known: The success of black students lies not in school integration, but in more black teachers and black-led charter schools committed to their achievement and well-being. The study, issued last month by researchers at Johns Hopkins University, found that low-income black students who have just one black teacher in grades 3-5 are more likely to graduate and consider college, their likelihood of dropping out reduced by 29 percent. This is especially true for low-income black boys, whose dropout rates fall by a whopping 39 percent when a black teacher leads the class. Much of the education world expressed shock at this news. The findings are stunning, especially considering that, according to National Center for Education Statistics data from 2013-14, only 72.5 percent of black students nationwide graduate from high school in four years, compared with 87 percent of white students. For black boys, the numbers are worse: In 2012-13, only 59 percent graduated in four years, according to a 2015 report by the Schott Foundation for Public Education. What’s at stake now is how education reformers choose to respond. Many proponents of equity continue to suggest public school integration as the antidote to the achievement gap between students of color and white students. But as suggested by a recent social-media uproar over a Pepsi commercial—in which Kendall Jenner “ends” racist violence with a soda and a smile—mere proximity and interracial camaraderie do not defeat racism. Similarly, the mere presence of white students has never benefited black students. Embracing the placebo of black-white integration as the answer to black underachievement in K-12 education allows reformers to ignore effective evidenced-based solutions while inequity festers unresolved. In New York City, where I teach, state testing sets the stage for the annual hand-wringing over the achievement gap between black and white students, which has barely budged in more than a decade. In 2016, the black-white achievement gap in English for students in grades 3-8 was staggering, with only 27 percent of black students achieving proficiency compared with 59 percent of white students. "Greater numbers of black teachers and leaders significantly improve the academic achievement of black students, particularly from low-income households." Even in Brooklyn, where charter and traditional public schools put tremendous effort into integrated classrooms, the achievement gap remains. In 2016, none of the Brooklyn-based members of the National Coalition of Diverse Schools achieved proficiency rates in English for black students that matched or exceeded those of white students. The disparity between black and white students is often obscured by reporting a school’s overall academic-achievement results. When scores at integrated schools are broken down by race, it becomes clear that wealthy white students pump up results, thus masking the ways schools continue to fail their low-income black students. Integration is not the only solution educators have explored to close the racial achievement gap. Some charter schools with a high number of low-income black students have seen impressive outcomes, but at a cost to their students. These schools, staffed mostly by white teachers, achieve results through two objectionable tactics: intensive test preparation and "no excuses" behavior-management policies. The former can lead to a narrow schooling experience, the latter to extremely high suspension rates, particularly for black boys. By undermining students’ sense of agency and self-esteem, these solutions do more harm than good, no matter how much they may increase test scores. The solution is perfectly clear: Greater numbers of black teachers and leaders significantly improve the academic achievement of black students, particularly from low-income households. A 2004 study by the National Bureau of Economic Research found that when black teachers taught black students from kindergarten to 3rd grade, the gap in children’s reading and math scores closed, respectively, by 71 percent and 65 percent. However, in public schools nationwide, roughly 7 percent of teachers are black. We must make the recruiting and retaining of black teachers a top priority. At the Brooklyn charter school where I, a black man, lead and teach, black teachers make up more than 90 percent of the instructional staff. Our low-income black students essentially close the achievement gap with their white counterparts in English classes by the end of 5th grade, and our suspension rate is below 3 percent. We eschew zero-tolerance policies and respond to discordant behavior with mindfulness and cognitive-based therapeutic practices. Student agency, not control, is the goal. More black teachers and school leaders would not only improve student achievement, they would also improve suspension rates. The 
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Brookings Institution found in February that a more diverse teaching force would virtually eliminate the need for suspension, even for the most underresourced students. This is in part because black teachers are far less likely to characterize black student behavior as problematic and to suspend or expel students. Black parents, students, legislators, and educators have long viewed Brown v. Board of Education as a victory, but it is the spirit of the ruling—that all children deserve an excellent education—we should pursue. As Carter G. Woodson, the black educator and often-credited founder of Black History Month, suggested so many years ago, when it comes to reversing the failure of educating black students, we must stop looking to the beneficiaries of white supremacy for salvation, and instead be led by black teachers and black schools to solve this problem. And now the data say so, too.
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Desegregation helped close the achievement gap. 
Kirp 12
(David is a professor of public policy at the University of California, Berkeley.. New York Times. “Making Schools Work” May 19,2012http://www.nytimes.com/2012/05/20/opinion/sunday/integration-worked-why-have-we-rejected-it.html
AMID the ceaseless and cacophonous debates about how to close the achievement gap, we’ve turned away from one tool that has been shown to work: school desegregation. That strategy, ushered in by the landmark 1954 Supreme Court decision in Brown v. Board of Education, has been unceremoniously ushered out, an artifact in the museum of failed social experiments. The Supreme Court’s ruling that racially segregated schools were “inherently unequal” shook up the nation like no other decision of the 20th century. Civil rights advocates, who for years had been patiently laying the constitutional groundwork, cheered to the rafters, while segregationists mourned “Black Monday” and vowed “massive resistance.” But as the anniversary was observed this past week on May 17, it was hard not to notice that desegregation is effectively dead. In fact, we have been giving up on desegregation for a long time. In 1974, the Supreme Court rejected a metropolitan integration plan, leaving the increasingly black cities to fend for themselves. A generation later, public schools that had been ordered to integrate in the 1960s and 1970s became segregated once again, this time with the blessing of a new generation of justices. And five years ago, a splintered court delivered the coup de grâce when it decreed that a school district couldn’t voluntarily opt for the most modest kind of integration — giving parents a choice of which school their children would attend and treating race as a tiebreaker in deciding which children would go to the most popular schools. In the perverse logic of Chief Justice John G. Roberts Jr., this amounted to “discriminating among individual students based on race.” That’s bad history, which, as Justice Stephen G. Breyer wrote in an impassioned dissent, “threaten[s] the promise of Brown.” To the current reformers, integration is at best an irrelevance and at worst an excuse to shift attention away from shoddy teaching. But a spate of research says otherwise. The experience of an integrated education made all the difference in the lives of black children — and in the lives of their children as well. These economists’ studies consistently conclude that African-American students who attended integrated schools fared better academically than those left behind in segregated schools. They were more likely to graduate from high school and attend and graduate from college; and, the longer they spent attending integrated schools, the better they did. What’s more, the fear that white children would suffer, voiced by opponents of integration, proved groundless. Between 1970 and 1990, the black-white gap in educational attainment shrank — not because white youngsters did worse but because black youngsters did better. Not only were they more successful in school, they were more successful in life as well. A 2011 study by the Berkeley public policy professor Rucker C. Johnson concludes that black youths who spent five years in desegregated schools have earned 25 percent more than those who never had that opportunity. Now in their 30s and 40s, they’re also healthier — the equivalent of being seven years younger. Why? For these youngsters, the advent of integration transformed the experience of going to school. By itself, racial mixing didn’t do the trick, but it did mean that the fate of black and white students became intertwined. School systems that had spent a pittance on all-black schools were now obliged to invest considerably more on African-American students’ education after the schools became integrated. Their classes were smaller and better equipped. They included children from better-off families, a factor that the landmark 1966 Equality of Educational Opportunity study had shown to make a significant difference in academic success. What’s more, their teachers and parents held them to higher expectations. That’s what shifted the arc of their lives. Professor Johnson takes this story one big step further by showing that the impact of integration reaches to the next generation. These youngsters — the grandchildren of Brown — are faring better in school than those whose parents attended racially isolated schools. Despite the Horatio Alger myth that anyone can make it in America, moving up the socioeconomic ladder is hard going: children from low-income families have only a 1 percent chance of reaching the top 5 percent of the income distribution, versus children of the rich, who have about a 22 percent chance. But many of the poor black children who attended desegregated schools in the 1970s escaped from poverty, and their offspring have maintained that advantage. Of course desegregation was not a cure-all. While the achievement gap and the income gap narrowed during the peak era of desegregation, white children continued to do noticeably better. That’s to be expected, for schools can’t hope to overcome the burdens of poverty or the lack of early education, which puts poor children far behind their middle-class peers before they enter kindergarten. And desegregation was too often implemented in ham-handed fashion, undermining its effectiveness. Adherence to principle trumped good education, as students were sent on school buses simply to achieve the numerical goal of racial balance. Understandably, that aroused opposition, and not only 
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among those who thought desegregation was a bad idea. Despite its flaws, integration is as successful an educational strategy as we’ve hit upon. As the U.C.L.A. political scientist Gary Orfield points out, “On some measures the racial achievement gaps reached their low point around the same time as the peak of black-white desegregation in the late 1980s.” And in the 1990s, when the courts stopped overseeing desegregation plans, black students in those communities seem to have done worse. The failure of the No Child Left Behind regimen to narrow the achievement gap offers the sobering lesson that closing underperforming public schools, setting high expectations for students, getting tough with teachers and opening a raft of charter schools isn’t the answer. If we’re serious about improving educational opportunities, we need to revisit the abandoned policy of school integration. In theory it’s possible to achieve a fair amount of integration by crossing city and suburban boundaries or opening magnet schools attractive to both minority and white students. But the hostile majority on the Supreme Court and the absence of a vocal pro-integration constituency make integration’s revival a near impossibility.
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Desegregation needs to be the priority of educational policy. 
Hunt 2015 
(Jazelle is a reporter for the NNPA News Service. Daytona Times. “Desegregation linked to closing achievement gap” August 20, 2015 http://daytonatimes.com/2015/08/desegregation-linked-to-closing-achievement-gap/
WASHINGTON — Year after year in measure after measure, Black, Latino, and Native American students trail their White peers in educational outcomes. These gaps were at their lowest in 1988, the same year public schools hit peak integration levels – and long-term data shows that this was no coincidence. “As long as we have schools and classrooms that have concentrated the most disadvantaged children together, there’s no way that schools can overcome the disadvantage, because every student can’t get special attention. So the level of instruction has to decline,” said Richard Rothstein, a research associate at the nonpartisan Economic Policy Institute. “The only way that we’re ever going to raise the achievement of African-American children living in ghettos, substantially, is to desegregate those ghettos. Make sure that more children are attending schools that are predominantly middle-class.” Still inequitable access Schools with student bodies of color aren’t inherently inadequate – there are plenty around the country that graduate bright, motivated Black and brown scholars. Still, it is the better distribution of resources, not merely the presence of White students, that make integration necessary. “We know that there’s inequitable access to advanced coursework, for example, so we know that many African American and Latino students attend schools where they can’t take algebra II or chemistry, or they don’t have advanced placement courses,” said John King, delegated deputy secretary of the Department of Education. “To the extent that we can integrate schools by race and class, we’re likelier to reduce those inequities.” The way schools are funded can also worsen the effect. Most districts are funded through property taxes, other state taxes, and federal money (through grants or as part of a larger budget given to each state). Money’s the issue Often, needy schools are left at the bottom of the list when it’s time to distribute these funds, forcing them to rely more heavily on already-meager property taxes. And as individual schools make cuts to stretch the money, they are unable to attract and keep highly effective teachers, and provide students enriching extracurricular activities, challenging classes, and first-class facilities. “It’s not because they’re sitting next to a White child, it’s because they’re not in an environment where children with serious disadvantages are so concentrated that the school can’t focus on…grade level instruction,” said Rothstein. “[Funding] varies enormously by state. Most of the special money that is needed to address the problems of low-income schools…is because of the concentrations there. You need so much more money in such a school.” Historical reasons White flight, class politics and gentrification also play a major role – if neighborhoods are racially and economically segregated, the local public school system is likely to reflect that. “It wouldn’t be fair to say that schools can’t produce great outcomes for kids if they don’t have White students or if they don’t have middle-income students,” said King. “But I think it is fair to say that, for a variety of complex political and historical reasons, resources often have been inequitably distributed based on race and class.” Updating Education Act The Elementary and Secondary Education Act of 1965 (ESEA), a civil rights law, is now up for renewal – No Child Left Behind was its most recent update, and that expired in 2007. Currently, both the House and Senate have passed their versions of this update, and they are significantly different when Congress returns from summer recess, the appropriate committees will have to find a way to merge the bills into one policy. Direct government orders to integrate schools would not be accepted today as they were during the Civil Rights Movement. For starters, a 2007 Supreme Court ruling found it unconstitutional for schools to assign students to schools by race (and other factors), even for the “compelling” goal of desegregation. The Department of Education has been monitoring racial isolation trends for decades. Rothstein and King felt it unfair to expect affected parents to compensate for the lack of diversity in their schools. Rothstein did mention that, although hard to find, supplemental resources exist; King expressed that it was something the Obama administration was committed to working on it for the remainder of the term.
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Link - Debate cant be reformed- Cant change educational models or spaces. ----Their simple in vocational gesture towards a social world for blacks ignores the churning vertices of pervasive anti-blackness –only once we come to abject humanity for its violent consumption of blackness can black social life steal itself away from the human and its socio-pathogenic logic of representation – living death-making registers as perceptual labor in order to force and secure the grammar of progress  
Wilderson 14 (Frank B. Wilderson III, UC Irvine Round Robin Discussion, 2014)
I want you to know that it is not my intention to single out the world of college debate as a peculiarly anti-black constellation or institution of arrangements.Those who know my work know that I think the world is one big plantation. But the web of institutional relations which we call college debate requires special attention for the simple fact that it represents itself to itself as a bastion of consent. An institutional world which is as far removed from the daily floggings and sexual violations and the injunction against Black intellectual interventions as it can be. The past architects and present day guardians of college debate would have us belief that the world of debate and the world in general can be reformed and indeed transformed if thoughtful, well meaning, and liberal minded people engaged in reasoned, rational and above all, civil dialogue.  The film 12 Years a Slave is not as naive as that when Solomon Northup the protagonist in 12 Years A Slave returns home from after being freed from slavery we learn that he was not able to sue the men who stole him from his "free" life in Saratoga New York and sent him to a Louisiana plantation. Since he was officially freed before he was abducted why we might ask he was not able to sue the white men who abducted him. The answer is simple because a black person even a free black person was not allowed to testify against a white person in a courtroom. For many of us this has a familiar ring for those who would say that America has come a long way since 1865, but most black people know that when a crime is being investigated the word of a white person always takes precedence over the word of a black person.  Today there is no law on the books that says a black person cannot testify against a white person but we might be in a worse situation than we were in 1854 simply for the fact that no black voice has any truth value when it contradicts a non black voice. The truth value I am talking about is something more comprehensive than the narrow requirements on judging who did or did not win the debate. What 12 Years A Slave helps us understand is that black enunciations cannot be recognized and incorporated into the global fabric of Human enunciation. The Narrative Arc of a Slave is not an arc at all but a flat line or what Hortense Spillers calls historical stillness. A flat line that moves (if moves is the right word) from disequilibrium to a moment of narrative called faux equilibrium to disequilibrium restored and/or re-articulated. In 12 Years A Slave one might think of the moment when Brad Pitt's character agrees to contact Solomon's white friends in the North so that they can come South with free Negro papers as the moment of faux equilibrium. The formal structure of 12 Years A Slave's narrative arc, which is no arc at all but rather a wallowing within an A temporal state of disequilibrium alerts us to the fact that this is a film about slavery shot through the lens of social death. There is no pretense of a sentimental investment in the emancipatory promise in democracy and constitutional redress. There is no pretense of sentimental investment in liberal Humanist notions of the universal integrity of the Human or the capacity of white people to look into their hearts and change.  This kind of change, this transformative promise, this  peculiarly humanist kind of narrative belongs to white men and their junior partners in civil society meaning non-black immigrants, white and non-black people who are Queer, and non-black women. These fully invested and not so fully vested citizens live through narrative arcs of transformation and when need be their collective unconscious can call upon Blacks as props they can harness their anti-black violence to turn blackbodies or black flesh into the necessary implements to help bring about their psychic and social transformation. We might agree that an analogy between the plantation of the 19th century and the web of institutional relations that constituted the world of debate seems a bit dodgy if we were to base our comparison points of articulation in political economy.  In other words it is not cotton which is being picked or sugar cane that is being chopped in these hermetic conference rooms where people speak so fast that you wonder if you should call paramedics before they die of hyperventilation. The round robin losers don't get taken out back and given out a hundred lashes for their failures. Thepolitical economy of the slave estate looks a lot different from the political economy of debate, but the structural violence that is fortified and extended, the political and the libidinal economy of the plantation can be apprehended in the libidinal economy of debate. In debate, as on the plantation fully vested citizens and not so fully vested citizens live through narrative arcs and transformations.  I was struck by the long enduring moments of silence in 12 Years A Slave, for me those silences labor in two ways. They force the audience into a reflection on the Slave's historical stillness.  To quote 
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Hortense Spillers or to quote Orlando Patterson on natal alienation. And they could note a paradigm of existence that if one is a slave one has no contemporaries no interlocutors in the world. The silences are coupled with a series of unsuccessful attempts on a part of the Slave's to find an auditor for his or her speech and be successful in the acts of writing. As Solomon Northup makes his way South in the hold of a slave vessel one of the slaves tells him the way for him to stay alive is to say as little as possible about himself and to let no one know that he can read and write. The simple act of communication, of being heard by the Other turns into an endeavor that cannot be reconciled with his status as a speaking implement. The berries that he makes ink with are too thin and watery to secure his words on the page. Every declaration he makes in which he claims his status as a free black and a bonafide member of civil society is met not with reasoned rejoinders and counter claims backed by the argumentation and evidence that proves him wrong. But are met instead with the most horrendous acts of violence, violence aimed not at producing a disciplined subject in the Foucauldian sense of the word or even a more productive laborer. Rather it is violence aimed at maintaining the annihilation of his subjectivity, violence in service to maintaining the line between the living and the dead.  Solomon and the women and the men who traveled south with him learned very quickly that Black speech is always coerced speech. The only way to speak is to mirror back to non-black that which they are willing to hear. The only way to speak he learns is to mirror back to his masters that which they most admire and cherish in themselves and that any problem which he raises must be tested and rehearsed inside his head before it is broached to his masters that his dilemmas must be transposed into white dilemmas if they are to gain any traction whatsoever and not become just cause to open his back with a whip.  An analogy between 12 Years A Slave and the world of debate may seem facile and ahistorical to some.  For this reason we might want to think of the resonance between the plantation and debate not as an analogy but as a homology- the existence of shared ancestry between a pair of structures or genes in different species. Homologous structures are any structure that have similarity and come from the same lineage. It can be seen in the forelimbs of mammals; analogous structures are very similar but come from different ancestors. This can be seen as the North American flying squirrel as one definition puts it verses the Australian sugar glider.  They both have similar features but come from two different locations. The Australian sugar glider is more related to the kangaroo than to the flying squirrel. So I am suggesting that there is an homology or a set of homolomgies here that makes for a common ancestry and we'll come to this in a moment between the debate and plantation life. Two homologies between the libidinal economy of debate and the libidinal economy of the plantation are Negrophilia and Negrophobia both of which are subtended by gratuitous violence. Gratuitous violence is well theorized by Orlando Patterson along with two other constitutive elements of social death: natal disalienation and general dishonor. But the writing of Franz Fanon in Black Skin, White Masks or Hortense Spillers in Black, White, And In Color or Jared Sexton in Amalgamation Schemes and above all the writing of David Mariott in On Black Men and Haunted Life help us understand how Negrophilia and Negrophobia are also essential to the maintenance of social death.
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Link – Education reform is a cover for furthering institutional power that perpetuates ant-blackness. 
Pommells 12 (Michaela works with political education development, racial identity development and facilitating capacity building workshops for achieving gender and racial justice. She has presented at numerous interdisciplinary conferences and community lectures focusing on intersectional feminism and restorative justice practices. Huffington Post. “Education Reform is Impossible Without Addressing Racism” October 4, 2012. http://www.huffingtonpost.com/michaela-pommells/education-reform-and-racism_b_1940056.html2
I’m tired of talking about education reform. Tired of yapping with other “reformers” who are trying to figure it all out. I’m done. I’m throwing in the towel. But this doesn’t mean I will let my lips turn blue from silence; I’m taking my rant to the picket lines. It’s time to lead the conversation about education reform, with race: the structural organizing factor that determines educational access and opportunity in education institutions. Let’s face it, race inequity may not be a deliberate goal of education policy and practice (or maybe it is) but neither is it accidental. The result is a whole lot of seemingly well-meaning people trying to evoke change in an education system that never intended to educate people of color in the first place. Educational institutions are places that actively reproduce ways of thinking, feeling, believing, and acting that work to the advantage of white students. If we want to “reform” education, it requires that we acknowledge and dismantle the power structures that are embedded in the system. It involves understanding that the conversation about education reform takes place in the shadow of slavery and Jim Crow. The outright denial of the institutional racism that afflicts our schools and classrooms is reinforced through bad policies and educational malpractice. This lends little value in criticizing the circumstances in public schools when most schools fail to even recognize the presence or impact of racism. Yet, it’s a problem because the actual process of dismantling racial inequality in education requires an outright revolution. Power structures and institutions cannot change without getting everybody involved. The conversation has to begin with the assertion that many teachers and teacher educators reflect internalized deficit assumptions about students of color. Teachers are gatekeepers to learning and they can empower their students to challenge our nation’s ideology about black and brown inferiority. Teachers can be led either to continue to project racism in their classrooms, or to build their capacity to challenge institutional racism that is affirmed, appropriated, or resisted within their school site. Engaging educators in the process of building an anti-racist movement for public education creates solidarity that is not separated by race but explored and appreciated in order to better understand the way power works. Today, education policies have barely responded to the disparities in the system that systematically disadvantage students of color. Democrat’s policies have aligned with the corporate education agenda. The GOP and the Tea Party have made strong endorsements for school choice and have essentially suggested eliminating the Department of Education. We can’t rely on our government for this one. Achieving an anti-racist education system will require an uprising from the ground up that demands anti-racist policies and carries out systematic anti-racist education among teachers and students. Until then, we will only pretend to care about education reform.
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Link - This sidelining of the fate of blacks undermines effective coalitions and produces alliances with an anti-black civil society. Vote Neg on presumption. 
Sexton 10 (Jared, UC-Irvine, https://eee.uci.edu/12w/22500/homepage/sexton_POC.blindness.ST.pdf)
If the oppression of nonblack people of color in, and perhaps beyond, the United States seems conditional to the historic instance and functions at a more restricted empirical scope, antiblackness seems invariant and limitless (which does not mean that the former is somehow negligible and short-lived or that the latter is exhaustive and unchanging). If pursued with some consistency, the sort of comparative analysis outlined above would likely impact the formulation of political strategy and modify the demeanor of our political culture. In fact, it might denature the comparative instinct altogether in favor of a relational analysis more adequate to the task. Yet all of this is obviated by the silencing mechanism par excellence in Left political and intellectual circles today: “Don’t play Oppression Olympics!” The Oppression Olympics dogma levels a charge amounting to little more than a leftist version of “playing the race card.” To fuss with details of comparative (or relational) analysis is to play into the hands of divide-and-conquer tactics and to promote a callous immorality. However, as in its conservative complement, one notes in this catchphrase the unwarranted translation of an inquiring position of comparison into an insidious posture of competition, the translation of ethical critique into unethical attack. This point allows us to understand better the intimate relationship between the censure of black inquiry and the recurrent analogizing to black suffering mentioned above: they bear a common refusal to admit to significant differences of structural position born of discrepant histories between blacks and their political allies, actual or potential. We might, finally, name this refusal people-of-color-blindness, a form of colorblindness inherent to the concept of “people of color” to the precise extent that it misunderstands the specificity of antiblackness and presumes or insists upon the monolithic character of victimization under white supremacy —thinking (the afterlife of) slavery as a form of exploitation or colonization or a species of racial oppression among others. The upshot of this predicament is that obscuring the structural position of the category of blackness will inevitably undermine multiracial coalition building as a politics of radical opposition and, to that extent, force the question of black liberation back to the center of discussion. Every analysis that attempts to understand the complexities of racial rule and the machinations of the racial state without accounting for black existence within its framework—which does not mean simply listing it among a chain of equivalents or returning to it as an afterthought—is doomed to miss what is essential about the situation. Black existence does not represent the total reality of the racial formation—it is not the beginning and the end of the story—but it does relate to the totality; it indicates the (repressed) truth of the political and economic system. That is to say, the whole range of positions within the racial formation is most fully understood from this vantage point, not unlike the way in which the range of gender and sexual variance under patriarchal and heteronormative regimes is most fully understood through lenses that are feminist and queer What is lost for the study of black existence in the proposal for a decentered, "postblack" paradigm is a proper analysis of the true scale and nature of black suffering and of the struggles—political, aesthetic, intellectual, and so on—that have sought to transform and undo it. What is lost for the study of nonblack nonwhite existence is a proper analysis of the true scale and nature of its material and symbolic power relative to the category of blackness.76 This is why every attempt to defend the rights and liberties of latest victims of state repression will fail to make substantial gains insofar as it forfeits or sidelines the fate of blacks, the prototypical targets of the panoply of police practices and the juridical infrastructure built up around them. Without blacks on board, the only viable political option and the only effective defense against the intensifying cross fire will involve greater alliance with an antiblack civil society and further capitulation to the magnification of state power. At the apex of the midcentury social movements, Kwame Ture and Charles Hamilton wrote in their 1968 classic, Black Power: The Politics of Liberation, that black freedom entails "the necessarily total revamping of the society." 77 For Hartman, thinking of the entanglements of the African diaspora in this context, the necessarily total revamping of the society is more appropriately envisioned as the creation of an entirely new world: I knew that no matter how far from home I traveled, I would never be able to leave my past behind. I would never be able to imagine being the kind of person who had not been made and marked by slavery. I was black and a history of terror had produced that identity. Terror was "captivity without the possibility of flight, ' inescapable violence, precarious life. There was no going back to a time or place before slavery, and going beyond it no doubt would entail nothing less momentous than yet another revolution.78
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Impact - Black is driven through psychic integrations that drive the libidinal means of negrophoba and necrophilia – which are structuring claim to how individuals experience violence 
Wilderson in 14 http://sfbay-anarchists.org/wp-content/uploads/2015/01/frank-b-wilderson-iii-were-trying-to-destroy-the-world-antiblackness-police-violence-after-ferguson.pdf, “We’re trying to destroy the world” Anti-Blackness & Police Violence After Ferguson An Interview with Frank B. Wilderson, III
Here’s one little example of how this conundrum or paradox affects the way we can speak to White people and our so-called ‘allies of color’. In Tulia, TX, in 1999, 45 Black people and about two Latinos were arrested in a one-night drug bust. In other words, roughly 10 percent of the Black population were arrested in one night. All of the day we were able to get most of the convictions overturned, because the undercover agent did not have evidence’. There was one undercover agent who indicted 45 Black people and two Latinos. But he did not come to court with cocaine. He came to court with this word. And what was interesting to me about that was that when jurors were interviewed about that, and people said to them, ‘So you convicted these kids, some to 200 or 300 years, on no evil to happen to your child?’, one of the jurors said—without any sense of irony—‘if it was my child, we’d need evidence’. So the problem situates it, i.e. in the rogue actions of the police. The problem is in the libidinal economy, which is to say in the collective unconscious of everybody else. And if we were to actually understand that better, we’d understand that Blackness is always-already criminalized in the collective unconscious. The only problem for white supremacy and anti-Blackness when it’s happening to Black people in Mexico for example, is one of logistics, of mechanics, which is to 7 “Police brutality has never identified our problem. Our problem is one of complete captivity from birth to death, and coercion as the starting point of our interaction with the State and with ordinary white citizens” say, ‘how can we make the criminalization stick?’ It’s not a question of something wrong taking place, that these Black people are suffer or exist under police brutality. Policing—policing Blackness—is what keeps everyone else sane. And if we can start to see the policing and the mutilation and the aggressivity towards Blackness not as a form of discrimination, but as being a form of psychic health and well-being for the rest of the world, then we can begin to reformulate the problem and begin to take a much more iconoclastic response to it. JB - This idea that there is a sort of necessity, for the quality of life—i.e. that the existence of an anti-Black perspective is life for those who are involved in the mutilating, torturing, terrorizing Black people...what’s preventing Black people from understanding this? Some folks, such as Fanon, Frances Cress Welsing, etc., have attempted to grasp the psychic relation between the terrorizer and the terrorized, but most folks won’t go so far as to say that there is a health and even a sense of pleasure in that libidinal economy for Whites to enact an anti-Black perspective. What’s preventing folks from understanding that? To read two Black authors, Hortense Spillers and Fanon’s Black Skin White Masks, in particular for those moments where they are at a loss to address what they have come up against. What we tend to do -- and I’m not criticizing this, we have to help Black people make it through the day, which is the job of Black psychologists and Black psychoanalysts -- but we also need people like me, who point to the failures of what Fanon called the “healthy infrastructure of the psyche”. And then I’d also suggest moving to the more uncompromising literature of David Marriot and Jared Sexton, who will deal with psychoanalysis but will not offer any cure. Here’s the deal: in a nutshell, every other group lives in a context of violence which has what I would call a sort of psychological grounding wire, which means that they can write a sentence about why they are experiencing that violence. Native Americans can write a sentence that says ‘I’m experiencing violence because this is an ongoing tactic within a strategy of colonization’. White feminists can say the same, that ‘this is an ongoing tactic within a strategy of patriarchy’. For a Black person to try and emulate that kind of interpretive lens, the problem becomes a lot bigger. For us this is the ongoing tactic of a strategy for human renewal. The violence against us becomes a tactic within a strategy to secure Humanity’s place. It’s not a tactic in an ongoing strategy to take our land away, or to take our rights away. We never had any rights. The other thing is that our psyche does not obey the objective laws of the structure. The simple way of putting that would be to say that we exist in an external superviolence, and we exist in an internal soup which has self-hatred as one of its main components. One of the things that Marriot and Fanon each say is that, generically speaking, the structure by which human beings are recognized by other human beings and incorporated into a community of human beings, is anti-slave. And slaveness is something that has consumed Blackness and Africanness, making it impossible to divide slavery from Blackness. Even if I say to myself, “I am not a Slave”, we don’t make our own way in the world. So we know every day, before 9 walking out of the house—and I think the American Black knows it quicker, like say at age 3, the Caribbean and African Black might know it a little bit later on in life, like Fanon says, ‘I was 18 when I learned it’—that we cannot enter into a structure of recognition as a being, an incorporation into a community of beings, without recognition and incorporation being completely destroyed
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Reform Alt – black communities should be able to set up their own educational institutions. 
Perry 16
 (Andre is a contributor at The Root. The Root. “Black Folks Don’t Need Education Reform; We Need a System We Can Call Our Own” August 3, 2016 http://www.theroot.com/black-folks-don-t-need-education-reform-we-need-a-syst-1790856272
The scant mention of Democrats’ official platform on K-12 education on the main stage at the Democratic National Convention last week was clearly a political effort to distance the party from the fray. Democratic presidential nominee Hillary Clinton has backed off many hallmarks of the accountability era that started with the passage of No Child Left Behind in 2001 under the first George W. Bush administration and ended when that law was replaced with the Every Student Succeeds Act last year. Many approaches, like teacher evaluation, simply did not work and caused irreparable harm to teachers and children. Others, like charter expansion and school closures, did not live up to the promise Clinton hoped for. In 2014, Bill Clinton forecast his wife’s evolution when he said that charter schools have not held up their “original bargain.” Hillary Clinton the following year doubled down on her husband’s remarks, stating, “Most charter schools … don't take the hardest-to-teach kids. And if they do, they don't keep them.” Leading up to the DNC, reform-friendly language was scrubbed from the official platform. And Randi Weingarten, president of the American Federation of Teachers, said in her remarks at the DNC (pdf) that Hillary Clinton will “reset education policy to focus on skills like creativity and critical thinking, not more testing.” Education reform is clearly a part of the Obama legacy that Clinton doesn’t outwardly want to adopt. But rebuking education reform is an insufficient strategy to address districts and states that continuously failed to serve black and brown children before the NCLB. Black folk need an alternative, and reform must be redefined. Instead of reforming the reforms, let’s do something we’ve never done before: Let’s create a system rooted in the people who need change the most. Let’s adopt a philosophy centered on black and brown people. In his classic text Pedagogy of the Oppressed, philosopher and educator Paulo Freire said, “If true commitment to the people, involving the transformation of the reality by which they are oppressed, requires a theory of transforming action, this theory cannot fail to assign the people a fundamental role in the transformation process.” Freire believed that transformation requires an educational system rooted in the people who need change. The choice movement, for instance, will always fall short in urban areas because the system of thought wasn’t centered on black or brown worldviews. Adam Smith, forefather of the political economy, might appreciate the choice- and standards-based curriculum movements that emphasize competition, productivity and rugged individualism. Filtered by the works of Milton Friedman, the educational-choice movement in particular has been applied so loosely that basic ethics and notions of fairness have been trumped by stereotypical corporate values that fly in the face of what black, brown and girl students need. As it was inevitable for school leaders to call themselves CEOs, it was also inescapable that students and teachers would be viewed instrumentally in terms of their productivity. Suspension, expulsion and mass firings became practical and acceptable means of showing “growth.” First “poverty didn’t matter.” Then, all of a sudden, it did, and schools needed wraparound services. The race of the teacher didn’t matter. Now reform organizations are looking for black and brown teachers and leaders en masse. (For the descendants of slaves, “human capital” problems take on a whole different meaning.) Expulsion and suspension were a necessary evil in order to develop a positive school culture. Now we need restorative-justice programs. All of the aforementioned mistakes were predicted, aired and fought and could have been avoided. But the fidelity to ideology evidences the stubbornness of white privilege that comes out of a Eurocentric model. The inefficiencies of white privilege cost us so much more than dollars. With every reform from the choice frame, we add to the bureaucracy of white institutions built to help black communities. Consequently, each institution and approach attempts to reform the prior without questioning the bedrock on which they were all built upon: white supremacy and patriarchy. After every iteration, the only remaining factors are the base ideology and system of oppression. Audre Lorde said, “The master's tools will never dismantle the master's house.” Let’s stop patching the previous error. If we can build a reform approach and invest billions around a white male, we should be able to do so around Afrocentric people and philosophies. Black and brown folk don’t need “reform.” We need an alternative that we define.
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Link – Education Reform actively disadvantages black communities.  
Nelson 15  (Steve is Head of the Calhoun School in Manhattan. Huffington Post. “Education Reform Is Making All Public Schools Worse” January 13, 2015. http://www.huffingtonpost.com/steve-nelson/education-reform-public-schools_b_6457414.html
Education is really not worse (or better) now than in previous generations. Diane Ravitch and others have made that case with abundant evidence. But the political hand-wringing over low achievement in poor urban schools has unleashed a torrent of really bad policy and practice that is washing over schools everywhere. It is a bit like trying to put out a fire in the closet by turning the hoses on the whole damn house. Which would be bad enough, but the policies are pouring gasoline, not water, on the fire. Just in two days this month, I heard reports from several family members on the hot flames of reform licking at schools far removed from the neighborhoods targeted by reformers. My daughter is a wonderful teacher, trained in the Steiner (Waldorf) philosophy. For more than a dozen years she worked in several progressive Waldorf schools, engaging children in play-based activities, rich in the arts and lively, creative experiences and all the other things a good progressive education provides. Then, in fall of 2014, she began work at a semi-rural public school in the Northeast Kingdom of Vermont. There, she encountered the slightly diluted, but still pointless, expectations of educational reform. Testing, standards, rubrics, accountability. She teaches pre-school, so the impact is less severe. The superintendent and principal clearly hired her because of her more progressive sensibilities. But she and they must work around the requirements of federal and state policy in order to do the work they love. My sister-in-law, a music teacher for many years in Madison, WI, reports being at the end of her rope. What has been, and should be, a joyful experience has been made increasingly tedious by regulation, standardization, assessment rubrics and other nonsense that adds nothing. The expectations and requirements emanating from No Child Left Behind, Race to the Top and the Common Core are making life more difficult for teachers all around America — for absolutely no reason. Their schools are not failing, their students are doing no worse (or better) than they’ve ever done before, their communities aren’t concerned about the schools and yet, the tentacles of mindless “reform” are strangling the life out of their schools. The MetLife Survey of teacher satisfaction reports that teacher morale is plummeting. In 2008 62 percent of teachers reported being “satisfied” with their work. In 2012 that percentage shrank to 39 percent. This tragic fact is due to the policies and practices of so-called traditional educational reform and to the decreasing resources available to teachers. The mixed success of traditional schools in decades past was due, at least in part, to the autonomy of schools and their faculty to do many things that were essentially progressive; things like field trips, fun projects, musical theater, science experiments, debate classes and other experiential, sensory rich activities. Now, with the stringent, all-consuming expectations imposed by NCLB, RTTP and Common Core, good teachers simply don’t have the time or freedom to do those progressive things they might have done in the past. These are only the educational reasons that “reform” really means “deform.” The political ramifications are equally or more damaging. Funding for public education has declined. According to the Center on Budget and Policy Priorities: States’ new budgets are providing less per-pupil funding for kindergarten through 12th grade than they did six years ago — often far less. The reduced levels reflect not only the lingering effects of the 2007-09 recession but also continued austerity in many states; indeed, despite some improvements in overall state revenues, schools in around a third of states are entering the new school year with less state funding than they had last year. At a time when states and the nation are trying to produce workers with the skills to master new technologies and adapt to the complexities of a global economy, this decline in state educational investment is cause for concern. The phrase “trying to produce workers ...” diminishes my enthusiasm for the Center’s point of view, but the facts are alarming nonetheless. The reasons for the decline are complex, including the “lingering effects of the recession” they cite. But this trend will continue despite the clear economic recovery. In part this is because the tide of “economic recovery” has floated all the luxury liners — not so much the middle class rowboats. Most schools are still funded by a stagnant or shrinking property tax base. Finally, although a relatively small factor, according to the U.S. Census Bureau, the percentage of households in America with children under age 18 has been in steady decline. These economic factors are exacerbated by constant political rhetoric, which is parroted by educational reformers and conservative commentators. Here are constant themes echoed on various political and education forums: • Money doesn’t fix education. We spend more than (choose your nation) and get worse results. • Class size doesn’t matter. (Which is true to a certain extent in the grim industrial model of this era) • Teachers are overpaid and don’t even work all year. • Teachers unions are only interested in the status quo and ripping off the rest of us. • The reasons schools are bad is because parents are irresponsible. It’s their problem. I’m not paying to raise their (usually 
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black) kids. There are many similar bits of bitter propaganda one can discover in an hour or two on Huffington Post or in other education discussion settings. The fascination with economy of scale and the use of technology also contributes to the erosion of funding. If one believes that technology can make education leaner and meaner, they certainly have a point. Schools have indeed gotten leaner and meaner. And most of all, the rise of charter schools, the mirage of school “choice,” and the hundreds of millions spent by hedge funds and foundations to fund a very small percentage of America’s schools, create the illusion that we don’t need a strong base of funding for the public system. The education reform cartel has largely succeeded in convincing the public of the bullet points above, leading to civic resistance to proper funding of local schools. The strategy of reformers seems to be to starve public schools so that increasing numbers of families will flee to the charters and voucher-funded private schools. Whether or not it is their intent, it is the clear result. For these reasons it is not hyperbole to claim that educational reform has made nearly all public schools worse.
Link – Education Reform prevents structural change – sustains anti-black violence. 
Quick 16 
(Kimberly is a policy associate at The Century Foundation working on education policy in the foundation’s Washington, D.C. office. The Century Foundation. “Why Black Lives Matter in Education, Too”. June 21, 2016. https://tcf.org/content/commentary/black-lives-matter-education/
Last month, the New Schools Venture Fund Summit in San Francisco—an invitation-only conference of education reformers—opened with words from a Black Lives Matter Teach For America executive, an advocate for undocumented young people, and a professor on social movements. Their opening plenary session reflected the growing commitment of many mainstream education reform organizations to explore how issues of race and identity impact education’s landscape. But not everyone is happy about it. Not too long after the conference, Robert Pondiscio, a senior fellow and vice president at the Thomas B. Fordham Institute, wrote a piece criticizing the “leftward lurch” of the education reform movement. He quoted several right-leaning education reformers who feel like conservative dissenting views are being ostracized by the “increasing dominance of social justice warriors.” Many of the unnamed sources, as well as Rick Hess of American Enterprise Institute, decried the increase of identity politics in education policy. Specifically, they seemed to have the biggest issues with Black Lives Matter (BLM) and its unapologetic rhetoric. One cannot ignore structural racism, anti-blackness, and institutionalized violence in schools and call themselves an education reformer. To assert that the vast disparities in educational and social outcomes between minority children and their white counterparts are not rooted in past and present racially discriminatory policies and pervasive biases is to intentionally misdiagnose the problem. In fact, let’s take it a step further and ask: Should we be comfortable with people teaching and creating policy for black children if they are uncomfortable proclaiming that Black Lives Matter? Sure—some of BLM’s principles are divisive. Black Lives Matter’s bold mode of advocacy makes demands rather than proposals, and identifies more challenges than victories. But we should remember that this nation was divided on issues of race and class long before BLM emerged as a social force. Moreover, neither the conservative ed-reformers that criticized BLM, nor the activists that spoke on its behalf at the summit mentioned specific policies that they’d like to disagree with or promote. Rather than engaging in a discussion on debateable policy platforms and interventions, conservative reformers like Jeanne Allen of CER are perturbed by social justice activists “beating [their] chests over race and income.” Division is not why we fear BLM; its far-reaching calls for change implicate long-standing institutions and individuals alike. Black Lives Matter is a “radical” concept for three major reasons. Flipping the Script First, it decentralizes white people from conversations about policies and institutions that were previously created for maintaining the power and privilege of whiteness. Our public school system began to take shape during a time when, in most Southern states, it was illegal to teach black slaves to read and write. As the system developed and expanded, schools were thought to be vehicles to civilize, Christianize, and control black and brown children so they would not contribute to social upheaval. In this process, Congress made it illegal to teach Native Americans in their native tongues, and stripped young native children from their homes to “kill the Indian to save the man.” And although African-American leaders pushed for public education in the South during Reconstruction, the withdrawal of federal troops in 1877 jumpstarted generations of terror, legal segregation, sharecropping, and substandard educational opportunities. 
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By 1932, a survey of 150 school districts showed the beginnings of racialized academic tracking, and by the time the Educational Testing Service is formed in 1948, the originator of the SAT, known eugenicist Carl Brigham had already performed research “proving” that immigrants and minorities were “feeble minded.” Most current education reform circles—while often innovative in outlook—have systematically failed to contend for the ways in which racially discriminatory policy is baked into our system of public education. While we have made progress, this disregard for black lives and black narratives limits the effectiveness of proposed reforms. How can one truly measure success through test scores without first deeply evaluating how those tests might contain racially biased measures? How can reformers push challenging curriculums but not first ask whether the books given to the children affirm or diminish their heritage? Do we trust charter schools to implement no-excuses disciplinary policies before wrestling with the historical tendency of public education to encourage white assimilation over black freedom? In both blatant and subtle ways, our education, housing, criminal justice, and political systems center the needs, feelings, and experiences of white Americans. Racial segregation and marginalization are often foundational, and breaking that foundation necessarily causes fear, instability, and discomfort to those for whom it lifted up. Of course, white people—and particularly low-income white people—face real and legitimate problems and inequities in America as well. But unlike black and brown people, these challenges do not occur because they are white. Black Lives Matter doesn’t seek to remove cross-racial concerns from public policy discourse and creation, but to ensure that the concerns of African-Americans are consistently included in meaningful and effective ways. Wanting It Now Unfortunately, and in contrast to much political rhetoric, we have never been a “We’re all in this together” nation. We were for forced busing before we were against it: white families remained quietly satisfied with the practice as long as it was used to maintain segregated schools rather than as a tool for integration. Majority-minority schools are much more likely to be overwhelmingly low-income, lack qualified or experienced teachers, have an insufficient number of therapists or counselors on staff, and fail to offer higher level or advanced placement coursework. The landscape of black economic deprivation and isolation is also bleak: people of color are more likely to experience discriminatory housing policies, live near environmental hazards like coal-fired power plants and landfills, and suffer from unsafe and contaminated living spaces than are low-income whites. And the low rate of intergenerational social and economic mobility in the black community means that even if a black family climbs into the middle class, there is no guarantee that their children will remain there. This is old news. Research now confirms what minorities have long known to be true through their own lived experiences. Tired of waiting, Black Lives Matter demands sweeping and immediate change. If BLM activists seem perpetually dissatisfied, it’s because they are. And they should be. The issues facing black Americans are urgent, and small advancements, while good, are woefully insufficient. Moreover, marginal, slow improvements are too often used as excuses to cancel or postpone structural change. Many education reformers, resigned to passive incrementalism, are too quick to celebrate minor changes when vast racial and socioeconomic gaps persist when it comes to student achievement and opportunities. Pushing Back to Push Forward Finally, this push for immediate change necessitates more confrontational, more visible tactics. It’s worth remembering the marginalization that frequently accompanies minority voices. From delays in civil rights legislation, to the voter ID laws currently springing up in many states, the concerns and opinions of brown and black people have been drowned out by powerful leaders who do not look like them unless and until they raise their voices or disrupt the status quo. A significant catalyst for reform during the height of the Civil Rights Movement was the media imagery of black people facing violence in the forms of angry mobs, police dogs, and fire hoses head on, defying local laws and regulations that restricted their ability to protest and assemble. Black Lives Matter is in many ways a movement of black bodies in defiance. It makes sense that this challenges us—particularly as people invested in education. Part of the purpose of school is to mold not just smart, but well-adjusted and civic minded kids, and at first glance, Black Lives Matter activists appear unconcerned with civility. But in many ways, BLM uplifts a vision of blackness that educators should want for their students: powerful, confident, inquisitive, social-justice minded, determined, and ultimately, heard. In an environment where black boys are three times more likely than white boys—and black girls are six times more likely than white girls—to be suspended or expelled from school, and where the vast majority of those punishments are delved out for “defiance” or other subjective, non-violent behaviors, it’s time to seriously reflect on the ways that society might conflate bad behavior and black expression. Educators, regardless of ideology, should advocate for spaces in which all student voices will be empowered, and should be particularly conscious of how black voices might need to be a little louder than the rest to be equally regarded. The 
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Conservative Voice: Pushout or Walkout? The conservative voice in education reform remains important, and has contributed to challenging the status quo in several important ways. But Black Lives Matter is simply the notion that the humanity of black people deserves to be respected and regarded with the same vigor and consistency as that of white people in all policy and processes. It’s curious, then, that some conservatives have identified this basic notion—the still unfulfilled promise of “all men are created equal”—as a force that alienates them from the education reform conversation. It’s fully possible to be conservative and advocate for say, market-based reforms, while acknowledging structural racism and disparity and desiring to do something about it. In his essay on conservative pushout in the education reform movement, Pondiscio writes that “conservative theories of action are based on strong evidence of two claims: that markets have taken more people out of poverty than any force and history, and that full membership in civil society gives individuals and their groups power, builds social capital, and enables communities to thrive and express themselves fully.” He is correct that these ideas merit a full hearing. But they are not incompatible with equity-minded social movements—so long as conservatives are willing to acknowledge the ways in which minorities have struggled to gain access to both the marketplace and civil society. Anti-racism need not be connected to a particular partisan ideology, but for whatever reasons, some conservatives still seem to shy away from the concept.
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The affirmative’s insistence inclusion into an international order is a demand that the slave can only laugh at. The defense of this transcendental subject is a call to bring more bodies into the tent of the HUMAN with control instead of actively emptying our faith in Humanity.
Wilderson 10
Until one can demonstrate how the corporeal integrity of the Black has indeed been repaired, "a political genealogy of gender ontologies" which "blow[s] apart the sex-gender-desire nexus .. . [and thus] permits resignification of identity as contingency" is a political project the Slave can only laugh at, or weep at. But whether laughing or weeping (for the Slave's counterhegemonic responses are of no essential value and have no structural impact), the Slave is always sidelined by such "resignification of [Human] identity." Resignification of an identity which never signified— an identity void of semiotic play—is nothing to look forward to. Here, an unforgivable obscenity is performed twice over: first, through the typical White feminist gesture that assumes all women (and men) have bodies, ergo all bodies contest gender's drama of value; and, second, by way of the more recent, but no less common, assertions that the analysis of "relations" between White and Black has a handy analog in the analysis of gendered relations. Indeed, for such intellectual protocols to transpose themselves from obscenities to protocols truly meaningful to the Slave (in other words, for their explanatory power to be essential and not merely important), the operative verbs, attached to what Butler calls "the . . . forces that police," would have to be not maskand redact but 31 5 murder. "Identity" may very well be "the investiture of name, and the marking of reference"44—and here is where the postcolonial subject and the White subject of empire can duke it out (if, in the process, they would leave us alone!)—but Blackness marks, references, names, and identifies a corpse. And a corpse is not relational because death is beyond representation, and relation always occurs within representation. What is the "it" beyond representation that Whiteness murders Inother words, what "evidence" do we have that the violence that positions the Slave,is structurally different from the violence inflicted on the worker, the woman, the spectator, and the postcolonial? Again, as I demonstrated in part 1, the murdered "it" is capacity par excellence, spatial and temporal capacity. Marxism, film theory, and the political common sense of socially engaged White cinema think Human capacity as Butler and Seshadri-Crooks do, as universal phenomena. But Blacks experience Human capacity as a homicidal phenomenon. Fanon, Judy, Mbembe, Hartman, Marriott, Patterson, and Spillers have each, in his or her own way, shown us that the Black lost the coherence of space and time in the hold of the Middle Passage. The philosophy of Judith Butler, the film theory of Kaja Silverman, Mary Ann Doane, and Kalpana Seshadri-Crooks, the Marxism of Antonio Negri and Michael Hardt, the social optimism or pessimism of popular film reviews, and the auteurial intention of the director Marc Forster all leave the Slave unthought. They take as given that the Black has access to dramas of value. But each disparate entity in any drama of value must possess not only spatiality (for even a patch of grass exists in space), but the power to labor on space,the cartographic capacity to make place—if only at the scale of the body. Each disparate entity in any drama of value must possess not only temporality (for even a patch of grass begins-exists-and-is-no-more) but the power to labor over time: the historiographic capacity to narrate "events"—if only the "event" of sexuality. The terrain of the body and the event of sexuality were murdered when the African became a "genealogical isolate."45 Thus, the explanatory power of the theorists, filmmaker, and film reviewers cited above, at its very best, is capable of thinking Blackness as identity or as identification, conceding, however, as the more rigorous among them do, that "black and white do not say much about identity, though they do establish group and personal identifications of the subjects involved."46 But even this concession gets us nowhere. At best, it is a red herring investing our attention in a semiotic impossibility: that of the Slave as signifier. At worst, it puts the cart before the horse, which is to say that no Marxist theory of social change and proletarian recomposition, and no feminist theory of bodily resignification, has been able (or cared) to demonstrate how, when, and where Abraham Lincoln freed the slaves. Yet, they remain, if only by omission, steadfast in their conviction that slavery was abolished. At moments, however, the sensory excess of cinema lets ordinary White film say what extraordinary White folks will not.
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We must theorize slavery as maximum captivity in order to produce a structural analysis capable to think of the resistance necessary to disrupt that system 
Sexton 16 
 (Jared, Professor of African-American Studies) 2016 (Afro-Pessimism: The Unclear Word, Rhizomes Journal, C.A.)
[4] The reticence expressed about the force and signification of Afro-Pessimism, which in some quarters has bloomed into open if largely uninformed resistance, has taken on the logic of preemptive strike. Though we have little engagement in print thus far, due in part to the recentness of the published literature, certain discussions are nonetheless afoot on the left "devoted to blaming pessimism for whatever crisis is thought to occupy us at the moment." Afro-Pessimism, in this case and on this count, is thought to be, in no particular order: a negative appraisal of the capabilities of black peoples, associating blackness with lack rather than tracing the machinations through which the association is drawn and enforced, even in the black psyche, across the longue durée; a myopic denial of overlapping and ongoing histories of struggle and a fatal misunderstanding of the operational dynamics of power, its general economy or micro-physics, reifying what should be historicized en route to analysis; a retrograde and isolationist nationalism, a masculinist and heteronormative enterprise, a destructive and sectarian ultra-leftism, and a chauvinist American exceptionalism; a reductive and morbid fixation on the depredations of slavery that superimposes the figure of the slave as an anachronism onto ostensibly post-slavery societies, and so on. [5] The last assertion, which actually links together all of the others, evades the nagging burden of proof of abolition and, moreover, fails to acknowledge that one can account for historically varying instances of anti-blackness while maintaining the claim that slavery is here and now. Most telling though is the leitmotif of offense, and the felt need among critics to defend themselves, their work, their principles and their politics against the perceived threat. In place of thoughtful commentary, we have distancing and disavowal. The grand pronouncement is offered, generally, without the impediment of sustained reading or attempted dialogue, let alone careful study of the relevant literature. The entire undertaking, the movement of thought it pursues, is apprehended instead as its lowest common denominator, indicted by proxy, and tried in absentia as caricature.[1] [6] Astonishingly, all of this refuses to countenance the rhetorical dimensions of the discourse of Afro-Pessimism (despite the minor detail that its principal author is a noted creative writer and its first major statement is found in an award-winning literary work of memoir) and the productive theoretical effects of the fiction it creates, namely, a meditation on a poetics and politics of abjection wherein racial blackness operates as an asymptotic approximation of that which disturbs every claim or formation of identity and difference as such.[2] Afro-Pessimism is thus not against the politics of coalition simply because coalitions tend systematically to render supposed common interests as the concealed particular interests of the most powerful and privileged elements of the alliance. Foremost, Afro-Pessimism it seeks, in Wilderson's parlance, "to shit on the inspiration of the personal pronoun we" (143) because coalitions require a logic of identity and difference, of collective selves modeled on the construct of the modern individual, an entity whose coherence is purchased at the expense of whatever is cast off by definition. The subject of politics is essentially individual and there is in effect always another intervention to be made on behalf of some aspect of the group excluded in the name of the proper.[3] The ever-expansive inclusionary gesture must thus be displaced by another more radical approach: an ethics of the real, a politics of the imperative, engaged in its interminably downward movement. This daunting task entails making necessity out of virtue, as it were, willing the need for the black radical imagination and not just its revisable demand. If certain scholars whose work has been instructive or inspirational for Afro-Pessimism miss this point too, it may have something to do with the search for a method of gaining agency that, while rightly suspending the assumption of an a priori agent, nonetheless rushes past the hidden structure of violence that underwrites so many violent acts, whether spectacular or mundane. [7] Such may provide reassurance for those informed by the basic assumptions and animated by the esprit de corps of the theoretical orientations and conceptual frames in question, but it cannot be mistaken for an adequate defense of a disposition. We would do well, on this score, to heed Joshua Dienstag's rather germane suggestion in Pessimism: Philosophy, Ethic, Spirit that "some thought should be given to why this word functions so well as a gesture of dismissal" and, likewise, to "the routine use of 'pessimist' and its cognates as a casual intellectual put-down" (Dienstag 2006: x). For present purposes, Afro-Pessimism as epithet would be the obverse of the unasked question: Why has this discourse found its articulation now? Rather than simply motivating speculation about the psychological states and political commitments of theorists, commentators, students, advocates or adherents; the intervention and implications of Afro-Pessimism, however they are adjudged, "need to be addressed at the theoretical level at which they 
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arose" (Dienstag 2001: 924). Dienstag writes further: Critics have often mistaken a depiction of the world for a choice about our future, as if [scholars] had rejoiced at the decline or decay they described. [...] Yet, despite the abuse they attract pessimists keep appearing—and this should not be surprising since the world keeps delivering bad news. Instead of blaming pessimism, perhaps, we can learn from it. Rather than hiding from the ugliness of the world, perhaps we can discover how best to withstand it (Dienstag 2006: x).[4] [8] As if they rejoiced about the wrong things and, by contrast, failed to rejoice about the right ones. Why not turn this (moralistic) accusation into (political-intellectual) opportunity? Indeed, the moniker "Afro-Pessimism" emerges at a certain inaugural moment as the embrace of a critical outlook deemed, upon review, to be disappointing or discouraging to an ostensibly progressive, even modernist anti-racism (Hartman 2003). Détournement. Resignification. A simple enough term for withstanding the ugliness of the world—and learning from it—might be suffering and Afro-Pessimism is, among other things, an attempt to formulate an account of such suffering, to establish the rules of its grammar, "to think again about the position of the ex-slave," as Bryan Wagner puts it in his Disturbing the Peace, "without recourse to the consolation of transcendence" (Wagner 2009: 2). The difficulty has to do with the special force that the consolation of transcendence—be it cultural, economic, geographical, historical, political, psychological, sexual, social or symbolic—brings to bear on the activity of thinking, no less of speaking and writing, about those whose transcendence is foreclosed in and for the modern world.

Only a refusal to create a distance from the pathology of blackness, to work inside of it can produce the end of the world, and therefore sociality. 
Sexton 10 
(Jared Sexton, Director, African American Studies School of Humanities , Associate Professor, African American Studies School of Humanities, Associate Professor, Film & Media Studies School of Humanities at University of California Irvine, “The Social Life of Social Death: On Afro-Pessimism and Black Optimism”)
What I find most intriguing about the timbre of the argument of “The Case of Blackness,” and the black optimism it articulates against a certain construal of afro-pessimism, is the way that it works away from a discourse of black pathology only to swerve right back into it as an ascription to those found to be taking up and holding themselves in “the stance of the pathologist” in relation to black folks. I say this not only because there is, in this version of events, a recourse to psychoanalytic terminology (“fetishization,” “obsession,” “repetition,”), but also because there is at the heart of the matter a rhetorical question that establishes both the bad advice of a wild analysis and a tacit diagnosis affording a certain speaker’s benefit: “So why is it repressed?” The “it” that has been afflicted by the psychopathology of obsessional neurosis is the understanding, which is also to say the celebration, of the ontological priority or previousness of blackness relative to the antiblackness that establishes itself against it, a priority or previousness that is also termed “knowledge of freedom” or, pace Chandler, comprehension of “the constitutive force of the African American subject(s)” (Chandler 2000: 261). [21] What does not occur here is a consideration of the possibility that something might be unfolding in the project or projections of afro-pessimism “knowing full well the danger of a kind of negative reification” associated with its analytical claims to the paradigmatic (Moten 2004: 279). That is to say, it might just be the case that an object lesson in the phenomenology of the thing is a gratuity that folds a new encounter into older habits of thought through a reinscription of (black) pathology that reassigns its cause and relocates its source without ever really getting inside it. In a way, what we’re talking about relates not to a disagreement about “unthought positions” (and their de-formation) but to a disagreement, or discrepancy, about “unthought dispositions” (and their in-formation). I would maintain this insofar as the misrecognition at work in the reading of that motley crew listed in the ninth footnote regards, perhaps ironically, the performative dimension or signifying aspect of a “generalized impropriety” so improper as to appear as the same old propriety returning through the back door. Without sufficient consideration of the gap between statement and enunciation here, to say nothing of quaint notions like context or audience or historical conjuncture, the discourse of afro-pessimism, even as it approaches otherwise important questions, can only seem like a “tragically neurotic” instance of “certain discourse on the relation between blackness and death” (Moten 2007: 9).xiii Fanon and his interlocutors, or what appear rather as his fateful adherents, would seem to have a problem embracing black social life because they never really come to believe in it, because they cannot acknowledge the social life from which they speak and of which they speak—as negation and impossibility—as their own (Moten 2008: 192). Another 
[bookmark: _Toc491875581]2NC Alternative Ext 3/3
***THE CARD CONTINUES***
way of putting this might be to say that they are caught in a performative contradiction enabled by disavowal. I wonder, however, whether things are even this clear in Fanon and the readings his writing might facilitate. Lewis Gordon’s sustained engagement finds Fanon situated in an ethical stance grounded in the affirmation of blackness in the historic antiblack world. In a response to the discourse of multiracialism emergent in the late twentieth-century United States, for instance, Gordon writes, following Fanon, that “there is no way to reject the thesis that there is something wrong with being black beyond the willingness to ‘be’ black – in terms of convenient fads of playing blackness, but in paying the costs of antiblackness on a global scale. Against the raceless credo, then, racism cannot be rejected without a dialectic in which humanity experiences a blackened world” (Gordon 1997: 67). What is this willingness to ‘be’ black, of choosing to be black affirmatively rather than reluctantly, that Gordon finds as the key ethical moment in Fanon? [23] Elsewhere, in a discussion of Du Bois on the study of black folk, Gordon restates an existential phenomenological conception of the antiblack world developed across his first several books: “Blacks here suffer the phobogenic reality posed by the spirit of racial seriousness. In effect, they more than symbolize or signify various social pathologies—they become them. In our antiblack world, blacks are pathology” (Gordon 2000: 87). This conception would seem to support Moten’s contention that even much radical black studies scholarship sustains the association of blackness with a certain sense of decay and thereby fortifies and extends the interlocutory life of widely accepted political common sense. In fact, it would seem that Gordon deepens the already problematic association to the level of identity. And yet, this is precisely what Gordon argues is the value and insight of Fanon: he fully accepts the definition of himself as pathological as it is imposed by a world that knows itself through that imposition, rather than remaining in a reactive stance that insists on the (temporal, moral, etc.) heterogeneity between a self and an imago originating in culture. Though it may appear counterintuitive, or rather because it is counterintuitive, this acceptance or affirmation is active; it is a willing or willingness, in other words, to pay whatever social costs accrue to being black, to inhabiting blackness, to living a black social life under the shadow of social death. This is not an accommodation to the dictates of the antiblack world. The affirmation of blackness, which is to say an affirmation of pathological being, is a refusal to distance oneself from blackness in a valorization of minor differences that bring one closer to health, to life, or to sociality. Fanon writes in the first chapter of Black Skin, White Masks, “The Black Man and Language”: “A Senegalese who learns Creole to pass for Antillean is a case of alienation. The Antilleans who make a mockery out of him are lacking in judgment” (Fanon 2008: 21). In a world structured by the twin axioms of white superiority and black inferiority, of white existence and black nonexistence, a world structured by a negative categorical imperative—“above all, don’t be black” (Gordon 1997: 63)—in this world, the zero degree of transformation is the turn toward blackness, a turn toward the shame, as it were, that “resides in the idea that ‘I am thought of as less than human’” (Nyong’o 2002: 389).xiv In this we might create a transvaluation of pathology itself, something like an embrace of pathology without pathos.
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We must embrace violent revolutions as a disruption of the political economy. Solves the AFF. 
Wilderson 2011 
[Frank B., University of California Irvine – African American Studies/Drama Department, The Vengeance of Vertigo: Aphasia and Abjection in the Political Trials of Black Insurgents, InTensions Journal, Issue 5, Fall/Winter 2011]      
Many pacifist scholars and activists consider the strategies and tactics of armed revolutionaries in First World countries to be short-sighted bursts of narcissism.xvii What pacifist detractors forget, however, is that for Gramsci, the strategy of a War of Position is one of commandeering civic and political spaces one trench at a time in order to turn those spaces into pedagogic locales for the dispossessed; and this process is one which combines peaceful as well as violent tactics as it moves the struggle closer to an all-out violent assault on the state. The BLA and their White revolutionary co-defendants may have been better Gramscians than those who critique them through the lens of Gramsci. Their tactics (and by tactics I mean armed struggle as well as courtroom performances) were no less effective at winning hearts and minds than candle light vigils and “orderly” protests. If the end-game of Gramscian struggle is the isolation and emasculation of the ruling classes’ ensemble of questions, as a way to alter the structure of feeling of the dispossessed so that the next step, the violent overthrow of the state, doesn’t feel like such a monumental undertaking, then I would argue the pedagogic value of retaliating against police by killing one of them each time they kill a Black person, the expropriating of bank funds from armored cars in order to further finance armed struggle as well as community projects such as acupuncture clinics in the Bronx where drug addicts could get clean, and the bombing of major centers of U.S. commerce and governance, followed by trials in which the defendants used the majority of the trial to critique the government rather than plead their case, have as much if not more pedagogic value than peaceful protest. In other words, if not for the “pathological pacifism” (Churchill) which clouds political debate and scholarly analysis there would be no question that the BLA, having not even read Gramsci,xviii were among the best Gramscian theorists the U.S. has ever known. But though the BLA were great Gramscian theorists, they could not become Gramscian subjects. The political character of one’s actions is inextricably bound to the political status of one’s subjectivity; and while this status goes without saying for Gilbert and Clark, it is always in question for Balagoon and Bukhari. [34] How does one calibrate the gap between objective vertigo and the need to be productive as a Black revolutionary? What is the political significance of restoring balance to the inner ear? Is tyranny of closure the only outcome of such interventions or could restoration of the Black subject’s inner ear, while failing at the level of conceptual framework, provide something necessary, though intangible, at the level of blood and sweat political activism? These unanswered questions haunt this article. Though I have erred in this article on the side of paradigm as opposed to praxis, and cautioned against assuming that we know or can know what the harvest of their sacrifice was, I believe we are better political thinkers—if not actors—as a result of what they did with their bodies, even if we still don’t know what to do with ours. *
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End of the World Alt 
Wilderson 16
 (Frank, Prof. Film Studies/Rhetoric @ University of California, Irvine, “The Inside-Outside of Civil Society”: An Interview with Frank B. Wilderson, III”, 20-21)
Black Studies in general and Afro-pessimism in particular present non-Black academics with more than an intellectual problem. It presents them with an existential problem. The reason is because there’s an aspect of Afro-pessimism that we don’t talk about, I don’t even talk about it with my wife every day, which is that were you to follow it to its logical conclusion, it’s calling for the end of the world, you know, it wants the death of everyone else in the same way that we experience our death, so that one could not liberate Blacks through Afro-pessimism and be who one was on the other side of that. That’s the unspoken dynamic of Afro-pessimism. Precisely why it’s not spoken is because, as the British would say, “it’s not cricket,” it’s not proper in mixed society because there’s a kind of hatred toward the world that simmers under Afro-pessimism that is a hatred of other people’s capacity to be, whereas, by contrast, other forms of Black resistance simmer with a hatred of other people’s racist acts and intentions. A Black Studies founded on Afro-pessimism presents more than a thinking problem for white people doing Afro-pessimism: it presents a kind of problem of being because ultimately the work is moving towards the destruction of the very academic who’s doing the work. And not everyone’s down for that [laughter]. As Saidiya Hartman said to me, when she was my mentor on my committee for my dissertation, “you have to find a way to veil, to kind of camouflage this work because no one who’s not Black reading this wants to be as free as this work would make them. They’d be free of their cultures, they’d be free of their families, they’d be free of all the coordinates that ground them. They would find themselves in the abyss of nonexistence that you and I are in. That’s not exactly what they want. They want to help us while maintaining their own sovereignty.” John Brown went to the gallows [laughter]. This is a gallows feeling that doesn’t simply say, “oh, isn’t it a shame that Black people are socially dead;” it condemns everybody else for being socially alive, prior to their actions. What happens on the left is that nobody on the left has a problem making that statement with respect to capitalism. Everybody can say “I don’t give a damn about the personality or the good intentions of individual capitalists. What I want is the end of the capitalist class.” No one would say, “oh show Hitler a little bit of love because he was a vegetarian and didn’t kill any animals” [laughter]. Nobody would say that. They say, “death to all fascists.” What Afro-pessimism says is “death to Humanity.” That’s a harder thing to swallow.

Refusal Alt - Only a refusal to create a distance from the pathology of blackness, to work inside of it can produce the end of the world, and therefore sociality. 
Sexton 10 
(Jared Sexton, Director, African American Studies School of Humanities , Associate Professor, African American Studies School of Humanities, Associate Professor, Film & Media Studies School of Humanities at University of California Irvine, “The Social Life of Social Death: On Afro-Pessimism and Black Optimism”)
What I find most intriguing about the timbre of the argument of “The Case of Blackness,” and the black optimism it articulates against a certain construal of afro-pessimism, is the way that it works away from a discourse of black pathology only to swerve right back into it as an ascription to those found to be taking up and holding themselves in “the stance of the pathologist” in relation to black folks. I say this not only because there is, in this version of events, a recourse to psychoanalytic terminology (“fetishization,” “obsession,” “repetition,”), but also because there is at the heart of the matter a rhetorical question that establishes both the bad advice of a wild analysis and a tacit diagnosis affording a certain speaker’s benefit: “So why is it repressed?” The “it” that has been afflicted by the psychopathology of obsessional neurosis is the understanding, which is also to say the celebration, of the ontological priority or previousness of blackness relative to the antiblackness that establishes itself against it, a priority or previousness that is also termed “knowledge of freedom” or, pace Chandler, comprehension of “the constitutive force of the African American subject(s)” (Chandler 2000: 261). [21] What does not occur here is a consideration of the possibility that something might be unfolding in the project or projections of afro-pessimism “knowing full well the danger of a kind of negative reification” associated with its analytical claims to the paradigmatic (Moten 2004: 279). That is to say, it might just be the case that an object lesson in the phenomenology of the thing is a gratuity that folds a new encounter into older habits of thought through a reinscription of (black) pathology that reassigns its cause and relocates its source without ever really getting inside it. In a way, what we’re talking about relates not to a disagreement about “unthought positions” (and their de-formation) but to a disagreement, or discrepancy, about “unthought dispositions” (and their in-formation). I would maintain this insofar as the misrecognition at 
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work in the reading of that motley crew listed in the ninth footnote regards, perhaps ironically, the performative dimension or signifying aspect of a “generalized impropriety” so improper as to appear as the same old propriety returning through the back door. Without sufficient consideration of the gap between statement and enunciation here, to say nothing of quaint notions like context or audience or historical conjuncture, the discourse of afro-pessimism, even as it approaches otherwise important questions, can only seem like a “tragically neurotic” instance of “certain discourse on the relation between blackness and death” (Moten 2007: 9).xiii Fanon and his interlocutors, or what appear rather as his fateful adherents, would seem to have a problem embracing black social life because they never really come to believe in it, because they cannot acknowledge the social life from which they speak and of which they speak—as negation and impossibility—as their own (Moten 2008: 192). Another way of putting this might be to say that they are caught in a performative contradiction enabled by disavowal. I wonder, however, whether things are even this clear in Fanon and the readings his writing might facilitate. Lewis Gordon’s sustained engagement finds Fanon situated in an ethical stance grounded in the affirmation of blackness in the historic antiblack world. In a response to the discourse of multiracialism emergent in the late twentieth-century United States, for instance, Gordon writes, following Fanon, that “there is no way to reject the thesis that there is something wrong with being black beyond the willingness to ‘be’ black – in terms of convenient fads of playing blackness, but in paying the costs of antiblackness on a global scale. Against the raceless credo, then, racism cannot be rejected without a dialectic in which humanity experiences a blackened world” (Gordon 1997: 67). What is this willingness to ‘be’ black, of choosing to be black affirmatively rather than reluctantly, that Gordon finds as the key ethical moment in Fanon? [23] Elsewhere, in a discussion of Du Bois on the study of black folk, Gordon restates an existential phenomenological conception of the antiblack world developed across his first several books: “Blacks here suffer the phobogenic reality posed by the spirit of racial seriousness. In effect, they more than symbolize or signify various social pathologies—they become them. In our antiblack world, blacks are pathology” (Gordon 2000: 87). This conception would seem to support Moten’s contention that even much radical black studies scholarship sustains the association of blackness with a certain sense of decay and thereby fortifies and extends the interlocutory life of widely accepted political common sense. In fact, it would seem that Gordon deepens the already problematic association to the level of identity. And yet, this is precisely what Gordon argues is the value and insight of Fanon: he fully accepts the definition of himself as pathological as it is imposed by a world that knows itself through that imposition, rather than remaining in a reactive stance that insists on the (temporal, moral, etc.) heterogeneity between a self and an imago originating in culture. Though it may appear counterintuitive, or rather because it is counterintuitive, this acceptance or affirmation is active; it is a willing or willingness, in other words, to pay whatever social costs accrue to being black, to inhabiting blackness, to living a black social life under the shadow of social death. This is not an accommodation to the dictates of the antiblack world. The affirmation of blackness, which is to say an affirmation of pathological being, is a refusal to distance oneself from blackness in a valorization of minor differences that bring one closer to health, to life, or to sociality. Fanon writes in the first chapter of Black Skin, White Masks, “The Black Man and Language”: “A Senegalese who learns Creole to pass for Antillean is a case of alienation. The Antilleans who make a mockery out of him are lacking in judgment” (Fanon 2008: 21). In a world structured by the twin axioms of white superiority and black inferiority, of white existence and black nonexistence, a world structured by a negative categorical imperative—“above all, don’t be black” (Gordon 1997: 63)—in this world, the zero degree of transformation is the turn toward blackness, a turn toward the shame, as it were, that “resides in the idea that ‘I am thought of as less than human’” (Nyong’o 2002: 389).xiv In this we might create a transvaluation of pathology itself, something like an embrace of pathology without pathos.
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Problem solving framework is good.
Martin 15 , Akilah PhD in Agricultural and Biological Engineering, Purdue, Associate Professor at Depaul,  2015, Role-Play Simulations as a Transformative Methodology in Environmental Education, Journal of Transformative Education, Vol. 13, http://jtd.sagepub.com/content/13/1/85.full.pdf
To promote transformative learning within environmental education, we believe that role-play simulations in a problem-solving context holds potential as a methodology to bring about pro-environment behavior. A role-play simulation approach combines elements of Cranton’s (2002) experimental learning and Thomas’s (2009) problem-solving approach, which creates a simulation that focuses on the magnification of our ingrained environmental perspective as influenced by our social and relational environment. Role-play simulations have been used in many disciplines to promote cognitive and emotional learning (Grant, 2006; Rao & Stupans, 2012; Tyson & Janine, 2006). Role-playing is a type of active learning where students ‘‘learn by doing’’ and then reflect upon the experience (Paschall & Wu¨stenhagen, 2012). These types of learning experiences are generally noted to have a more significant impact on students than lectures and other knowledgebased teaching methods (Monahan, 2002). Role-play simulations appear to be especially useful for learning in the social sciences, as the laboratory is for the natural sciences, in that learners benefit from hands-on experience and experimentation (Asal, 2005). When well planned and executed, role-plays elicit real emotions and real-life dilemmas and challenges so that students may become uncomfortable with critical reflection of the experience (Bush-Gibson & Rinfret, 2010).¶ Role-play simulations meets our first criteria, focus on change, because the approach encourages experiences that propel individuals to reflect and reconsider their current assumptions. Much of the power of transformative learning is the ‘‘disorienting event’’ (Mezirow, 2009, p. 19). Mezirow’s thinking about this event is that it is so disorienting and unaligned with an individual’s worldview that they are forced to critically reflect upon it because his or her habits of mind are challenged (Mezirow, 1997). In environmental adult transformation, permanent change is necessary (Bush-Gibson & Rinfret, 2010), and this requires experiences jarring enough to elicit reflection. Role-plays are often used when educators believe that traditional teaching formats will not engender the level of learning desired (Paschall & Wu¨stenhagen, 2012) and when educators seek to influence a significant perspective shift in students. Because role-plays are interactive and reflective, participants are able to observe and reflect upon their behavior, which can be an eye-opening experience and one where they may contend with personal emotions. ¶ In our second criteria for environmental education, real-world context must be used. Role-play simulations often involve real-world situations. Cranton (2002, p. 66) states that there are no teaching methods that ‘‘guarantee’’ transformative learning, but she does suggest that experimental learning can be transformative. Experimental learning can involve real-life simulations. When done in a group setting, learning can shift to behavioral change. Oftentimes, students are asked to reflect on their own assumptions related to a specific experience. Recognizing these assumptions allows students to learn that there are multiple perspectives regarding real-world experiences (Mezirow, 1997). Engaging in real environmental dilemmas, especially ones that are local and relevant to individuals, can draw attention and examination.¶ Learning in a real-world context involves the recognition of several factors. For example, Prakash and Waks (1985, p. 88) suggest that in transformative learning there must be a recognition that ‘‘a conception of self-actualization in which each person’s good depends on the common good.’’ Each individual’s experience must be validated, but individuals must also recognize the value and realness that, in fact, others have a perspective, potentially different from theirs, that must be acknowledged. This is difficult to accomplish but necessary for environmental sustainability to occur. Nieto and Bode (2007) believe that transformative learning involves experiences that change people’s views of the world and empower them to take action to improve their surroundings and their place therein. Additionally, ‘‘environmental activism furnishes a context for deepening our understanding of the emotional state’’ (Kovan & Dirkx, 2003, p. 102). Emotions are an important component of one’s experience and are related to the contexts in which individuals live and learn. Role-play simulations based in real-world issues can impact affective responses in participants and push them toward understanding environmental issues as complex and multifaceted.¶ In our third criteria, internal and external influences on behavior must be present. Transformative learning has a significant focus on one’s ‘‘inner world’’ (Dirkx, Mezirow, & Cranton, 2006, p. 126). Our inner worlds are not often aligned with external reality, and they can be disjointed because these worlds are heavily influenced by our environment (Mezirow, 1997). Our upbringing, roles, culture, and relationships consistently shape our understanding of ourselves and the world in which we live. Role-play simulations engages the interaction between our inner selves and the external world. To fully make meaning of our experiences, individuals must understand this inner/–outer intersection. Without this, our perspectives are not 
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challenged and our assumptions are not tested. Participants can learn to explain themselves and oftentimes the result can be uncomfortable yet cathartic.¶ In our fourth criteria, a problem-solving approach is needed. Thomas (2009) advocates for a problem-based learning paradigm to environmental education because it is focused on skill building, promotes active learning, and motivates critical thinking using actual real-world problems. Problem-solving paradigms often pit different perspectives against each other in the search for an answer. Effective problem solving requires individuals to consider and reflect on diverse opinions that may differ from their own. A specific methodology, action learning, has consistently established its efficacy in the learning process because it intentionally brings together individuals to work toward solving real problems in a process-oriented and reflective way (Rand, 2013; Revans, 1980) that tie together the target of inquiry (i.e., purpose) to specific contexts (Plauborg, 2009). The method uses appropriate questioning to nurture critical reflection and insight. Role-play simulations are similar in nature but go one step further in that participants often take and act out a perspective that is not their own.
Blackness is not past the tipping point, but their conceptualization of anti-blackness as political ontology creates a false dichotomy between destroying this world or being subjected to it --- that homogenizes the experience of the 35 million black people in the US and displaces the possibility of pragmatic practices which can resist anti-blackness. 
KLINE 17,
 Ph.D. candidate in the Department of Religion at Rice University, [David, “The Pragmatics of Resistance: Framing Anti-Blackness and the Limits of Political Ontology,” Critical Philosophy of Race, Vol. 5, No. 1, 2017, p. 51-69, Accessed Online through Emory Libraries]
Wilderson’s critique of Agamben is certainly correct within the specific framework of a political ontology of racial positioning. His description of anti-Black antagonism shows a powerful macropolitical sedimentation of [End Page 56] Black suffering in which Black bodies are ontologically frozen into (non-) beings that stand in absolute political distinction from those “who do not magnetize bullets” (Wilderson 2010, 80). In the same framework, Jared Sexton, whose work is very close to Wilderson’s, is also right when he shows how biopolitical thought—specifically the Agambenian form centered on questions of sovereignty—and its variant of “necropolitics” found in Mbembe has so often run aground on the figure of the slave (see Sexton 2010).5 Locating the reality of anti-Blackness wholly within this account of political ontology does provide an undeniably effective analysis of its violence and sedimentation over the modern world as a whole. However, in terms of a general structure, I understand Wilderson’s (and Sexton’s) political ontology to remain tied in form to Agamben’s even as it seemingly discounts it and therefore remains bound to some of the problems and limitations that beset such a formal structure, as I’ll discuss in a moment. Despite the critique of Agamben’s ontological blind spots regarding the extent to which Black suffering is non-analogous to non-black suffering, as I’ve tried to show, Wilderson keeps the basic contours of Agamben’s ontological structure in place, maintaining a formal political ontology that expands the bottom end of the binary structure so as to locate an absolute zero-point of political abjection within Black social death. To be clear, this is not to say that the difference between the content and historicity of Wilderson’s social death and Agamben’s bare life does not have profound implications for how political ontology is conceived or how questions of suffering and freedom are posed. Nor is it to say that a congruence of formal structure linking Agamben and Wilderson should mean that their respective projects are not radically differentiated and perhaps even opposed in terms of their broader implications and revelations. Rather, what I want to focus on is how the absolute prioritization of a formal ontological framework of autonomous and irreconcilable spheres of positionality—however descriptively or epistemologically accurate in terms of a regime of ontology and its corresponding macropolitics of anti-Blackness—ends up limiting a whole range of possible avenues of analysis that have their proper site within what Deleuze and Guattari describe as the micropolitical. The issue here is the distinction between the macropolitical (molar) and the micropolitical (molecular) fields of organization and becoming. Wilderson and Afro-pessimism in general privilege the macropolitical field in which Blackness is always already sedimented and rigidified into a political onto-logical position that prohibits movement and the possibility of what Fred Moten calls “fugitivity.” The absolute privileging of the macropolitical as [End Page 57] the frame of analysis tends to bracket or overshadow the fact that “every politics is simultaneously a macropolitics and a micropolitics (Deleuze and Guattari 1987, 213). Where the macropolitical is 
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structured around a politics of molarisation that immunizes itself from the threat of contingency and disruption, the micropolitical names the field in which local and singular points of connection produce the conditions for “lines of flight, which are molecular” (ibid., 216). The micropolitical field is where movement and resistance happens against or in excess of the macropolitical in ways not reducible to the kind of formal binary organization that Agamben and Wilderson’s political ontology prioritizes. Such resistance is not necessarily positive or emancipatory, as lines of flight name a contingency that always poses the risk that whatever develops can become “capable of the worst” (ibid., 205). However, within this contingency is also the possibility of creative lines and deterritorializations that provide possible means of positive escape from macropolitical molarisations. Focusing on Wilderson, his absolute prioritization of a political onto-logical structure in which the law relegates Black being into the singular position of social death happens, I contend, at the expense of two significant things that I am hesitant to bracket for the sake of prioritizing political ontology as the sole frame of reference for both analyzing anti-Black racism and thinking resistance within the racialized world. First, it short-circuits an analysis of power that might reveal not only how the practices, forms, and apparatuses of anti-Black racism have historically developed, changed, and reassembled/reterritorialized in relation to state power, national identity, philosophical discourse, biological discourse, political discourse, and so on—changes that, despite Wilderson’s claim that focusing on these things only “mystify” the question of ontology (Wilderson 2010, 10), surely have implications for how racial positioning is both thought and resisted in differing historical and socio-political contexts. To the extent that Blackness equals a singular ontological position within a macropolitical structure of antagonism, there is almost no room to bring in the spectrum and flow of social difference and contingency that no doubt spans across Black identity as a legitimate issue of analysis and as a site/sight for the possibility of a range of resisting practices. This bracketing of difference leads him to make some rather sweeping and opaquely abstract claims. For example, discussing a main character’s abortion in a prison cell in the 1976 film Bush Mama, Wilderson says, “Dorothy will abort her baby at the clinic or on the floor of her prison cell, not because she fights for—and either wins [End Page 58] or loses—the right to do so, but because she is one of 35 million accumulated and fungible (owned and exchangeable) objects living among 230 million subjects—which is to say, her will is always already subsumed by the will of civil society” (Wilderson 2010, 128, italics mine). What I want to press here is how Wilderson’s statement, made in the sole frame of a totalizing political ontology overshadowing all other levels of sociality, flattens out the social difference within, and even the possibility of, a micropolitical social field of 35 million Black people living in the United States. Such a flattening reduces the optic of anti-Black racism as well as Black sociality to the frame of political ontology where Blackness remains stuck in a singular position of abjection. The result is a severe analytical limitation in terms of the way Blackness (as well as other racial positions) exists across an extremely wide field of sociality that is comprised of differing intensities of forces and relational modes between various institutional, political, socio-economic, religious, sexual, and other social conjunctures. Within Wilderson’s political ontological frame, it seems that these conjunctures are excluded—or at least bracketed—as having any bearing at all on how anti-Black power functions and is resisted across highly differentiated contexts. There is only the binary ontological distinction of Black and Human being; only a macropolitics of sedimented abjection. Furthermore, arriving at the second analytical expense of Wilderson’s prioritization of political ontology, I suggest that such a flattening of the social field of Blackness rigidly delimits what counts as legitimate political resistance. If the framework for thinking resistance and the possibility of creating another world is reduced to rigid ontological positions defined by the absolute power of the law, and if Black existence is understood only as ontologically fixed at the extreme zero point of social death without recourse to anything within its own position qua Blackness, then there is not much room for strategizing or even imagining resistance to anti-Blackness that is not wholly limited to expressions and events of radically apocalyptic political violence: the law is either destroyed entirely, or there is no freedom. This is not to say that I am necessarily against radical political violence or its use as an effective tactic. Nor is to say that I think the law should be left unchallenged in its total operation, but rather that there might be other and more pragmatically oriented practices of resistance that do not necessarily have the absolute destruction of the law as their immediate aim that should count as genuine resistance to anti-Blackness. For Wilderson, like Agamben, anything less than an absolute overturning [End Page 59] of the order of things, the violent destruction and annihilation of the full structure of antagonisms, 
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is deemed as “[having nothing] to do with Black liberation” (quoted in Zug 2010). Of course, the desire for the absolute overturning of the currently existing world, the decisive end of the existing world and the arrival of a new world in which “Blacks do not magnetize bullets” should be absolutely affirmed. Further, the severity and gratuitous nature of the macropolitics of anti-Blackness in relation to the possibility of a movement towards freedom should not be bracketed or displaced for the sake of appealing to any non-Black grammar of exploitation or alienation (Wilderson 2010, 142). The question I want to pose, however, is how the insistence on the absolute priority of framing this world within a rigid structure of formal ontological positions can only revert to what amounts to a kind of negative theological and eschatological blank horizon in which actually existing social sites and modes of resisting praxis are displaced and devalued by notions of whatever it is that might arrive from beyond. It seems that Wilderson, again, is close to Agamben on this point, whose ontological structure also severely delimits what might count as genuine resistance to the regime of sovereignty. As Dominick LaCapra points out regarding the possibility of liberation outside of Agamben’s formal ontological structure of bare life and sovereignty, A further enigmatic conjunction in Agamben is between pure possibility and the reduction of being to mere or naked life, for it is the emergence of mere naked life in accomplished nihilism that simultaneously generates, as a kind of miraculous antibody or creation ex nihilo, pure possibility or utterly blank utopianism not limited by the constraints of the past or by normative structures of any sort. (LaCapra 2009, 168) With life’s ontological reduction to the abjection of bare life or social death, the only possible way out, it seems, is the impossible possibility of what Agamben refers to as the “suspension of the suspension,” the laying aside of the distinction between bare life and political life, the “Shabbat of both animal and man” (Agamben 2003, 92). It is in this sense that Agamben offers, again in the words of LaCapra, a “negative theology in extremis . . . an empty utopianism of pure, unlimited possibility” (LaCapra 2009, 166). The result is a discounting and devaluing of other, perhaps more pragmatic and less eschatological, practices of resistance. With the “all or nothing” [End Page 60] approach that posits anything less than the absolute suspension of the current state of things as unable to address the violence and abjection of bare life, there is not much left in which to appeal than a kind of apocalyptic, messianic, and contentless eschatological future space defined by whatever this world is not.
Ontological methods are a form of disciplinary decadence that forces the whole world into a single-size-fits-all schema. Our theory sheds this hubris for more plausible engagement with the world
GORDON 10 
Lewis is director of the Institute for the Study of Race and Social Thought, Professor of Philosophy at Temple University, 10 [“Theory in Black: Teleological Suspensions in Philosophy of Culture,” Qui Parle, Vol. 18, No. 2, Spring/Summer 2010, p. 193-214, Accessed Online through Emory Libraries]
Returning to Fanon, his refusal to presuppose a method brought problems of method to the forefront. It also advanced an early version of the problem of what I call disciplinary decadence, a phenomenon in which method facilitates the epistemic rejection of reality.21 There is a neurotic dimension in how human beings have come to relate to reality, as Freud and Jaspers observed—namely, to avoid it. It stands, after all, as those uncontrollable elements of life that stimulate insecurity. For many of us, reality is something we can take only in small doses, mediated or often covered by the rich sauce of culture. Some might wonder why any dose of reality is needed, why, in fact, culture could not simply sever the link and leave us in the world of floating signification, of long chains of fabricated relationships whose governing principle is the fragile self. The answer is that for some of us, that is exactly what happens. We know it as psychosis or, simply, madness. Although often inspired by the hope of agency and motivations for security, such a path collapses into dependency on the continued play of delusions. In the world of comedy, this insight is often brought to the fore through the bit of a protagonist constructing a false world in which to convince a loved one, often a disappointed parent, of his or her success. The subtext is, of course, that in attempting to fool others, the trickster becomes the fool.
One of the tricks of method, where method in itself functions on a par with magic, is its elevation to the status of ontology. This is apparent in the sociological phenomenon of disciplinary professionalism, where many evaluators seek the meticulous adherence to method as though it were Kant’s Categorical Imperative.22 This is not accidental since Kant himself brought 
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such formality to practical reason, even though he encountered antinomies of reason in his first critique. The legacy of Kant is such, however, that this turn to method as a condition of possibility is no less than the misguided presupposition of methodological transcendentalism. The problem, however, is that such an achievement of method could only have been possible if there were an isomorphic relationship between the conditions that formed the method and all of reality. The method, in other words, would have to have had omniscient and omnipotent origins.
These phenomenological reflections reveal themselves to be grounded, then, if and only if it is impossible to reject them without instantiating phenomenology. The rejection of phenomenology must, in other words, discount itself as anything—including as a rejection—to lay claim to the absence of an object of reflection. It must, in other words, not present itself as what it is in order to assert a claim against being anything within the framework of a phenomenological critique. The whole rejection falls apart under the weight of its own reduction, and even the accusation of logicism cannot work as a counter-argument since, as Husserl, and also Fanon as I have been reading him, demanded at the outset that logic, too, cannot be the source of such legitimacy. This may seem overly abstract, but it is crucial to understanding that phenomenology is premised upon a relationship of and with phenomena, a position shared by even its structuralist and poststructuralist critics, as Peter Caws and Hugh Silverman have shown, and that even the transcendental ego, in this reading, cannot be a neat, closed substance, as critics such as Sartre presupposed, but instead bears a formal relationship to, proverbially, all there is, which is in turn another series of relationships or, to put it differently, a potentially infinite open series.23
Methodological decadence, whose correlate is disciplinary decadence, encounters its limits in a variety of ways. Fanon advocated the position of embodied interrogatives, of the human being reentering a relationship of questioning.24 Nelson Maldonado-Torres characterizes this, and Fanon’s initial critique of method, as a “decolonial reduction.”25 By this he means laying bare the mechanisms of colonial imposition. To this I have advocated teleological suspensions of disciplinarity, including methodology. Teleological suspensions take purpose seriously and offer a respect for, and realization of, the scope of reality. This recommendation has been misinterpreted as a plea for interdisciplinarity. The problem with interdisciplinarity is that it carries with it a presupposition of the completeness of the disciplines, which leads to a form of disciplinary solipsism, where the discipline becomes the world onto itself, the effect of which precludes actual meeting on the tasks at hand. Instead, a teleological suspension of disciplinarity suggests a transdisciplinary movement, where engagement with reality may demand disciplinary adjustment, transcendence, or the construction of new disciplines. Teleological suspension demands being willing to go beyond one’s disciplinary presuppositions for the sake of reality. In philosophy it is when a philosopher goes beyond philosophy, which sometimes has the ironic consequence of, instead of discarding philosophy, creating new philosophy. “Teleology” is, however, not here meant to be in the form of an over-imposing force or superstructure but as a generative consequence of intelligent life. Although some postmodernists have objected to teleological reasoning as essentialist, a problem with such a counter-claim is that it appeals to an a priori anti-essentialism, where the scope of essential claims is presumed and rejected without demonstration. Such a position exemplifies the contradiction of an essentialism of anti-essentialism. The thought process by which assessments can be made is precluded here, since to go through it would require purpose, which is ruled out by a presumption of essentialized purpose in all teleological reasoning. What is reason without purpose?
Recently, Jane Anna Gordon and I have been working on the question of purpose in intellectual life through what we call the pedagogical imperative, by which we mean that teaching and learning require the constant articulation of reality’s vastness.26 The effort to yoke reality under a single-size-fits-all schema encircles such vastness in itself at the cost of an “outside.” The price of such recalcitrance is a loss of freedom through the abrogation of humility, in the good sense of remembering that one is part of the world instead of its whole. Theory, in other words, signifies beyond itself, and even when it is self-referential, the distancing inaugurated by the displacements of self-reference points to an ever-larger context of thought. Teleologically suspending disciplinary decadence also requires an expansion of disciplinary languages, which raises several considerations.
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Reject the ontological equivalence of all anti-blackness
GORDON 15
Lewis is Professor of Philosophy and African American Studies at UConn, 15 [Lewis Gordon presents “What Fanon Said”, Speech at Red Emma’s hosted by former Towson debater Ben Morgan, June 10, 2015, https://www.youtube.com/watch?v=UABksVE5BTQ&feature=youtu.be, transcribed by Klarman]
Nowhere is there ever a human being who is ever one identity. People know about race; you ever really see a race walking? You see a, you see a racialized man or woman. Or trans-man or trans-woman. Or hermaphro… you see what I’m getting at? You ever see a class walking? Class is embodied in flesh and blood people. And we could go on and on. A man, a woman, a color, so forth. So, if we enrich our philosophical anthropology, we will begin to notice certain other things and one of the other things we begin to realize is that we commit a serious problem when we do political work. And the problem is this. The question about Wilderson, for instance. There is this discussion going on, and a lot of people build it on my early books. I have a category that I call, as a metaphor, an ‘anti-Black world’ – you notice the indefinite article: AN anti-Black world. The reason I say that is because THE world is different from an anti-Black world. The project of racism is to create a world that would be anti-Black, anti-woman. Although that’s a project, it’s not a fait accompli. People don’t seem to understand how recent, how recent this phenomenon we’re talking about is. A lot of people talk about race… they say they know the history of how race is connected into fear naturalism, how for instance, in Andalusia and pushing out the moors, the history of how race connected to Christianity was formed. A lot of people don’t understand that from the standpoint of a species that’s 220,000 years old, what the hell is 500 years? But the one thing that we don’t understand too is that we create a false model of how we study those 500 years. We study the 500 years as if the people who have been dominated have not been fighting and resisting. Had they not been fighting and resisting, we wouldn’t be here. And then we come into this next point, because you see, the problem in the formulation of pessimism and optimism is they’re both based in forecasted knowledge, a prior knowledge. But human beings don’t have prior knowledge. And in fact, what, what in the world are we if we need to have guarantees for us to act? You know what you call such people? Cowards. The fact of the matter is, our ancestors – think about, let’s just start with enslaved ancestors. The enslaved ancestors who were burning down the plantations, who were finding clever ways to poison the masters, who were organizing meetings for rebellions – none of them had any clue about what the future would be 100 years later, in fact, some had good reason to believe it may have even taken 1,000 years. But you know why they fought? Because they knew it wasn’t for them. One of the problems we have in the way we think about political issues is we commit what Fanon and others who were taught in the existential condition would call a form of political immaturity. Political immaturity is, it’s not worth it unless I, me, individually get the pay off. When you’re thinking about what it is to relate to other generations, remember Fanon said the problem with the people in the transition – the pseudo post-colonial bourgeoisie – is that they miss the point to fight for liberation for other generations. And that’s why Fanon said other generations, they must have their mission. But you see, some people fought, and they said now I want my piece of the pie. And that means the biggest enemy becomes the other generations. And that is why the postcolonial pseudo bourgeoisie – there not a bourgeoisie proper because they do not link to the infrastructural development of the future. It’s about themselves and that’s why, for instance, as they live higher up the hog, as they get their mediating service oriented racial mediation wealth, the rest of the populations are in misery.The very fact that in many African countries there are people whose futures have been mortgaged, the fact that in this country that very example of mortgaging the future of all of you is there, what happens to people when they have no future? It now collapses the concept of maturation and places people into perpetual childhood. So one of the political things, and this is where a psychiatrist-philosopher is crucial, is to ask ourselves what does it mean to take on adult responsibility. And that means to understand in all political action, it’s not about you. It’s what you are doing for a world you may not be able to even understand. Now that becomes tricky because, how do we know this? People have done it before. There were people, for instance, who fought anti-colonial struggles. There are people – and I’m not talking about like 30 or 40 years ago, I’m talking about people from day 1, from the 17th century, the 18th century, all the way through and we right now – we have no idea what we are doing for the 22nd century. And this is where becoming, developing political insight comes in. Because we commit 
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the error of forgetting that the systems, the systems were talking about, are human systems. There not systems in the way that we can talk about, for instance, the law of physics. A human system can only exist by human actions maintaining them. Which means every human system is like the model of, of reason evaluating completeness. Every human system is incomplete. A human being is by definition incomplete, which means you can go this way or you can go another way. And it’s that fundamental incompleteness that raises the question. The system isn’t actually closed. How do we know it? The reason we’re seeing all of this brutality in the world today is because the systems are breaking down. If the systems were working, they wouldn’t have to worry. You know how you have an effective system? You make people mentally be their own prisoners. If the system were really working, you wouldn’t have to have the police, because you all would do it for them. It is the very fact that the system is breaking down that we are seeing heightened brutality. 
Pessimist framing advances solipsistic self-therapy over collective action abdicating the successful tradition of black resistance.  This welcomes neoliberalism’s impulses to adopt individualistic survival strategies at the expense of class-based solidarity.
Smith 16
 Derik SMITH, assistant professor in the SUNY-Albany Department of English, 16 [“Ceding the Future,” African American Review, Vol. 49, No. 3, Fall 2016, p. 183-191, Accessed Online through Emory Libraries]
Coates’s Dream is a terrible and practically invincible hegemon, so enduring and impervious that it brings about a sense of hopelessness that borders on philosophical cynicism. His protagonist walks close enough to the valley of total disillusionment that he must overtly protest that he is not a cynic (71). And finally, Between the World is not an exercise in cynicism. The narrator’s aphoristic insights are earnestly delivered in the hope that they will equip the son for the “struggle” (71, 107, 151). But the struggle that is recommended to the son and to readers is conceived in intensely private, almost solipsistic terms: Greater personal understanding of the beautiful but doomed world seems the endpoint of this striving. The narrator entreats his son to “[s]truggle for wisdom” (151), which is most attainable through the “singular gift of study” (116). It is no overstatement to say that, for Coates’s narrator, a rigorous personal scholarship is the apogee of living. “If my life ended today,” he writes, “I would tell you that it was a happy life—that I drew great joy from study, from the struggle toward which I now urge you” (115). Of course, this elevation of inquiry and learning has rich precedent in the tradition of black masculine autobiography that traces back to antebellum slave narratives. But while the giants of this tradition—Douglass, Du Bois, and Malcolm among them—framed individual study as a means of advancing the collective toward a “Canaan [that] was always dim and far away” (Du Bois 5), Coates’s narrator casts study as a form of personal therapy that enables one to endure the moment. As he puts it, the “struggle to understand is our only advantage over this madness” (106). This conception of study as life’s ultimate activity, and wisdom as its Canaan, is anomalous in the [End Page 190] tradition of socially transformative black intellectualism that Coates inherits; but it is the logical expression of a world-view dominated by the insuperable Dream.
If there is no hope of impeding the forces that plunder the black body, then there is no point in being collectively organized against those forces. The intelligent and expedient response to this condition is to develop a personal strategy for survival—like the cerebral exercises of the intellectual who struggles to study and understand a world he can do little to change. Coates’s narrator also seems to endorse other strategies that black people have used to survive under the Dream—most notably the vernacular arts of music and dance, but also the collective acts of “black people toasting their cognac and German beers, passing their blunts” (149). These are the folk remedies and temporarily healing rituals of the therapeutic nationalism that give comfort to Coates’s narrator. Indeed, the emotional high point of his narrative is reached when he describes the state of ecstatic safety experienced while held in the loving bosom of blackness that he finds at a Howard Homecoming tailgate party. Encircled by a reveling microcosm of “the entire diaspora,” he experiences a spiritual transcendence and a return to the womb, feeling himself disappear into the surrounding bodies of “hustlers, lawyers, Kappas, busters, doctors, barbers, Deltas, drunkards, geeks, and nerds” (147). In this climax of therapeutic nationalism the narrator himself dissolves, as do the apparently superficial differences that fracture black community in the neoliberal era. The divergent class interests that 
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might set the lawyer in political conflict with the hustler, or the sociospatial mobility that might distance the doctor from the barber, are irrelevant in this transcendent rapture, described by the narrator as “a moment imbued by a power more gorgeous than any voting rights bill.”
Any black person who has been in “the club” at two a.m. knows the power of this bass-drum-induced moment of bacchanalian unity. But it is, at the very least, surprising to see this ephemeral feeling ranked above the hard-won political achievements of black people in America, achievements that have advanced global (not simply American) democratic culture. On the one hand, this concomitant deflation of black political struggle and inflation of recreational black unity communicates a plausible exhaustion of civic faith as the Obama presidency enters its denouement paced by a refrain of horrors like the murder of Tamir Rice and the mass killing at Charleston’s Mother Emanuel AME Church. On the other, it represents a nostalgic longing for black communal solidarity that has steadily eroded in the decades since the passage of the Voting Rights Act and the era that brought an end to de jure segregation. But what is finally encoded in this medley of faithlessness and nationalist longing is a message that is quite compatible with the socio-ethical array of neoliberalism, which fosters an “ambient insecurity” that leads to individualistic strategies of survival, and that welcomes evanescent, apolitical solidarities divested of visions of social transformation. Because Between the World is layered in evocations of King, Malcolm, Baldwin, Wright, Nas, Sonia Sanchez, Amiri Baraka, and Robert Hayden, it takes on the aura of a black artistic and intellectual tradition kindled by radical imagination. But in its abdication of all forms of faith, and its armoring rejection of hope, this newly acclaimed text deserts the tradition it recalls. In explaining the necessity of poetry for women, Audre Lorde offers the best description of the conception of art as public discourse that is abandoned in Coates’s text. She insists that poetry “forms the quality of the light within which we predicate our hopes and dreams toward survival and change, first made into language, then into idea, then into more tangible action. Poetry is the way we help give name to the nameless so it can be thought. The farthest horizons of our hopes and fears are cobbled by our poems, carved from the rock experiences of our daily lives” (37). It is crucial to mark Between the World as a rejection of a tradition built on the belief that black art and public intellectualism ought to illuminate a path toward futures improbable, but always and only possible when imagination gives birth to “tangible action.” [End Page 191]

Extinction is a distinct phenomenon that requires prior consideration 
Anthony Burke et al 16,
 Associate Professor of International and Political Studies @ UNSW, Australia, Stefanie Fishel is Assistant Professor, Department of Gender and Race Studies at the University of Alabama, Audra Mitchell is CIGI Chair in Global Governance and Ethics at the Balsillie School of International Affairs, Simon Dalby is CIGI Chair in the Political Economy of Climate Change at the Balsillie School of International Affairs, and, Daniel J. Levine is Assistant Professor of Political Science at the University of Alabama, “Planet Politics: Manifesto from the End of IR,” Millennium: Journal of International Studies 1–25
8. Global ethics must respond to mass extinction. In late 2014, the Worldwide Fund for Nature reported a startling statistic: according to their global study, 52% of species had gone extinct between 1970 and 2010.60 This is not news: for three decades, conservation biologists have been warning of a ‘sixth mass extinction’, which, by definition, could eliminate more than three quarters of currently existing life forms in just a few centuries.61 In other words, it could threaten the practical possibility of the survival of earthly life. Mass extinction is not simply extinction (or death) writ large: it is a qualitatively different phenomena that demands its own ethical categories. It cannot be grasped by aggregating species extinctions, let alone the deaths of individual organisms. Not only does it erase diverse, irreplaceable life forms, their unique histories and open-ended possibilities, but it threatens the ontological conditions of Earthly life.¶ IR is one of few disciplines that is explicitly devoted to the pursuit of survival, yet it has almost nothing to say in the face of a possible mass extinction event.62 It utterly lacks the conceptual and ethical frameworks necessary to foster diverse, meaningful responses to this phenomenon. As mentioned above, Cold-War era concepts such as ‘nuclear winter’ and ‘omnicide’ gesture towards harms massive in their scale and moral horror. However, they are asymptotic: they imagine nightmares of a severely denuded planet, yet they do not 
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contemplate the comprehensive negation that a mass extinction event entails. In contemporary IR discourses, where it appears at all, extinction is treated as a problem of scientific management and biopolitical control aimed at securing existing human lifestyles.63 Once again, this approach fails to recognise the reality of extinction, which is a matter of being and nonbeing, not one of life and death processes.¶ Confronting the enormity of a possible mass extinction event requires a total overhaul of human perceptions of what is at stake in the disruption of the conditions of Earthly life. The question of what is ‘lost’ in extinction has, since the inception of the concept of ‘conservation’, been addressed in terms of financial cost and economic liabilities.64 Beyond reducing life to forms to capital, currencies and financial instruments, the dominant neoliberal political economy of conservation imposes a homogenising, Western secular worldview on a planetary phenomenon. Yet the enormity, complexity, and scale of mass extinction is so huge that humans need to draw on every possible resource in order to find ways of responding. This means that they need to mobilise multiple worldviews and lifeways – including those emerging from indigenous and marginalised cosmologies. Above all, it is crucial and urgent to realise that extinction is a matter of global ethics. It is not simply an issue of management or security, or even of particular visions of the good life. Instead, it is about staking a claim as to the goodness of life itself. If it does not fit within the existing parameters of global ethics, then it is these boundaries that need to change.¶ 9. An Earth-worldly politics. Humans are worldly – that is, we are fundamentally worldforming and embedded in multiple worlds that traverse the Earth. However, the Earth is not ‘our’ world, as the grand theories of IR, and some accounts of the Anthropocene have it – an object and possession to be appropriated, circumnavigated, instrumentalised and englobed.65 Rather, it is a complex of worlds that we share, co-constitute, create, destroy and inhabit with countless other life forms and beings.¶ The formation of the Anthropocene reflects a particular type of worlding, one in which the Earth is treated as raw material for the creation of a world tailored to human needs. Heidegger famously framed ‘earth’ and ‘world’ as two countervailing, conflicting forces that constrain and shape one another. We contend that existing political, economic and social conditions have pushed human worlding so far to one extreme that it has become almost entirely detached from the conditions of the Earth. Planet Politics calls, instead, for a mode of worlding that is responsive to, and grounded in, the Earth. One of these ways of being Earth-worldly is to embrace the condition of being entangled. We can interpret this term in the way that Heidegger66 did, as the condition of being mired in everyday human concerns, worries, and anxiety, to prolong existence. But, in contrast, we can and should reframe it as authors like Karen Barad67 and Donna Haraway68 have done. To them and many others, ‘entanglement’ is a radical, indeed fundamental condition of being-with, or, as Jean-Luc Nancy puts it, ‘being singular plural’.69 This means that no being is truly autonomous or separate, whether at the scale of international politics or of quantum physics. World itself is singular plural: what humans tend to refer to as ‘the’ world is actually a multiplicity of worlds at various scales that intersect, overlap, conflict, emerge as they surge across the Earth. World emerges from the poetics of existence, the collision of energy and matter, the tumult of agencies, the fusion and diffusion of bonds.¶ Worlds erupt from, and consist in, the intersection of diverse forms of being – material and intangible, organic and inorganic, ‘living’ and ‘nonliving’. Because of the tumultuousness of the Earth with which they are entangled, ‘worlds’ are not static, rigid or permanent. They are permeable and fluid. They can be created, modified – and, of course, destroyed. Concepts of violence, harm and (in)security that focus only on humans ignore at their peril the destruction and severance of worlds,70 which undermines the conditions of plurality that enables life on Earth to thrive.
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Anti-blackness requires evaluating the consequences of policy choices 
Mathew R. Silliman 3,
 Professor of Philosophy at the Massachusetts College of Liberal Arts, 2003, Theory & Research in Education, Vol. 1, No. 3, p. 307-309
This brings me to my second proposal about the source of the problem: it will not I think be possible to validate, understand, and thereby combat the various levels upon which racism operates without finding a place in moral reasoning for outcomes as well as intentions. Blum is attracted, for what I take to be entirely sound reasons, to a non-consequentialist view of morality. On such a view, unintended consequences that are morally undesirable are unfortunate, but not wrong in a strictly moral sense of the term, unless closely connected in some way to actual bad intentions. I share with Blum a preference for this deontological approach to moral analysis, but as the persistence of structural racism shows, we need some way to admit the robust moral significance even of unintended consequences or seriously risk the irrelevance of our moral theory. This is not as difficult to do as it appears, for the idea that these two strains of modern moral thought, consequentialism and deontology, are wholly contradictory is more a product of 18th century intellectual politics than of anything inherent in their moral insights; admitting that consequences matter morally need not involve capitulation to the slippery slope of utilitarian calculation. One fairly inexpensive way to bridge the imaginary gap is just to parse the utilitarian demand as a deontological obligation (and it need not even be the highest of our prima facia duties): one of our moral duties is to live our lives, within the limits of our knowledge and ability, so as to make the world a better and more just place overall. Simple as this seems, and easy to reconcile with principles like the dignity of persons, it is subversive, for it removes a bias in favor of the (oppressive, unjust, racist) social status quo sometimes thought to characterize deontic moral theories. It also revises the relation between individuals and their enabling communities from accidental association to mutual obligation: social structures owe individuals support, (relative) independence, and the best available approximation of justice, whereas individuals in turn owe those same social institutions the impetus for continual moral revitalization.

Without consequences debate is replaced by ideological extremes which turns the critique
Christopher A. Bracey 6, 
Associate Professor of Law, Associate Professor of African & African American Studies, Washington University in St. Louis, September, Southern California Law Review, 79 S. Cal. L. Rev. 1231, p. 1318

Second, reducing conversation on race matters to an ideological contest allows opponents to elide inquiry into whether the results of a particular preference policy are desirable. Policy positions masquerading as principled ideological stances create the impression that a racial policy is not simply a choice among available alternatives, but the embodiment of some higher moral principle. Thus, the "principle" becomes an end in itself, without reference to outcomes. Consider the prevailing view of colorblindness in constitutional discourse. Colorblindness has come to be understood as the embodiment of what is morally just, independent of its actual effect upon the lives of racial minorities. This explains Justice Thomas's belief in the "moral and constitutional equivalence" between Jim Crow laws and race preferences, and his tragic assertion that "Government cannot make us equal [but] can only recognize, respect, and protect us as equal before the law." 281 For Thomas, there is no meaningful difference between laws designed to entrench racial subordination and those designed to alleviate conditions of oppression. Critics may point out that colorblindness in practice has the effect of entrenching existing racial disparities in health, wealth, and society. But in framing the debate in purely ideological terms, opponents are able to avoid the contentious issue of outcomes and make viability determinations based exclusively on whether racially progressive measures exude fidelity to the ideological principle of colorblindness. Meaningful policy debate is replaced by ideological exchange, which further exacerbates hostilities and deepens the cycle of resentment.
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Policy action key - any alternative ignores the root of the problem 
Wim CARTON 17
 Human Geography, Lund University, 17 [“Dancing to the Rhythms of the Fossil Fuel Landscape: Landscape Inertia and the Temporal Limits to Market-Based Climate Policy,” Antipode, Vol. 49, No. 1, January 2017, p. 43-61, Accessed Online through Emory Libraries]
Underlying this competitive advantage of biomass is a resemblance to fossil fuels that is particularly convenient for energy companies. Fossil fuels can be easily stored and transported, are generally employable independent of weather variations and thus provide a reliable and predictable source of energy that can be easily adjusted to market demand (Huber 2008). These biophysical properties of fossil fuels are reflected in the highly centralized and steerable forms of electricity generation that dominate the existing energy landscape. As a combustible fuel, biomass (and particularly the use of wood pellets) fits many of these characteristics, as of course does the natural gas used in fuel switching. Other renewable technologies meanwhile reflect radically different geographies, often much more dependent on environmental factors such as weather and location (Calvert and Simandan 2010; Nadaï and van der Horst 2010), and therefore tend to require more substantial up-front investments. By themselves, these differences need not make the uptake of renewables impossible, indeed there are plenty of examples to illustrate that they do not. The point, rather, is that the characteristics of the existing fossil fuel landscape, historically constructed as it is, have an inert materiality that plays an important role in determining why a certain renewable energy investment is cost effective while another is not. A company's investment choices, overall energy prices, research and development costs, etc. are all significantly influenced by the ubiquity of a distinctively fossil fuel-oriented energy infrastructure and the centrality of fossil energy use to processes of socio-economic reproduction. In other words, the inertia of the fossil fuel landscape is fundamentally reproduced in the economics of technological development. This need not be a problem as long as politicians make policy choices that consciously confront and counteract landscape inertia. Market instruments that subsume climate policy to the goal of economic efficiency, however, deliberately refuse to do so. The choice for a MBM is a choice for the cheapest technology, which in a world burdened by landscape inertia implies a choice for technologies that are largely compatible with the prevailing fossil fuel landscape.
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Law driven social change is empirically proven—but ethical confrontation is necessary.
Karl S. COPLAN 16, 
Professor of Law, Pace University School of Law and Co-Director, Pace Environmental Litigation Clinic, [“Fossil Fuel Abolition: Legal And Social Issues,” Columbia Journal of Environmental Law, 41 Colum. J. Envtl. L. 223, June 28, 2016, Accessed Online through Emory Libraries]
Law-driven social changes of this magnitude are not unprecedented, but seem relatively few. Climate activists in the United States consciously draw on the civil rights movement of the 1960s in both their rhetoric and their tactics, hoping to repeat the relatively successful social change accomplished by 1960s civil rights legislation. n240 However, the civil rights struggle is not the only paradigm for fundamental social and economic change driven by law. Other examples of such fundamental change include abolition, prohibition, gender equality, school desegregation, and to a lesser extent, the twentieth century development of the administrative state, the New Deal, and the 1970s environmental law revolution. At least one of these social change initiatives (prohibition) was an abject failure, another (abolition) was a complete success. The others have had moderate--but incomplete--success at achieving the degree of social restructuring.
[*273]  While climate activism has begun to take on the mantle of the "New Abolitionism," climate activists and law reform advocates have yet to adopt the implication of this sobriquet--that the proper response to human induced climate change is a total ban on the burning of fossil fuels. n241 Rather, climate law reform advocates argue for putting a price on carbon, effectively converting the problem from one of moral and ethical responsibility for destruction of the planetary ecosystem to one of proper economic allocation of a limited resource. n242 It is the premise of this Article that such a ban is the logical and rhetorically consistent response to human-induced climate change, and that the abolition movement of the eighteenth and nineteenth centuries provides the most promising analogue for successful law-induced cultural reform. Conversely, prohibition serves as a cautionary example of a failed law reform movement; the civil rights movement may be a flawed analogue. In short, the climate movement (at least in the United States) consciously models itself on the civil rights movement, but bears some unfortunate similarities to the temperance movement of the nineteenth and twentieth centuries, and needs to become more like the globally successful movement for the abolition of slavery of the eighteenth and nineteenth centuries
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Their diagnosis of racism in the libidinal economy exposes its contingent nature.
Johnson 05 
(2005, Adrian, PhD from SUNY-Stony Brook, Professor in the Department of Philosophy at the University of New Mexico at Albuquerque and a faculty member at the Emory Psychoanalytic Institute in Atlanta, “Time Driven: Metapsychology and the Splitting of the Drive,” p. 340-1)
Despite the apparent bleakness and antiutopianism of an assessment of human nature as being perturbed by an irreducible inner antagonism, there is, surprisingly, what might be described as a liberating aspect to this splitting of the drives. Since drives are essentially dysfunctional, subjects are able to act otherwise than as would be dictated by instinctually compelled pursuits of gratification, satisfaction, and pleasure. In fact, subjects are forced to be free, since, for such beings, the mandate of nature is forever missing. Severed from a strictly biological master-program and saddled with a conflict-ridden, heterogeneous jumble of contradictory impulses—impulses mediated by an inconsistent, unstable web of multiple representations, indicated by Lacan's “barring” of the Symbolic Other—the parlêtre has no choice but to bump up against the unnatural void of its autonomy. The confrontation with this void is frequently avoided. The true extent of one's autonomy is, due to its sometimes-frightening implications, just as often relegated to the shadows of the unconscious as those heteronomous factors secretly shaping conscious thought and behavior.
The contradictions arising from the conflicts internal to the libidinal economy mark the precise places where a freedom transcending mundane materiality has a chance briefly to flash into effective existence; such points of breakdown in the deterministic nexus of the drives clear the space for the sudden emergence of something other than the smooth continuation of the default physical and sociopsychical “run of things.” Moreover, if the drives were fully functional—and, hence, would not prompt a mobilization of a series of defensive distancing mechanisms struggling to transcend this threatening corpo-Real—humans would be animalistic automatons, namely, creatures of nature. The pain of a malfunctioning, internally conflicted libidinal economy is a discomfort signaling a capacity to be an autonomous subject. This is a pain even more essential to human autonomy than what Kant identifies as the guilt-inducing burden of duty and its corresponding pangs of anxious, awe-inspiring respect. Whereas Kant treats the discomfort associated with duty as a symptom-effect of a transcendental freedom inherent to rational beings, the reverse might (also) be the case: Such freedom is the symptom-effect of a discomfort inherent to libidinal beings. Completely “curing” individuals of this discomfort, even if it were possible, would be tantamount to divesting them, whether they realize it or not, of an essential feature of their dignity as subjects. As Lacan might phrase it, the split Trieb is the sinthome of subjectivity proper, the source of a suffering that, were it to be entirely eliminated, would entail the utter dissolution of subjectivity itself. Humanity is free precisely insofar as its pleasures are far from perfection, insofar as its enjoyment is never absolute.
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Perm --- endorse a network of the plan and the move toward the end of the wold --  that accelerate the fragmenting power of anti-hegemonic networks 
Hardt 2 
– Prof. of Literature @ Duke & The European Graduate School
New Left Review, New Left Review 14, March-April 2002, 
http://newleftreview.org/II/14/michael-hardt-porto-alegre-today-s-bandung
Anti-capitalism and national sovereignty The Porto Alegre Forum was in this sense perhaps to happy, to celebratory and not conflictual enough. The most important political difference cutting across the entire Forum concerned the role of national sovereignty. There are indeed two primary positons in the response to today’s dominant forces of globalization: either one can work to reinforce the sovereignty of nation-states as a defensive barrier against the control of foreign and global capital, or one can strive towards a non-national alternative to the present form of globalization that is equally global. The first poses neoliberalism as the primary analytical category, viewing the enemy as unrestricted global capitalist activity with weak state controls; the second is more clearly posed against capital itself, whether state-regulated or not. The first might rightly be called an antiglobalization posit on, in so far as national sovereignties, even if linked by international solidarity, serve to limit and regulate the forces of capitalist globalization. National liberation thus remains for this posit on the ultimate goal, as it was for the old anticolonial and anti-imperialist struggles. The second, in contrast, opposes any national solutions and seeks instead a democratic globalization. The first position occupied the most visible and dominant spaces of the Porto Alegre Forum; it was represented in the large plenary sessions, repeated by the official spokespeople, and reported in the press. A key proponent of this position was the leadership of the Brazilian PT (Workers' Party)—in effect the host of the Forum, since it runs the city and regional government. It was obvious and inevitable that the PT would occupy a central space in the Forum and use the international prestige of the event as part of its campaign strategy for the upcoming elections. The second dominant voice of national sovereignty was the French leadership of ATTAC, which laid the groundwork for the Forum in the pages of Le Monde Diplomatique. The leadership of ATTAC is, in this regard, very close to many of the French politicians— most notably Jean-Pierre Chevenement—who advocate strengthening national sovereignty as a solution to the ills of contemporary globalization. These, in any case, are the figures who dominated the representation of the Forum both internally and in the press. The non-sovereign, alternative globalization position, in contrast, was minoritarian at the Forum—not in quantitative terms but in terms of representation; in fact, the majority of the participants in the Forum may well have occupied this minoritarian position. First, the various movements that have conducted the protests from Seattle to Genoa are generally oriented towards non-national solutions. Indeed, the centralized structure of state sovereignty itself runs counter to the horizontal network-form that the movements have developed. Second, the Argentinian movements that have sprung up in response to the present financial crisis, organized in neighbourhood and city-wide delegate assemblies, are similarly antagonistic to proposals of national sovereignty. Their slogans call for getting rid, not just of one politician, but all of them—que se vayan todos: the entire political class. And finally, at the base of the various parties and organizations present at the Forum the sentiment is much more hostile to proposals of national sovereignty than at the top. This may be particularly true of ATTAC, a hybrid organization whose head, especially in France, mingles with traditional politicians, whereas its feet are firmly grounded in the movements. The division between the sovereignty, anti-globalization position and the non-sovereign, alternative globalization position is therefore not best understood in geographical terms. It does not map the divisions between North and South or First World and Third. The conflict corresponds rather to two different forms of political organization. The traditional parties and centralized campaigns generally occupy the national sovereignty pole, whereas the new movements organized in horizontal networks tend to cluster at the non-sovereign pole. And furthermore, within traditional, centralized organizations, the top tends toward sovereignty and the base away. It is no surprise, perhaps, that those in positions of power would be most interested in state sovereignty and those excluded least. This may help to explain, in any case, how the national sovereignty, antiglobalization position could dominate the representations of the Forum even though the majority of the participants tend rather toward the perspective of a non-national alternative globalization. As a concrete illustration of this political and ideological difference, one can imagine the responses to the current economic crisis in Argentina that logically follow from each of these positions. Indeed that crisis loomed over the entire Forum, like a threatening premonition of a chain of economic disasters to come. The first position would point to the fact that the 
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Argentinian debacle was caused by the forces of global capital and the policies of the IMF, along with the other supranational institutions that undermine national sovereignty. The logical oppositional response should thus be to reinforce the national sovereignty of Argentina (and other nation-states) against these destabilizing external forces. The second position would identify the same causes of the crisis, but insist that a national solution is neither possible nor desirable. The alternative to the rule of global capital and its institutions will only be found at an equally global level, by a global democratic movement. The practical experiments in democracy taking place today at neighbourhood and city levels in Argentina, for example, pose a necessary continuity between the democratization of Argentina and the democratization of the global system. Of course, neither of these perspectives provides an adequate recipe for an immediate solution to the crisis that would circumvent IMF prescriptions—and I am not convinced that such a solution exists. They rather present different political strategies for action today which seek, in the course of time, to develop real alternatives to the current form of global rule. Parties vs networks In a previous period we could have staged an old-style ideological confrontation between the two positions. The first could accuse the second of playing into the hands of neoliberalism, undermining state sovereignty and paving the way for further globalization. Politics, the one could continue, can only be effectively conducted on the national terrain and within the nation-state. And the second could reply that national regimes and other forms of sovereignty, corrupt and oppressive as they are, are merely obstacles to the global democracy that we seek. This kind of confrontation, however, could not take place at Porto Alegre—in part because of the dispersive nature of the event, which tended to displace conflicts, and in part because the sovereignty position so successfully occupied the central representations that no contest was possible. But the more important reason for a lack of confrontation may have had to do with the organizational forms that correspond to the two positions. The traditional parties and centralized organizations have spokespeople who represent them and conduct their battles, but no one speaks for a network. How do you argue with a network? The movements organized within them do exert their power, but they do not proceed through oppositions. One of the basic characteristics of the network form is that no two nodes face each other in contradiction; rather, they are always triangulated by a third, and then a fourth, and then by an indefinite number of others in the web. This is one of the characteristics of the Seattle events that we have had the most trouble understanding: groups which we thought in objective contradiction to one another—environmentalists and trade unions, church groups and anarchists—were suddenly able to work together, in the context of the network of the multitude. The movements, to take a slightly different perspective, function something like a public sphere, in the sense that they can allow full expression of differences within the common context of open exchange. But that does not mean that networks are passive. They displace contradictions and operate instead a kind of alchemy, or rather a sea change, the flow of the movements transforming the traditional fixed positions; networks imposing their force through a kind of irresistible undertow. Like the Forum itself, the multitude in the movements is always overflowing, excessive and unknowable. It is certainly important then, on the one hand, to recognize the differences that divide the activists and politicians gathered at Porto Alegre. It would be a mistake, on the other hand, to try to read the division according to the traditional model of ideological conflict between opposing sides. Political struggle in the age of network movements no longer works that way. Despite the apparent strength of those who occupied centre stage and dominated the representations of the Forum, they may ultimately prove to have lost the struggle. Perhaps the representatives of the traditional parties and centralized organizations at Porto Alegre are too much like the old national leaders gathered at Bandung—imagine Lula of the PT in the position of Ahmed Sukarno as host, and Bernard Cassen of ATTAC France as Jawaharlal Nehru, the most honoured guest. The leaders can certainly craft resolutions affirming national sovereignty around a conference table, but they can never grasp the democratic power of the movements. Eventually they too will be swept up in the multitude, which is capable of transforming all fixed and centralized elements into so many more nodes in its indefinitely expansive network.
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Their critique of piecemeal reform is wrong---people recognize one case isn’t perfect, but its benefits do matter---to say acting to reduce warming that effects millions is worthless not only constrains agency but produces violence
Richard Delgado 13,
 J.D., John J. Sparkman Chair of Law, Alabama School of Law, “Does Critical Legal Studies Have What Minorities Want?” in Arguing About Law, ed. Aileen Kavanagh, John Oberdiek, Routledge, pg. 589-590
For minorities, however, that rights minimize many forms of coercion is of enormous importance. At the same time, the psychic rewards that Crits believe will result from a rightless interracial "community" are far from our experience. Even if such rewards were achievable, they would necessarily rank lower than simple security on our stale of need. Of course, a Utopian community of the sort Crits advocate might provide minorities with both security and psychic satisfaction. As will be shown later, however, that hope is probably vain.56 In short, the two groups sec rights differently. White CLS members see rights as oppressive, alienating and mystifying. For minorities, they are invigorating cloaks of safety that unite us in a common bond. Instead of coming to grips with the different function of rights for the two groups, Crits insist that minorities adopt their viewpoint, labeling disagreement on our part false consciousness" or a lack of political sophistication. 2. The CLS critique of piecemeal reform Critical scholars reject the idea of piecemeal reform. Incremental change, they argue, merely postpones the wholesale reformation that must occur to create a decent society.'8 Even worse, an unfair social system survives by using piecemeal reform to disguise and legitimize oppression.19 Those who control the system weaken resistance by pointing to the occasional concession to, or periodic court victory of, a black plaintiff or worker as evidence that the system is fair and just.'10 In fact, Crits believe that teaching the common law or using the case method in law school is a disguised means of preaching incre-mentalism and thereby maintaining the current power structure.41 To avoid this, CLS scholars urge in an unabashedly political fashion.42 The CLS critique of piecemeal reform is familiar, imperialistic and wrong. Minorities know from bitter experience that occasional court victories do not mean the Promised Land is at hand.13 The critique is imperialistic in that it tells minorities and other oppressed peoples how they should interpret events affecting them." A court order directing a housing authority to disburse funds for heating in subsidized housing may postpone the revolution, or it may not. In the meantime, the order keeps a number of poor families warm. This may mean more to them than it does to a comfortable academic working in a warm office. It smacks of paternalism to assert that the possibility of revolution later outweighs the certainty of heat now, unless there is evidence for that possibility. The Crits do not offer such evidence. Indeed, some incremental changes may bring revolutionary changes closer, not push them further away. Not all small reforms induce complacency; some may whet the appetite for further combat. The welfare family may hold a tenants' union meeting in their heated living room. CLS scholars' critique of piecemeal reform often misses these possibilities, and neglects die question of whether total change, when it comes, will be what we want. 
Demands that a state not exclude groups doesn’t reaffirm the legitimacy of the state. Individual demands can call into question the legitimacy of the state.
Saul Newman 10, 
Reader in Political Theory at Goldsmiths, U of London, Theory & Event Volume 13, Issue 2
There are two aspects that I would like to address here. Firstly, the notion of demand: making certain demands on the state – say for higher wages, equal rights for excluded groups, to not go to war, or an end to draconian policing – is one of the basic strategies of social movements and radical groups. Making such demands does not necessarily mean working within the state or reaffirming its legitimacy. On the contrary, demands are made from a position outside the political order, and they often exceed the question of the implementation of this or that specific measure. They implicitly call into question the legitimacy and even the sovereignty of the state by highlighting fundamental inconsistencies between, for instance, a formal constitutional order which guarantees certain rights and equalities, and state practices which in reality violate and deny them.
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The fact that institutions are extremely problematic is exactly why we have to engage to change them
Kimberle Crenshaw 88, 
Law @ UCLA, “RACE, REFORM, AND RETRENCHMENT: TRANSFORMATION AND LEGITIMATION IN ANTIDISCRIMINATION LAW”, 101 Harv. L. Rev. 1331, lexis
One wonders, however, whether a demand for shelter that does not employ rights rhetoric is likely to succeed in America today. The underlying problem, especially for African-Americans, is the question of how to extract from others that which others are not predisposed to give. As Tushnet has said himself, rights are a way of saying that a society is what it is, or that it ought to live up to its deepest commitments. 135 This is essentially what all groups of dispossessed people say when they use rights rhetoric. As demonstrated in the civil rights movement, engaging in rights rhetoric can be an attempt to turn society's "institutional logic"'136 against itself - to redeem some of the rhetorical promises and the self-congratulations that seem to thrive in American political discourse. ¶ NOTE 136 BEGINS… ¶ 136 Cf. F. PIVEN & R. CLOWARD, POOR PEOPLE'S MOVEMENTS 22-23 (I977) (noting that "the opportunities for defiance are structured by features of institutional life"). NOTE 136 ENDS. ¶ Questioning the Transformative View: Some Doubts About Trashing The Critics' product is of limited utility to Blacks in its present form. The implications for Blacks of trashing liberal legal ideology are troubling, even though it may be proper to assail belief structures that obscure liberating possibilities. Trashing legal ideology seems to tell us repeatedly what has already been established -- that legal discourse is unstable and relatively indeterminate. Furthermore, trashing offers no idea of how to avoid the negative consequences of engaging in reformist discourse or how to work around such consequences. Even if we imagine the wrong world when we think in terms of legal discourse, we must nevertheless exist in a present world where legal protection has at times been a blessing -- albeit a mixed one. The fundamental problem is that, although Critics criticize law because it functions to legitimate existing institutional arrangements, it is precisely this legitimating function that has made law receptive to certain demands in this area. The Critical emphasis on deconstruction as the vehicle for liberation leads to the conclusion that engaging in legal discourse should be avoided because it reinforces not only the discourse itself but also the society and the world that it embodies. Yet Critics offer little beyond this observation. Their focus on delegitimating rights rhetoric seems to suggest that, once rights rhetoric has been discarded, there exists a more productive strategy for change, one which does not reinforce existing patterns of domination. Unfortunately, no such strategy has yet been articulated, and it is difficult to imagine that racial minorities will ever be able to discover one. As Frances Fox Piven and Richard Cloward point out in their [*1367] excellent account of the civil rights movement, popular struggles are a reflection of institutionally determined logic and a challenge to that logic. 137¶ FOOTNOTE 137 BEGINS… ¶ 137 See id. at 22-25. The observation concerning the inability to bring about change in some non-legitimating fashion does not, of course, rule out the possibility of armed revolution. For most oppressed peoples, however, the costs of such a revolt are often too great. That is, the oppressed cannot realistically hope to overcome the "coercive" components of hegemony. More importantly, it is not clear that such a struggle, although superficially a clear radical challenge to the coercive force of the status quo, would be a lesser reinforcement of the ideology of American society (i.e., the consensual components of hegemony). ¶ FOOTNOTE 137 Ends.¶ People can only demand change in ways that reflect the logic of the institutions that they are challenging. 138 Demands for change that do not reflect the institutional logic -- that is, demands that do not engage and subsequently reinforce the dominant ideology -- will probably be ineffective. 139¶ FOOTNOTE 139 BEGINS… ¶ 139 Reforms necessarily come from an existing repertoire of options. As Piven and Cloward note, "if impoverished southern blacks had demanded land reform, they would probably have still gotten the vote." Id. at 33. ¶ FOOTNOTE 139 ENDS. ¶ The possibility for ideological change is created through the very process of legitimation, which is triggered by crisis. Powerless people can sometimes trigger such a crisis by challenging an institution internally, that is, by using its own logic against it. 140 Such crisis occurs when powerless people force open and politicize a contradiction between the dominant ideology and their reality. The political consequences [*1368] of maintaining the contradictions may sometimes force an adjustment -- an attempt to close the gap or to make things appear fair. 141 Yet, because the adjustment is triggered by the political consequences of the contradiction, circumstances will be adjusted only to the extent necessary to close the apparent contradiction. This approach to understanding legitimation and change is applicable to the civil rights movement. Because Blacks were challenging their exclusion from political society, the only claims that were likely to achieve recognition were those that reflected American society's institutional logic: legal rights ideology. Articulating their formal demands through legal rights ideology, civil rights 
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protestors exposed a series of contradictions -- the most important being the promised privileges of American citizenship and 

the practice of absolute racial subordination. Rather than using the contradictions to suggest that American citizenship was itself illegitimate or false, civil rights protestors proceeded as if American citizenship were real, and demanded to exercise the “rights” that citizenship entailed. By seeking to restructure reality to reflect American mythology, Blacks relied upon and ultimately benefited from politically inspired efforts to resolve the contradictions by granting formal rights. Although it is the need to maintain legitimacy that presents powerless groups with the opportunity to wrest concessions from the dominant order, it is the very accomplishment of legitimacy that forecloses greater possibilities. In sum, the potential for change is both created and limited by legitimation. The central issue that the Critics fail to address, then, is how to avoid the "legitimating" effects of reform if engaging in reformist discourse is the only effective way to challenge the legitimacy of the social order. Perhaps the only situation in which powerless people may receive any favorable response is where there is a political or ideological need to restore an image of fairness that has somehow been tarnished. Most efforts to change an oppressive situation are bound to adopt the dominant discourse to some degree.142 ¶ FOOTNOTE 142 BEGINS… 142 This engagement is apparently required of successful efforts at change. See F. PIVEN & R. CLOWARD, supra note 136, at I-32. ¶ FOOTNOTE 142 ENDS.
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Equating present conditions with slavery annihilates agency – their ontological account of social death is wrong
Nadine Ehlers 12,
 Professor, School of Social Sciences, Media, and Communication Faculty of Law, Humanities, and Arts University of Wollongong, “Racial Imperatives: Discipline, Performativity, and Struggles against Subjection,” p. 9-12, footnote from p. 145
While I deploy these terms for analytic convenience, the study pivots on the desire to make dear tbe false homogeneity of subjects that are denoted by these terms and the arbitrariness of race per se. In the same moment that I employ these terms as critical tools of analysis, then, I hope to expose the mechanisms of their production and mark possibilities for their rearticulation. The final portion of this study is concerned with examining what forms of agency and resistance are possible within the context of this binary construction of black and white identities. Guiding this analysis is the question of how individuals struggle against subjection and how racial norms might be recited in new directions, given that the coercive demands of discipline and performative constraints make it seem like race is an insurmountable limit or closed system. That race operates as a limit appears particularly so for black subjects. For despite the fact that all subjects are produced and positioned within and by the discursive formations of race, the impact of that positioning and what it means for experience is markedly different. Black subjects are situated within an antiblack context where the black body/self continues to be torn asunder within the relations of civil society. This means that, as Yancy (2008, 134 n. n) insists, " the capacity to imagine otherwise is seriously truncated by ideological and material forces that are systematically linked to the history of white racism!'¶ A number of scholars have examined these realities and advanced critical accounts of what they identify as the resulting condition of black existence. David Marriot, for instance, argues that "the occult presence of racial slavery" continues to haunt our political and social imagination: "nowhere, but nevertheless everywhere, a dead time which never arrives and does not stop arriving" (2007, xxi). Saidiya Hartman, in her provocative Lose Your Mother: A journey Along the Atlantic Slave Route (2007) refers to this haunting as slavery's afterlife. She insists that we do not live with the residue or legacy of slavery but, rather, that slavery lives on. It 'survives' (Sexton 2010, 15), through what Loic Wacquant (2002, 41) has identified as slavery's fu nctional surrogates: Jim Crow, the ghetto, and the prison. For Hartman, as echoed by other scholars, slavery has yet to be undone:¶ Black lives are still imperiled and devalued by a racial calculus and a political arithmetic that were entrenched centuries ago. This is the afterlife of slavery- skewed life chances, limited access to health and education, premature death, incarceration, and impoverishment. I, too, am the afterlife of slavery. (2007, 6)¶ Frank B. Wilderson III, in his Red, White, and Black: Cinema and the Structures of U.S. Antagonisms (2009), powerfully frames slavery's afterlife as resulting in a form of social death for black subjects and, more than this, he argues that black subjectivity is constituted as ontological death. For Wilderson, " the Black [is) a subject who is always already positioned as Slave" (2009, 7) in the United States, while everyone else exists as "Masters" (2009, 10 ).8¶ Studies of slavery's afterlife and the concept of social death have inarguably made essential contributions to understandings of race.9 The strengths of such analyses lie in the salient ways they have theorized broad social systems of racism and how they have demanded the foregrounding of suffering, pain, violence, and death. Much of this scholarship can be put or is productively in conversation with Foucault's account ofbiopolitics that, as I noted earlier, regulates at the level of the population. Where sovereignty 'took life and let live,' in the contemporary sphere biopolitics works to 'make live.' However, certain bodies are not in the zone of protected life, are indeed expendable and subjected to strategic deployments of sovereign power that 'make die.' It is here that Foucault positions the function of racism. It is, he argues, "primarily a way of introducing a break into the domain of life that is under power's control: the break between what must live and what must die" (2003b, 254). Thus, certain bodies/subjects are killed - or subjected to sovereign power and social death- so that others might prosper. 10¶ In Scenes of Subjection: Terror, Slavery, and Self-Making in Nineteenth-Century America (1997), Hartman examines the 'must die' imperative of social death understood broadly as a lack of social being-but she also illuminates how, within such a context, slave "performance and other modes of practice . .. exploit[ed), and exceed[ed] the constraints of domination" (1997, 54, my emphasis). Hartman analyzes quotidian enactments of slave agency to highlight practices of "(counter)investment" (1997, 73) that produced "a reconstructed self that negates the dominant terms of identity and existence" (1997, 72). 11 She thus argues that a form of agency is possible and that, while "the conditions of domination and subjugation determine what kinds of actions are possible or effective" (1997, 54), agency is not reducible to these conditions (1997, 55).'2 The questions that I ask in this analysis travel in this direction, and aim to build on this aspect of Hartman's work. In doing so I make two key claims: first, that despite undeniable historical continuities and structural d)'namics, race is also marked by discontinuity; and second, race is constantly reworked and transformed within relations of 
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power by subjects. 13¶ For Vincent Brown, a historian of slavery, ''violence, dislocation, and death actually generate politics, and consequential action by the enslaved" (2009, 1239) . He warns that focusing on an overarching condition or state potentially obscures seeing these politics. More than this, however, it risks positioning relations of power as totalizing and transhistorical, and it risks essentializing experience or the lived realities of individuals. 14 I scale down to the level of the subject to analyze both (a) how subjects are formed, and (b) how subjects – black and white alike – have struggled against conditions in ways that refuse totalizing, immutable understandings of race. This book does not seek to mark a condition or situa tion then, but instead takes up Brown's challenge (made within the context of studies of slavery) to pay attention to efforts to remake condition. Looking to those efforts to remake condition and identity grapples with the microphysics of power and the practices of daily life, enacted by individuals and i11 collective politics, to consider what people do with situations: those dynamic, innovative contestations of (a never totalizing) power. Echoing the call raised by Brown (2009, 1239), my work focuses then on "examining ... social and political lives rather than assuming . . . lack of social being" in order to think about how subjects can and have "made a social world out of death itself" (Brown 2009, 1233) or how, more generally, race can be reconfigured within the broader workings of what I am calling racial discipline and performative imperatives.¶ But in addressing the quotidian and those efforts to remake condition and identity, this study insists on a shift in perspective in terms of how power is thought about. As I have remarked, I am not focused on biopolitics or what can be seen as solely sovereign forms of power that are deployed to condition who will live and who will die. Instead, I am concerned with disciplinary power, which is articulated simultaneously but at a different level to biopolitics (and despi te the exercise of sovereign forms of power} (Foucault 2003a, 250). For Foucault, this form of power is not absolute, nor does it exist in opposition to resistance. Rather, power is seen as always fragmentary and incoherent, and power and resistance are seen as mutually constitutive. Disciplinary power is productive, in that it generates particular capacities and forms of subjectivity (and, necessarily, agency). And finally, though subjects are formed in power, they are not reducible to it, not determined by power.¶ [BEGIN ENDNOTE]¶ 14. Historian Vincent Brown, in his "Social Death and Political Life in the Study of Slavery" (2009), has examined a number of scholars who seemingly take up such a viewpoint, in that they broadly position blackness as a totalizing state that, historically and in the present, renders slavery synonymous with social death and blackness as always already synonymous with slavery. Brown focuses specifically on the academic uptake and what he sees as the problematic distillation and extension of Orlando Patterson's (1981) concept of"slavery as social death;' where social death indicates a lack of social being. As a scholar of slavery, Brown is most concerned with examining the limitations of this idea in relation to the enslaved, but he is also interested in how the idea is used in relation to the present. For Brown, Patterson's "slavery as social death," and contemporary usages of this concept to account for the present, advance a troubling transhistorical characterization of slavery He argues in line with I-Ierman Bennett (quoted in Brown 1009, 1133), who has observed:¶ As the narrative of the slave experience, soclardeath assumes a uniform African, slave, and ultimately black subject rooted in a static New World history whose logic originated in being property and remains confined to slavery. It absorbs and renders exceptional evidence that underscores the contingent nature of experience and consciousness. Thus, normative assumptions about the experiences of peoples of African descent assert a timeless, ahistorical, epiphenomenal "black" cultural experience.¶ [END ENDNOTE]
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